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Important Notes on Publication Policy

Althongh-it would in someways‘, be desir'ableto delay pnblication 2
of all the results from the ESRI survey of the athtudes of teachers and pupxls
until a comprehenswe and integrated pxcture could be presented thlS would
delay the avaxlebxhty of useful materlal. We have therefore decided to release
reports on,secfions of ﬂle llneterial as the analysis‘is completed. The final

volume in the series will bring the material together and highlight the main

“issues, offering such interpretations of the results as seem to be justified.

Simultaneously with the pﬁblicatio’n of this volume a general back-
ground volume has been published.. . It is expected that the next volume in the

series will be ?"l‘eachefs' Perception of Educational Objectives'..

When reading the present volume the reader should certainly have ..

at his side a copy of the General Background Volume. It outlines the purpose

of the survey, the way it came into being, and the stages through which it devel_open.
It gines details‘of the way the sainples wére drewn and fhe topics covered in the ,v |
survey. In addition it gives' a brief description of the. schoole, the teachers and

the pupils surveyed. This material could well suggest imnortant re—interpfetatione' f

of the data presented in this report There is also a discussion of statistical

sigmficance whxch may be found helpful when exammmg the tables.

For ‘each volume there:exi sts a "Special Appendix" containing additional
tables and other material These Speoxal Appendxces may be obtained from the
ESRI. When these tables are referred to the number of the table is preflxed USAY |

in the text. When ordering any of the special appendices it is essential to state

~ the volume it is intended to accompany.

The entire questionnaires used in the survey are available in the

special appendix to volume I.'
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General Introduction

" The material chscussed in this report was collected from 1, 246
teachers who formed a statistmally representative sample of the total population of
post-primary teachers in the 26 counties. It was collected as part cf a w1der ESRI
survey> of the attitudes of post-pt‘imary teachers and pupils in October - December

1970,

‘The backgrouhd‘ to, and design of,‘ the enquir&, the construction
of the sathple’, and the characteristics of the_ schools, the teachers and the pupils
who were surveyed, are discussed‘ in the specialv"volu.me dealing vtrith the background |
to the survey. Only a few of these partiéulars need he summarised here. One
thing which must be explamed is that, in order io obtain large enough numbers of _
teachers in co’mprehensive and Protestant schools to allow reasonably sound
conclusions concerning the views of teachers in these schools to'be drawn, extra
teachers were interv1ewed in such schools. " However, so that the views of such
teachers would not carry undue weight in the overall picture, their responses
were given less weight than others in the final calculations. - Thus the 53 teachers
interviewed m comprehensive schools were tfeate_d as if they were only 11, a.nd the
73'teachess in Protestant schools were ufeighted down to 44; The "'weighted"
figures reported in the text are the figures obtained after this correction has been

applied.

It is also necessary to explaizi firstly that data was collected
from the teachers on tWo occasions, once by m‘eans of a perscual interview, | arid
once by means of a self—completxon quest mnnaire. , Head teachers w‘ere not
asked to complete the latter; 893 (wexghted) teachers d1d BO. Secondly, in order
to minimise the leng*h of the m‘ret'views, there were three different versmns of the
interview. The most 1mportant questions were included in all versions and were
therefore asked of all teachers. However some questions were only asked of a random
sub-sample of one—third of the tctal sample of teachers. Our report on examination begins :
" with a- discussion of the answers to one such question. |
‘ Table | 'reference. prefixed with an 'A' will be found in the appendix

and those prefixed by 'SAl will be found i a Special Appendix available from the Instltute., s
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Introduction.

As every Schoolboy and schoolteaéhér., knows, examinations -
o loom large in the psychological space of fhose concerned with educ‘aiioh.
Strangely enough the purpose of examinations hag only relatively recently

come up as a major topic for discussion (Bloom et. al., 1971, Agazzi, 1967, t

the Intermediate Certificate Committee Report 1973').
What are teachers' views on this subject?

In this réport we will iook at feac;,hers' views on the ‘impor; A
tance of having ‘compulsory subjects on ‘the éurriculum and fof examinations,

: at the subjects they think should be compulsbry, at their views on the suit-

ability of the subjects, standa.td, and format of the,IntermediateCertificaté

Exammatlon fox" all thosé who embark On‘pos’t-rk)rimary courseé, at their viewé:

"on the adequacy of th‘e' current ex‘amihations. in each 'séhool subject, at their

views on the examiﬁé.tion syllabi, and at their general views on the’ob'jective,‘s

~ of examinations and the extenf to ‘which the current Vejcamination s"ystenﬁ fullﬁl.ls

those functions.

We begin by examining their attitudes toward compulsory ‘ ,

subjects.



TR -2-

Section I. Teachers Views on Compulsory Subjects

393 teechers were ‘asked‘ how-necessary they thought it was to he.ve |

core subjects on the curriculum which everyv'pupil would have to take bu,tnot‘ necessarily for :
examinatioxl purposes. B 51% sa1d that it was very necessary to have such subjects,
‘further 30% said that it was necessary, and only 19% said either that it was not very necessary
or not at all necessary. Those who thought that it was necessary to have, some compulsory.’., :
core subjects were not asked what those subjects should be since we knew from the pilot work
that the anawers to thxs question were very snmlar to teechers' answers to the next question
in the mterv1ew. This asked whether there should be some subjects or combinatlons of subjects
which pupils gould have to pass in order to obtam an examination cert1f1cate. 55% saxd "yes"
It would seem that a clear majority of teachers favour _ havmg basic core subjects ©a the
" curriculum, but only half think that the obtaming of an examinatmn certiflcate should be

/

contingent on gaining examination passes in those subjects.

_ Teachers in Profestenthschools seemed sliéhtly less wlikely than otherst,t-o
think that some subjects should be compulsory in order to obtain an examina:tlon certxﬁcate'
only 38% of them thought it should be compulsory to pass some speciﬁc subjects or combina-

ltions of subjects. ‘ Otherwme there were no 1mportant dlfferences between school types

or between head teachers and other Leachers in the1r answers to either Questmn

Tea.chers who thought that there should be some minimum requirements
were asked, separately for the Intermedlate Certxflcate and Leavmg Certxflcate, what

that minimum should be.

Most of them spec1f1ed th1s mmimum in terms of a list of subjects. A
small number spec1f1ed combmatmns of subjects of the form "A language plus a science plus
a practlcal subject", 18 teachers gave answers_ of the type "'Six, which must include Irish',

and 8 teechers gave answers of the form "Five out of the following list".

The ’lists of s‘ubjects »specified ih enswer to the question were therefore 7' .
analysed in terms of (a) the subjects speclfled and (b) the number felt to be necessary to
obtaln a certiﬁcate. If no such number was specmed 1t was assumed that the teacher meanl ’
that pupils should have to pass all subjects he had hstedl '_I‘he distribution of this

stated or inferred ‘
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“minimum number of subJects thought necessary to obtam a cernf:cate is

given below, It would seem that ther‘e was not a great deal of agreement -

about hdow many subjects should be compulsory even amongst those who

felt that some subjects _should be compulsory,

. TABLE 1 . »
@ Number of subjects thought necessary to obtain a certificate
o : Intermediate . - Leaving
g ' - % of those | % of those _ ,
3 Number of Subjects  saying some % of all | saying some % of all
) ' , subjects should teachers subjects should teachers - -
. be compulsory be compulsory .
1 7 4 i 6
-2 12 7 .16 =
3 15 8 - 12 7
4 18 10 12 7
5 ‘ 32 18 33 18
6 9 5 7 4
7 -3 2 4 2
8 1 1 2 }
9 0 o 1 1
NA 2 2
Weighted base (==|OO%)
(Those teachers who : o
. thought some subjects ‘ '
~ should be compulsory 215 215
in order to obtain a
certificate)
i All teachers mtervaewed '
with form X B E - 3838 393

‘whether or not the informant was a head teacher.

 The subjects the teachers listed are given in Table 2.

This 'dist'r-ib_u'tiori varied little with school type or with

It is of

interest that while most of the teachers who felt that some subjects should

be compulsory mentioned English, and more than half mentioned mathematics,

less than half of these teaéhers mentioned Irish. Since -onlv.y. 55% of teachers

thought any subjects should be compulsory this means that whilelzl-t% of all

teachers thought Irish should be cofnpulsory to obtain the intermediate

certificate and 21% to obtain the Leaving certificate, nearly half the total éamplé

of téachers,(45 - 47%) _thought English should be compulsory to obtain.

A

either certificate.
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Table 2: Sublects teachers thought xt was necessary for. pupils

to pass in or'der* to obtain a certificate

‘teachers) (=1 00%)

393 -

. Intermediate - Leaving
. , % of those saying : % of those Saying R
“ Subject ‘some subjects % of al} some subjects % of all
« ~ ought to be teachers ought to be  teachers -
compulsory ' compulsory o
English 86 47 83 45
Mathematics 65 36 54 3o
Irish 4y 24 39 21
A foreign ian uage
and lrish and/or . o ‘ ;
Englisvh 25 14 37 20
Geography. 22 12 18 10
History 21 12 20 1
General science 19 10 18 10
(Weighted base o , ,
teachers saying some
subjects should be 215 213
" compulsory) (=100%)
Weighted base (all o
393 -

likely than othens to l;stEnghsh:

At mtermedsate !evel teachers in glrls* schools were more

in such schools 93% of the teachers

'_ who thought some subjects should be compulsory listed it.

Mathematlcs was much more hkely to be listed by v°cat|onal :

school teachers and by men:

81% of vocattonal school teachers who

thought some sUbjects shouid be compuisory listed mathematics compared

with 60% of teachers in other schools.

73% of men who thought $ome;v

subjects should be compulsory listed it compared with 57% of women.

Science behaved in a rather similar fashion, but the trends are fess’

marked. 35% of the vocational school teachers who thought that some

. subjects should be compuléoﬁy thought a pr;a'cticgl subject should be

required.
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At Leaving Certificate level,English s'eemed

to be listed rather less freqnently by rhea‘.d te’achefs than others. The -
trend for vocational school teechers to list\mathematics was even more
marked than at .Intermediate level : 83% of vocational school teachers .

who thought there should be compulsory ‘subjects to obtam a certlﬁca’ce
; llsted 1t compared with 43% of teachers in other schools Snmlar, less &
marked, txjends were agam visible in the data concermng scienee. 49% of
teachers in girls 'only schools  who wanted to have some compulsory

sub;ects would ms:.st on a modern language and Irish &. [or Enghsh

Reasons for not wantmg Compulsory Sub;;ects
' ‘Teachers who thought that it should not

be necessary o pass some subgects or combinations of subjects in order to :
obtam a certlflcate (1. e. 44% of the total) were asked why they did not tﬁ.ﬁ:ﬁ

should be necessary for puplls to pass some par’ucular sub;ects or com-

4 binations of subjects,

-Tl:leir answers fell into four noain
categories :
| 1 All pupils do not have the,eazne aptitudes and intefests. They
| may not like a particuler subject ' ‘e.g. Irish, and they there- -
fore cannot be expected to do well at 1t Insisting on-parﬁcular.
sub;]ects inhibits the development of individual talents and strengths
~Students should be able to choose the sub;;ects they study in order

to be able to develop their aptitudes and interests.

- 2., A pass in any ‘subject shows intelligence and the pupil:should
A get credit for it ; it is unfair toApenalise a student for failing -
to pass in a particular subject. All/s‘ubjects - including prac~

tical ones - should get equal weight.

3. The idea of compulsion is repugnant to both student and teacher

and this generates lack of interest in the subject or, worse,
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hatred, antipathy, or nervousness toward it.

.

4. Compulswn to obtam partlcular sub]ects leads to over concentratmn ‘on
thes_e to the neglect of other subjects. Alternatlvely, it imay lead to

‘cramming.

‘The percentages of those opposed to the idea of compulsory

gubjects who regsoned in these ways is given below.

Table 3.

Reasons for not wanting to have compulsory subjects.

Inhibits provision for diversity of talents . 46
Pupils should get credit for their achievements;

all subjects should get equal weight -~ 39
Compulsion stifles interest in the coﬂxpulsory subjeets 5.
Compulsion leads to over concentration of efforts : 12
Other answers o T - ‘ 6
Weighted Base (=1 00%) All who thought that it should not

be compulsory to pass certain subjects or combinations

‘of subijects to get a certificate. B o 17

It would seem that the main reasons for wanting not to
have compulsory subjects stem from a feeling that different pupﬂs have different
strengths and s.bxhties and that these have somehow to be built upon, developed

and recognized.

While heads did ﬁbt differ from other teachers in the reasons
they gave, those teachers in boys only schools who thought there should not be
compulsory subjects were more likely than teachers in others schools to give as
‘their reasons the factvthat it inhibited provision of courses suited to.the diversity of :

talents and that they felt that pupils should get credit foxr their achievements,
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Summary of Section -1

‘More than three qﬁarters of the teachers who
were asked whether there should be compulsory core subjects
- on the curriculum thought that there should be, but only half

felt that there should be compﬁlsory!examinaﬁon subjects.

| Whereas‘k‘about one teacher in five thought Irish should‘ be a |
pompulsory examiiiation subject’half thought English should be.
If the teacher did not think ther'e should be compulsory '
exgmination‘ suﬁjects the reason was likely to be that he felt

it inhibited provision of courses sﬁitedt,o,thé diveréi.tyv of

~ talents that find their way into post primary schools.
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Section II Suitabuity of the Subjects, Sta.ndard and Format of the Intermed1ate

Exammatmn.

' The whc;le éaxﬂple of i, 248 téachéijs was asked whether they
thouéiit f.he éﬁbjécts, sféndar&; and format of the 'Iﬁtermediate exammatlon was
suitea to the néeds §f all pui)ils ‘whor embark 'o-ii pdstlbrimary educatxon . 59%\
were completely satisfied with the sub]ects, 65% with the standard and 54%

with the format

As can be seen from tables* SA1 and SA2 (in the special :
appendix/available from the ESRI)'teachers in vocational schools were the most
likely to be satisfied with the standard, teachers in comprehensive schools weré |
the most happy with the ,subjécts, buf theyr were the least happy with the standard
and, particularly, the format. Teachers in Protestant schools were tﬁe least
likely to be happy W1th the"‘ Subje_cts, Men were somewhat more Satisﬁed with -

‘the standard than women, and religious teachers somewhat less than lay teachers.

As can be seefx from table Al (at 'the énd of th‘is volume) teachers '1
whose main subject was science to lntermedxéte level were the most 11ke1y to be -
' critical of the subjects avaxlable, only 44% of them being completely satisfied on
this score compared with 72% of those teaching French to Intermediate Lei’rel,
74% of tho>se teaching commercé and 72% of thosevteaching ‘h'omre economics. ' Less{f
| than half of those mainly teachmg Irish, whether to Intermediate or Leaving Cer—-' E

4t1ficate level, were cormpletely sat1sf1ed with the subjects avaxlable.

Teachers teaching mainly to Leavi;ig Certificate level at the
. - Ay
time the survey was carried out were on the whole more critical of the standard.
than those teaching mainly Intermediate level, Those'mosf satisfied with the

standard were the Intermediate commerce and home economics teachers.

For a discussion of statistical significance see the introductory volume.
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-

Ieaving certificate history teachers were most likely -
to b€ critical of the format, clogely followed by those teaching

French to Leaving Certificate standard.

. Changes wanted in the Subjects

The general changes that teachers would like to
see in the subjects of the Intermedxate examination fell into 7 main

: categoriesﬁ' These are given in detail below. Their relative importance will be
discussed next. 7 ' -
1. There should be a wider range of subjects available. The responses

of teachers who s'aié fc.hat specific _fe._xt‘ra‘ subj‘ects, such as, for example
arcﬁaeology, practical - .gubjects, and typewriting should be included ' |
were grouped into this ca’cegory, as were those of teachers who

said thiﬁgs like ”Pupilé with practicai ability should be given the =

opportunity to show it",

2, 'There should be a narrower range of sub;;ec,ts becausa the present N
system leads. to overloading, especially for the less academic puplls. E
Answers such as "'Five subjects and no more" were grouped into this‘ |
category. ' . ' '
3. Irish should not be compulsory.

4. Other subjects should pot be compulsory e, g. "'Maths for girls'",

"History and geography in secondary schools'.
5. History and geography should be separate subjects,

6. Spédific comménis on the syilabusés fgr pax;tiéula;r subjects.
Examples of such coi;nments were : "' Make history more topical”, “Leés .
emphasis on fundamentals of Mathematics o "Syllabus in English,
4his*to.ry, too wide, ‘leads to‘ cramming'’, "More emphasis on |
,/trans‘lation from Latin to English':', "‘Emphasis 6n spoken rather
than written la;iguagéﬁ',‘, "More emphasis on literature', ' Make irish ‘

R

movre useful for everyday use , "Make Irigh more attractive",

B
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7. G'e‘n‘eral comments mainly reférring -to less einphésis on factual knowledge e.g.
. ™00 much a meinbry test!, "’inove away from regurgitation of m'ere factual
' knowledge" "syllabua; too restricf.ing" "“more emphas1s on style of thought and
coherence of :mmd and less on regurg1tat1on of facts"

The percentage of the 37% of teachers who wanted changes in the subjects of the Intermediate -

who gave as their reason answers which fell into each of these categories is given below.

TABLE 4.

Changes téachers would like to see in subjects of Infermediate Certificafe
Comments on specific syllabus ‘ | ’ gg
Wider range of subjects T 24
Less ‘emphasis in factual kanIédge ’ » 22
Irish not compulsory | ’ : : 19
History and Geography separate - : 14
cher subjects not compﬁlsory : : 6
Narrbwei' range | , ' 3
Other answers : : 5
Base (=100%) AIl teachers who were not - '
completely satisfied with the subjects of the Inter 449

Cert. 'Teachers could give more than one answer
I would seem that those who would like a w1der range of subjects pre-—

- dominate ‘ovér those who would like to limit the examinatmn to core sub;ects, and that thexfe ‘

is a fairly strong feeling that the examination should concentrate legé on factual knowledge.

Women were much more llikely than men to say that history and geog-
raphy should be separate. Teachérs who had more teaching experience were less likely
than those with less ei;perience to think that a wider rangé of subjects should be avail-

able, but there was little difference between head teachers and others,

Change wanted in the Standard

The changes desired in the standard of the Intermediate Certificate fell into 11 cate-~

gories. Since these were fairly straightforward the details will not be given here.
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Table 5 shows the way answers which fell into these categories wasg dig-
tributed among the 31% of teachers who wanted changes in the standard
of the Intermediate ‘éxaminétion.
. Table 5

General Changes desired in the standard of the Intermediate Certificate.

%
Standard should be lower T ' 28
Standa:d' should be raised . 26
Standard should be such as to encomgags all abilities | | 1

Standard in a specified subject other than science 1s too 16w 10

Standard in a specified subject other than science is too high 10

Too great a difference between Intérmediaté and Leaving ' 8
‘ Syllabus too wide to be studied in depth | | 5
,Tob great a difference between Higher and Lo;;ve: 4
Staixdard ih sqiehce is too high - 3
Standard in éciencevs is too low | , 2 -
*Not enough difference between Higher and Lower o 1
Other Com;luents : * , 2

Base (=100%) All who would like changes in the standard of the
Irtermediate Certificate (Teache‘rsvcoﬁld give.

answers which fell into more than one category) 380

It mav be that wanting a greater difference between higher and lower
courses was perceived by the coders to have been a special case of wan-
‘ting the standard to emcompass all levels of ability with the result that
‘this category is unduly small.
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The fact that'apprpximétely the same number wanted

to have the standard raised as wanted to have it lowered suggests ihat b,o‘tl‘x’,
may be right - that t}’xére is, in faét, a need fof a wride’r’frangé of pépers e
éet at differenf 1eve1s and suited to the needs of different sorts of |
pupils. Thl‘«” is made expllcl‘r by those teachers who gave answers
whxch fell mto the next 1drgest category which was made up of those
who wanted

' chaﬁgeé which would make the Inter-Cert ,encorﬁpass all
ra‘nge‘sof ability. This inference would also seem t‘o'»be in line
with the thinking of thésé teéchers who felt that the need fo pass
compulsory subjects inhibited provwmn of courses suited to the
‘needs of the dwersﬁ:y of pupils who find their way into posL-primary

educstion,

 Asg can be ’seén from tables SA3 and 8A4 (in the special
appendix) 1ayE ‘;eachers who wanted changes in the sté@nda’fd were
more 1ik.e}.y to want it raised, while religious teachers wefe more
1ikely to want it lowex;'ed. Those who ‘webre' not head teachers were
3 more hkely than heads to want the s’c.mdard raised. ﬂ‘eaehefs
“in Protestant schools were less likely to want the standard 1owered

than these in other schools.

Among teachers who wante& the standard changec_i ,
women were more likely than men to waht the standard lowered Aas
were teachers teachmg in rural rather than urbkan schools Teachers
working in co- educatlonal rather than gingle sex sc:hools appeared to

have some tendency to concur with this.
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Those Whé .were most likely to want
the standard »altered g0 that it would encompass all levels of ability, VsuchV
as' to have the higher course more demanding and the lower coﬁrseu o |
less déménding or to have three levels instead of the present two,
were those teaching for between 3 énd 10 years rather than for 1onger»: (

 or shorter periods of time,

Thus the teacherts'backgrpund, the standafds he
briﬁgs with him to his taék, ‘the opportunitieé he has to gain a wide
perspective on écademic standards . and the abilities ’of a compleie
range of pupilé, and thei abilities of the pupils with whom he is
‘ dealiﬁg all seem to influence his views on the adeqﬁacy of the present

System.
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‘Changes wanted in the Format

The changes teachers suggested in the format fell i_nktor the
main categories shown in table 6, which also gives»the frequencies df endor-

sement. '
Table 6

Changes wanted in the format of the Intermediate Examination.

In lang‘ué.ges, there should be an oral, or a larger percentage
of the marks should be allocated to the oral ' 30

There should be more emphasis on prdjéct and practical work,
on creatwity, mdxvxdual expressmn, and desxgn of own pro-~ o
jects , ‘ 27

A certifmate should be issued by the school on the basis of con-
tinuous assessment. Alternatively teacher assessments, L
adequately moderated should be taken into account 16

The wordmg of the questions should be simplified to make them
less intimidating, and the questmns should be made more .
straightforward. o 14

'There should be shorter papers/ the choice of questions should
be more limited in order to save time reading them.

There should be a change to multiple choice papers 6

" The Intermediate examination should be abolished or the course
should be extended to 4 years like CGE Q level 6

" There should be a wider choice of questions

There should be a certificate for each subject passed/ It should |
not be necessary to pass 5 subjects. ‘ 5

The exam should cater for all abilities and not just for the ;
academic; there should be two types of exam. to cater forall. 3

Other answers » : 13 -

Base (=100%) All teachers who thought that there should be
changes in the format of the Intermediate -~ 480
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It would seem that the main change wanted is to have a form

of examination which includes the practical and expressive as well as the

‘academic aspects of the subjects.

Religious teachers were much less likely than lay teachers to

stress the need for assessments of practical and project work; g0 were

teachers who taught mainly to Leaving Certificate level compared with those R

teaching to Intermediate Certificate level, and teachers who had been teach~

ing for lohg’er rather than shérter. périods of time.

Summary of Section 11

About half the teachers interviewed were sétisfied with the
Intermediate examination on three counts; its subjects , its standard , and

its format. ~ About the same number wanted the standard raised as wanted

it lowered. . This suggests that the real problem (explicitly noted by one teachér’_ :

_in ten) may be to provide a range of papers suited to all levels of ability.
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Sectiou III : General Views on the adequacy of current exammations in each school

subject

We have now discussed teachers' views on the subjects, stan-

dard, and format of the Intermediate examination. Elsewhere in the inter-

*

views all téachers‘ were asked whether they agréed or disagreed with 2 number -
of statements abouﬁ examinations which had been made to the authors in the
- course of the exploratory work. ' The material waé collected on a 5-point

scale on which strength of agreement or disagreement could be recorded.
7 Teachers were asked to answer these questmns in relation to the subject they mamly
taught and the level at which they taught it. However their feelings about exami-~

nations, summed across all subjects and levels, are of interest :

Table 7
Percentage who ag"reed* with statements about the examinations

%
The teacher's assessment of the pupil's work over the year
should be an essential part of examinations .. 84

The examination provides a fair assessinent of a pupil's prog-.
ress in my subject . : 71

Employers and universities should have their own selection pro-
cedures, and thus leave the schools free to gear their curric-
ulum to the educational objectives that they consider most im-~-
portant and to award certificates indicating that the pupils have
completed a general education course, rather than cert1f1cates
concentratmg only on academic attainments 84

Examination requirements prevent me from presentmg my sub-
ject in an interestmg manner., - 47

The examination requires the pupils to thmk for themselves,
to look for flaws in arguments, to formulate hypotheses, and _
~ to reason logwally o , 41

1 would like to see major cha.nges in the type of examination ,
in my subject ' . . 40

The examination pays enough attention to inventive creatwe
work 34

The examination is merely a memoi'x test and does not pay
sufficient attention to other aspects of intellectual develop-
ment : 7 ' R 33

Weighted Base (=100%) , : 1,174

* vStrongly Agrée "plus" Agree on the whole'.
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It would seem that, while teachers feel that the pre-

sent examinations are fair (in that they correctly grade the pupils in rela- 7

- tion to that which is being assessed), they would 1ike to be involved in those assess=-

ments and to have' other characteristics included - throﬁgh for. example continuous
assessment. Vocatwnal selection should be gseparated from educational evaluatxon.
About a third would deslre major chenges in the examination for their subject. Fur-—
thermore about half feel that the present exammatlon system, with its 1mplicat1ens ;

for the pupils' future careers, directs attention away from some of the main goals of .

education and prevents them from presenting their subject in the way they would hke.
The comments the teachers made have been related to

the subject taught and the level at which ‘it was taught in the charts which

follow. Unfortunately the small number of teachers who answered the ques- -

~ tion in relation to any one sub;ect and level precluded analyms by subject for -

all but the main sub;ects. Even for the main sub;ects the numbers on which
the percentages are based are st111 small, mth the result that one could not
conﬁdently predict that the results we havc obtained would be replicated ina
larger study. What we can say is that the results are sufficiently sugges-
tive to iﬁdicate that fu;'ther intensive studies ca;ried out within subjects
might yield useful reselts'. Ae a rough'guide to the significence of dif—
ferences between percentages we may say that, ngen two groups each of |
35 teachers, a percentage difference of 25% and 15% would be required for

significance at the . 05 level respectively at the centre and ta11< of the dis-

" tribution. Such tests; of eourse, make no use of the high'degree of inter-

nal congistency in the results. Further cemments‘on statis'tica.l significance -

wﬂl be found in Append1x A to Volume 1.
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" The results in the charts largely speak for themselves.

Nevertheless a few comments may be made.

At Intermediate levél,history teachers ;were the least

4 likely to think that the éxamination provided a fair test of the pupils; pro-
'gress; the most likely to say that the examination was ﬁerely a mémory

- tests thé most likely to 'say that thé examination prevented them from presen-

ting thé subject in the most intéresting way ; the least likely to say that the

"exa.mination paid énéugﬁ attention to-invéni:ive, -creative work ; among‘the

least likely to say that vthe examingt;pn 'requirespu:p’ils to think for them-,—
selves; and the second most likely to éay tﬁat emp10j¢rs s}_;qgld h_ave their

own evaluations.

. The pattern is similzir, but not identiqal, at Leaving

Certificate level.

Mathematics teachers at Iixtermediate le\&rvel were
among the least likely to say that the examinétion paid enough attenfion tq
inveritive, creafive, work an;i the nfmst »iikely to say that the ex.aminatiun
required pupils to think for themselves. At Leaving Certificate level
mathematics teachers were also the mqst iikéiy to claim that the exari-

nation aséeSsed the pupilé ! ability to think for themselves.

At Intermediate level science teachers, like home

economics, history and Irish and French teachers, were likely to want




gt

% Employers and universities should have then own selectmn .

CHART 1

18.

Percentage of Teacbers of Each Subject who Strongly Agreed or Agreed wﬂh Variour Comments about the Intermediaae
Certiffcate.

Cominerce o
_Mathemarics (ngher)
French
Jrish (Higher) =

*l...English (Higher) __
i_..Mathematics (Lawer)
LSgience A
| _Home Economics . . .
[M‘_H.iézgr.y,.

S T TRy

87|

4 et b Rt ey A A b b 12N L At ]

84

Y. The examination provides 3 fair assessrnent
- of a pupil's progress in my subject,

History. ...
_Science JL.,._W" e,
E’_ Isish (sfigher) .55

_French '

, :..E;ngl,&h(ﬁ;ghez);,. A4
-Commerce 40
. Mathemauics (i) __ 38|
_.Home Econ, = 35

Maths ()25

AN

3, Examination requirements prevent me from
presenting my subject in an interesting manner.

Home Econoxmcs o 4_§_,§
' Irish (ngher)

Geogxaphy o
_nglish (Highct)
Maths (L)
Feench
. Maths (H) 28%
}ommerce 26!
| Science A 24[
Higory 22|

5. The examination pays encugh attention
ta inventive creative work,

Geography | . .. ..
AEﬂshsh (ngher) e

French .
'Scxence A

' Mathematics (Higher)

: Mathematics (Lower)
Commesce.

‘{Home Economics

52°
50

&8¢

procedures, and thus leave the schools free to gear their

curriculum to the educational objectives that t shoould
most important to award certificates mdicanrrgﬂ&r they
have completed a general education course rather than

certificates concentratmg only on academic artainments.

O HSOY. e i B2
i .

[rish. (Elighex) . .. ... 44,?

Home Economics

48]
Commerce .
i
39

40!

Geggraphy
Sciepce A 80
Maths (L).___...__30;
English (#1) 27;
French %

Maths (ljl 18

2. The examination is merely 2 memogg test and
does not pay sufficient attention to other aspects
of intellectual development.

|Home Beonomfes 81|
{History . . 2]
{prench . B2
Uh_Cetighen) . 52
ii“Science A . ,49

- iGeography 43
‘English. (Highex)..........40
Mathe (L)~ 24!
{Commerce 23!
Q‘Maxhs (H) 18;

I would Iike to see major changes in the type -
. of examination in my subject.

4

Mathematics iLowe;)

° Mathematics (Higher)
__English (Higher)
_Geography .. ...

! . Home Economics 36
i French

o HISTORY
Cdrish (M) 25!

| _Science A 24

‘ 26]

8. The examination requires the pupils to think for -
themselves, to look for fiaws in arguments, to
formulate hypothesis and to reason logically.

CGeography e e
LEench i e B8
;

Insh (H;ght;r) e e e e oot e e e et e
F-nghshmigher) et e e e

_....Mathematics (Higher) |
...Mathemarics (Lower) ...
o..Sclence A
......History
e .n,ngmmc

o

8  The teachet’s assessment of the pupil's work over.
the year should be an essential part of examination.

The weighted bases on which the above figures are hased are: Commerce 30, English 37, French 28, Geography 13
History 27, Home Economws 28, irish 37, Mathematics (Lowcr) 1'7,} Mathematics (Higher) 44 and Science A 31,
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CHART 11

Percentage of Teachers of Each Subject who Snongly Agreed or Agreed with Varions Comments about the Leaving .

e e et e

| Latin. (Higher) S
Mathematics (o:dinary )

1

l_

L. Chemisgy.......
% Mathemancs : (ngher) ?1
' |
:

Irish (Higher) SRR i

_Bus, Org, &Accounnng ’_’I.'g,
' Geography L ,,,’l.ﬂ
| French (Higher) =~ = 64
_English (Higher) o el
Comsoy s

1. The examination provides a fair assessment of a
pup11 ] progress in my subject.

"T,“"'

[ Gughen — e1]
. ..Geography e ?d :
..+ _ Chemistry 56
" Mathematics (B - 50]
History 49
___Bus Org, &ACC. .43

JFrench (B) 4_4
_Englih (). 42|
__Maths (O) ___ 40| -
| Latin (H) 26|

3, Examination requirements prevent me from .
- presenting my subject in an interesting manner,

g e

French ) 51
Latin (HIgher) o 47T
| Mathematics (0) 42]
nglish () 41
hemistry o 363
ﬁaths. @) s8]
) ,Bus Org. & A, A 31
Geography 31
sh () 26!
History 21}

5. The examination pays enough attention to
inventive creative work.

HBus. Org.&Aca
French (H) 8]
Raglish (H) o OF

waE _,6.6..f
| Histay . . B4
| Geography 63 ]

‘Laﬂn M) e L E
Matheml\ics (H) 60 J'

{ Chemistry 43|

‘7. - Empk ars and universities should have their own
seladion procedures, and thus leave the schools
© free to gear their curriculum. to the educational

obje ves t at-the gonsxder os tf]m% rtant and o

awar {f1ca icatin, upils have
complctcd a general educafion course rather than

Certificate.

_4_.9}”.

certificates concenttatmg only on academic attainments,

" The walghted bases on which the above percentages are based are: Bus, Org.

59l

95;] o Bus'. Qrg ami Accounting
| Geogr:iph)z~ B 7}

| Irish (ngher) o ﬂ40!

i English ‘(Higher) 3q

{Chemistry 29|

! Maths, (H)

,Latm (H) . 18

;.Ex.ﬂ‘lll%}

Mo 13

2. The examination is merely a memory test

and does not pay sufficient attention to other
- aspects of intellectual development,

Jnh (Higher

;. HIStORY. e 0 s
| French (Higher) = __ 46 |
 Chemismy 45|

_ ;Geogxaphy .
| Bus, Org, &.Acc. 39|
«..E!!&lifh.,(ﬁi_)......v 287
| Maths, (H)..._._ 33|

| Latin (H) 28

M. © 16

4. I would like to see major changes in the
“type of examination in my subject,

§.M§th¢ma§i9s,£@). e e e ,:19__; ‘
| Mathematics (H) 56 |

_ English (H) )

[ Chemismty 47[

‘Geography 39|

'French (H) 34|

i | Irish (H
\History

B, 0. & A, 23

6. . The examination requires the puplls to think for
themselves, to look for flaws in arguments, to
formulate hypothesis and to reason ogxcally.

| English (H) :

French X{:)
‘ Mathemaucs (H)
%M,esbgmat;,@s_.@) A
JGeography . . ... . .
‘Bus, Org, &Ace, .
‘Latin (H) .~ o
Irish (H) |
| Chemistry

8. The teacher’s assessment of the pupil's work over the
year should be an essential part of examinations,

& Acc, 26, Chemisuy 11, English (Higher) 13

French {Higher) 41, Geography 46, History 41, Irish (H) 62, Latin (H) 36, Maths. (O) 29 and Maths. () 48
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major changes in the examination, and were the least likely fo think that

- the examination required pupils to think for themselves, .

Ratings of Examinations b’y Factor Scores

Teachers feelmgs about the exammatmns did not

vary much wﬁsh theu concerns as assessed from their factor scores* e
However those who were concerned to mtroduce their pupils to a wide

, range of academm topics were raore likely to want major changes in the
type of examination, those who got nigh scores on the factor which measuved

oncern with Irish natmnahsm were more likely than those with low scores ‘;‘

to say ‘that the examination reqmred pupﬂs to think for themselves, reason
1ogiéa11y, ete. and those with high levels of concern with developing basic
academic skills were m’ore, 1ike1y than th‘oée less concerned about this to

- think the ‘examinatian'required the pupils to think for themselves, \

- TABLE 8. . | |
. Percent of those with High Medium and Low Ascores on three factors

who agreed with selected statements about the examination.,

% who agree that they would like to
see major changes in the examination.

Score on factor ~ High. ‘ 43
measuring effort . - .

put into introducing Medium ‘ . 38
pupils to a wide o ;

range of Cultures Low ‘ ‘ 32

% who agree that the examination
- requires pupils to think for them-
selves, reason logically etc.

Score on factor High - ' 49

measuring effort :
" put into developing ©° Medium ‘ 37

Irish Nationalism Low o .35

% who agree that the examination
requires pupils to think for them-
selves, reason logically, etc. '

Score on factor High o , 50

measuring effort -
put into develop~ Medium . 41
ing basic academic '

skills : - Low ' : 35

!
e

The make-up of the: factor scores will be discussed in another section
‘of the report. Suffice it to say here that the factors summarise the
variance in teachers educational concerns as amsesséd from the effort
the teachers put into achieving 39 educational objectives.,
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Summary of Section 111

Teachers felt that the ex‘amineitions v‘provided a
f'éir agsessment of their pupils work, but they would like to be
involved to Va gréater extent than they are at bres'ent in the
aéséssr@qnt of that work ~ perﬁaps because they felt
that it would then be possible to introduce assessments of other
charé‘cterisfr:ics (such as practic’al' work)‘in to the exaininations.

‘.Vdcatiénal'selection should be s’éﬁarated frbfn educational
eval_uation., AABout half found the éxaminaiion syllabus cramping,
~and rather more than a t}ﬁrd would like to see majorbhanges in

' the examination of their subject.

, ‘Feellings about the'examination vary a great deal |

with the Subjéct v'lthought, but, since the numbersfeaching any

one subject are small this work vwéuld*haive to befeplicated
~ before firﬁ: conclusions could b_é drawn. Nevertheless, as we
éhéll seé 'latei' , these comments tend 1o be 'consistén{ with the
comments on the syllabus and théy should therefore not be/:
disinissed out of hand T'h'ey are potentially extremely
important and the present data pfovideé an invaluable context within .
- whieh to fit more‘detailed survéys of teachérs* feélihgs about épecific

subjects.
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Section IV. Teachers views on the Functions of Examinations ]
Methods

On forms A and B all teachers, but not head teaqhérs;
were asked to indicéte whether they felt it wag %'Very Iinpbrtantf', “Impor-
tant", "'Of some Importance, " or of "Little ‘tvar no "Importance” for examina-
tions to pérform ‘eaéh of twentyr Apossible' functions of examinations, or whether
it was importa.ﬁt that examinations should not fﬁnction in this way. They N
were also asked whether the p:esent examinatiqn system performed each
function "“Very Weli'*, "Well", V"Not very well", "Béd.ly” or "Very badly". |
AEac‘h teacher answered the question in felétion to both the more and the 7

less academic pupils at the end of both the junior and senior cycie. .
Results

The percentage of teachers who thought each function
"very important' for each categbry of pupil is given in chart II. By im-
plication the remainder of the teachers in each case gave an answer varying

~from "Important through to "Important that examinations should not do this",

The rank order of‘ importance of the functions does not
vary much from 6ne category o’f pupil 1:5 aﬁotﬁer.‘ {(Chaxrt IV) The exceﬁw
tic;ns to tﬁis statement are that feédback seems to be thought of a more
important function of examinations for more academic pupils (Items 5, 11,

| and 15 in this list), senior cyg:le pupils are thought to be less in need of help
froﬁ the teacher, and clarity of expressioﬁ geems to be thought more fmpor-

- tant among more academic pupils.



It is, perhaps, surprising that less than half of the
teachers thought _that any of these objectives of examinations were very impor-
tant. It would be interesting to know what, if anything, they congidered Ve-ryr '

important funetions of examinations to be. The numbers thinking each objec-

tivé important would, of course, be ccmsiderably iric’reased_if we included
the "important" as well as the "very important” category. Nevertheless,

‘this material is strikingly different from the material we have collected else

where in the survey. In our next report we show that the vast majoi'ity of

the teachers did rate many educational objectives ""Very Important”. In the

context of this other data it is quite clear that there is indeed a majoi‘ unanswered .

'problem relating to the question we have raised. This is, perhaps, partly

answered by the fact that the teachers do 'not, on the whole, place examination-

'performance among the educational objectives they consider most important.

If examinations are not very important, how can any -of their functions be very -
important? Which then raises a question about why m‘ore teachers did not.

say that the Infermediate examination should be abolished. .All we can really

- say from this data is that there does indeed seem to be a strong case for more

public discussion of the basic question "Why examinationst'?

In spite of this proble’m Chart III leaves one with the

clear impression that teachers think the function of examinations is
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4,

T

10,
11,
12,
13,
14,
15,
16,
17,

18,

19,

- Assess the pupil's ability to express himself clearly. - [

- Provide educationalists with the information they need to I

To teach _the pupils that you don't get anything without
working for 1t.p P . 7o Bt My — ]
To motivate the pupils by providing them with clearly
defined goals, l

- about the candidate’s academic strengths and weaknesses

- To assess the pupil's knowledge. : !

~ To pi:ovide feedback to the pupil about his character strengths [

To m'otivater the staff by kproyidi'ng them with clearly defined i

'I::‘ E . "‘24“‘

fChai‘f I11. - Percentage of teachers saying each topic is a very ixnpoftant function of examinations, awrage& acréss"rating's K

for ‘More’ and ‘Lesy’ academic pupils at the end of the Junior and Senior Cycles.

50

17

Assess the pupil's reasoning ability. [

Provide the teacher with informarion so that he can think !

461

how to help them,

gnide ard place their pupils within the-educational system.

475 (

Provide feedback to the pﬁpil concerning his academic ‘
strengths and weaknesses and the areas t%) which lie should i

devote more attention:

34]

34}

onmance,

tpmvi(ie a detailed picture of the pupil's academis { -

To
per

To provide feedback to the school com:emingv how effect~ i

32|

ively they are achieving academic cbjectives

To provide employers and the universities with information t

32}

sq]

and weaknesses and the areas to which he should devote more |

27}

attention.

goals, -

97}

To provide feedback to the school concerning how effectively

To provide an assessment of the pupil which is cdmplé.tel{
uninfluenced by the teachers other knowledge of the pupi

they are achieving their objectives in the yealm of character

and personality.

To provide a detailed picture of the pupil's character and
personality: its strengths and weaknesses,

To provide employers and the universities with information
‘about the eandidates character strengths and weaknesses, . :

To motivate the pupils by letring them know who is better
}thantheyaxesot%p 4 2 ) ;

at they can compete with them.

To enable schools to be compared. , , : E

Ta snable teachers to be compared, g
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CHART 1V Percentage Saying Each Topic is a Very Iraportant Function of Examinations

. 1, Assess the pupil's ability to express himself clearly.

2 Assess the pupil's reasoning ability.

* s
00 POy
SRR IC LI THLLPS

3,.  Provide the teacher with information so that he can think
- how to help them. IR

4, *Provide educationalists with the information they need to .
guide and place their pupils within the educational systemy |

b

atels MW
R N S L A

Yads “padrsen 3 b »
BRI E R R

5 Provide feedback ta the pupil ‘concerning his academic
strengths and weaknesses and the areas to-which he
should devote more attention.

oy v
OO |
KL 2TaF A

6. To teach the pupils that you don't-get anything without
working for it. ) - .

T To motivate the pu;;il.s by prcviding them with cleérly
defined goals, _ _ -

8 To ptovidé a detailed piéture of the iaupil's academic
* performance, : : :

9, - To provide feedback to the school concerning how effect-
* ively they are achieving academic objectives, '

10,  To provide employers and the universities with information
about the candidate's academic strengths and weaknesses,

11, To assess the pupil's knowledge.

12.  To provide feedback to the pupil about his character
strengths and weaknesses and the areas to which he
should devote more attention, :

13, To motivate the ‘staff by providing them with clearly % XK
defined goals, : ' '

A Fel et Al

14, To provide an assessment . of the pupil which is completely
uninfluenced by the teacher’s other knowledge of the
pupil

15, To éiovide feedhack to the school concemning how
effectively they are achieving thefr objectives in thelr
realm of character and personality. - 4 :

16. To provide a detailed picture of the pupil's character
and personality - its swengths and weaknesses

17.  To provide employers and the univérsities with information a3
about the candidates character strengths and weaknesses

18, To motivate the pupil's by 1ettihg them Know who is better wf; X
than they are so that they can compete with them. ﬁﬂg

I3

18,-  To-enable schools to be compared.' .

20,  To enable teachers to be compared,
Scale: ¢ L.

S
e . S0 10 20%
Key: [N unior Cycle for the ... Jumior Cycle for the > Senior Cycle for the - Senior Cycle for the P
T e

ss Academic WY More Academic | Ll Less Acddemic ‘B More Academic .
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* much more to assist in guidance and feedback than to provide a service to those
outside the school. Fesdback ~ seems:to be though of as. primarily for the pupils’ B
use; Jess teachers. seem to regard,it a8 a means of comparing the effeotivenesls ~

oftdifferent teaching strategies.

Inview of the fact that, es we hive shown in our report on "'I‘eaohers" -

' Perceptzon of Educational ObJeetives" teachers consider the development of the
pupﬂg character and personality ’co be. the most important objective of education,

., it is remarkable that go few thought that a very important function‘ of examins.tious B

“should be fo help their pupils eod fherzselves track on the attainment of fhie goal
(iiems 12, 15 and 16 in this iist)'. The most likely eir.plsnatiorr would seem to be

- that they have no experience of assessments whiohj could help them in this way.

Attention should perhaps, also be drawn to the Iow percentage of

teachers who attached great 1mportanoe to motlvation of pupils by pubho recognition

,a.nd competition, -
Achievement of Examination ObJeetives

’I'he proportion of teechers who thought the presgent examination system
achieved each of these ob;eotwes "Very Well” or "Well" 1s ehown m charts V and .
B VI. Chart V (and, for that matter Chart o would clearly be more informatwe
if it showed the percentage of teachers who chose each of the alterna_tives they
were oft‘ered. ' It would, however, heve been prohibitively expensive to have’
,carried out the analysis in this amount of 'detail. Since only the "Very-welb
p]us well™ tail of the dxstributmn was analysed the "Notwvery—well-plus badly-plus 3
"-very-badly" taﬂ had to be obtained by subtraction and therefore also mcludes %

those who did not answer the question. ‘

* The cutting points in these analyses were arrived at on the basis of inspection B
of the unweighted straight counts. They were such as to yield the most use-
- ful analysis. - In this case if only the "Very well" category had been used the
numbers’ would have been too small to yxeld a useful picture.
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Chért V... Percentage of teachers who think the present examination system achieves each objective Very Well or, Well
~ 7777 and ‘Not Very Well’, ‘Badly’ or ‘Very Badly’, averaged across ratings for ‘More’ and ‘Less’ academic pupils
iR i wigisiludlE €d Of the Junior and Senior Cycles. : : _

PR

" ! Ul e R

. g : . "Very well + well " ' h"'i‘(x;),t vexy well" + ;"Ba‘dly‘“ + "Very
1 To teach the pupils ihat you don't get anything[ - ‘ 56 L.’.{::‘:':';‘.’.-‘.-. TR Vit badly”

without working for it,

~ ' To provide feedback to the school concerning + R (o D DA Oy T e T ‘
= how effectively they are achieving academic § l ‘ : bl X SO .]
objectives .~ © - 7 ‘ |

PRI A0

8. To pi‘oﬁdian'#ssassnwnt of the ?upil‘which is L - 511

completely uninfluenced by the teachers other i R A RIS

: knowledge of the pupil.’

-~ 4 Ta provide a detailed picture of the pupil's e I
: academic performance, =~ L __BOES

© G To provide a feedback to the pupil concerning
, his academic stre and weaknesses and the 1
. areas to which he should devote more attention.

" »v v
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g [To'piovide employers dndihe universities with
k ;[ information about the candidate’s academic - |
strengths and weaknesses.

L

’ +

8 ' To motivate pupils by leiting théri know who e :
is better mpﬂg atb 50 that they can | 45f A
- compete with them. '

St e tgts

9 . Tomotivate the pupils by providing them with R D O NI N
s . l sG]

clearly defined goa

10. ' To motivate the staff by providing them with , ' e
. clearly defined goals, * T B o Wt R T
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clearly,

11,  To assess the pupils ability to express himself l -

12 "'To' provide educationalists with the information |-
: | they need to guide and place their pupils within -
| the educational system.. - o

13, 'To provide the teacher with information about _(——
each individual pupil so that he ean think about - [ :
hoyy to help_them'.M : _

LM T A O TRAPYY
P R R R
el # . S X
s e AR
LA R TIRA RA A

&
- anhty P D Y
AP I A I BN AL R TSI TN

14, To enable schools to be compared. S B R R R N 3

.18 Toamessthe pupfl's reasoning ability, | D A ey
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. . ATt :‘."- ',‘.',:‘:_‘.’::n.c.. ot an o b St SPETIENIN ¥ 34

‘ ter strengths and weaknesses and the areas to | _ I R R AR S A R s

 which he should devote more attention.

18, - To provide feedback to the school concerning

DL IS AT RS KL L b A PP I M PRI A v i e Dt e PL o Y MO

; ff A . < s . DS UM AN LR IS R T P L A I AL M AR AR R SI A Y KT M MM
" how effectively they are achieving their object- L R A L R S PR
% ar e LA e LTV YT I “tya f 0 a, bty

\ . HMAIC O SO A SN M P PRI LA M I A

" ivesinthe r of thg_r}gp;eg.@nd personality.

18, o provide employers and the universities with [

R AT OSSO A AN ST P A COIAAASE MM TN A Y 3
! information about the candidate’s character 14}:::.‘A_‘.:.'.‘:-:A':::.'::.-.*..,--.;.';:,-.:-. AL RIS
: - ) «sa¥e «®s s * - atety . (d
i P R S N T R N RN N N S S N T RS R B S TR A ISR i

strengths and weaknesses.
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12,

15,
16,
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18,
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20,
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' y Percentage of Teachers whu think the Present hxammauon System Achieves hach Objecnve _
CHART VI , A . "Very Well” or "well", - ; -

To teach the pupils that you don't get anythmg without
working for it

a-.u'
chraey

N
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b
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To provide feedback to the school conceming how effect~  RRun
_ ively they are achieving academic objectives, S

sgEsstadeacnsy.
i

U
ST

.To provide an assessment of the pupil vrhich 13 completely
uninfluenced by the teachers other knowledge of the
puptly

To provrde a detalled picture of the pupil's academic -
- performance,

To providé feedback to the pupil conceming his academic -
strengths and weaknesses and rhe areas to which he should
devote mare attention,

To assess the pupil's knewledge. . ) s St tertalean i g oater . C
: o T R R ng ' R

.

To provrde employers and the universities with information
about the candidate’s academic strengths and weaknesses.

To.motivate pupils by letting them know who is better than
they are so that they can compete with them. '

‘To motivate the pupils by providmg them with clearly '
defined goals,

To motivate the staff by provrding them with' clearly

3311

defmed goals, : o | : : Mmmmmw BT
To assess the pupil's ability to express himself'clearly.

To provide educationausts thh the information they need
“to guide and place their pupils within the educational

, system.

To provide the teacher with information about each individ-
ual pupil so that he can think about how to help them.

.

To enable schools to be compared,

To assess the pupil's reasoning ability,

To.enable teachers to be compared. =~ .

To provide feedbick to the pupil about his character
strengths and weaknesses and the areas to which he should
devote more attention.

To provxde feedback to the school conceming how
effectively they are achieving their objectives in. the
realm of character and personality. ;

.

“To provide employers and the universities with information
about the candidates character strengths and weaknesses

 Seale: . B
To provrde a detailed picture of the pupil’s character ! I
and personality. its strengths and weaknesses. . WWO%
, terme. vel for the ase Intermediate Level for ..., Leaving Cert,  Level for - Leaving Cert, Level for
B R emim S ‘the More Academic - [ the Less Academic HHEE the More Academic -
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It would seem from Chart VI that the present examinétiohe _
are thought to achieve all t‘heirv quef:tives much better for the more than
for the less academic pupils. ’i‘his would seem té be particulériy the
case for the picture of the pupil's aéademic perfbrinance painted by the

examination, the feedback to the school concerning its attainment of its

academic dbj ectives, the adequacy of the information available to eniployers_

and the universities, and the extent to which the examinations assess
reasoning ability and ability to express onself. Nevertheless, in
spite of the higher level of success of the examinations in performing

their functions for the more academic pupils, the rank order is much the

same for the four groups, with the possible exceptién of the édequacy of the

picture of the pupil's academic strengths and weaknesses and the quality

of the information available to universities,

" Priorities for Action

The teachers' level of satisfaction with the performéncé of
thé examinations was analysed in relation to the impértance attached to
each 6bjeétive. a Chart VII gii}es the prop'or‘tion'of' all teachers who
thdught each objective _19_9_}_?_ very ifnportant 51_3_@ not ve‘ry well, badly or

véry b_a_dly attained. ‘Chart VIII gives the proportion of the teachers

thinking the objectiv'e very important who thought it was not very Wellf
badly or very badly attained. In éther words Chart VII inciicafes the
teachers' overall ?rioritieé for action. It indicates the things that are
generally seen as both very important and lacking. Chart VIII‘, on the o
other hand, gives the level of dissatistaction amongst those that think
that particular objec‘tiire very important. Note that the figures in

Chart VII could be markedly ’increased rby extending the categories. tc;
include gll teacﬁers who thought the examination objective 'Hmportant”. "

as well ;.s those who thought it very ”impoﬂarxt”. We give these figures

for less academic pupils, junior cycle, in Table A3, {
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10,

i1,

1 2’

13,

14,

15,

16,

17,

18,

18,

20,

- To assess the pupils reasoning ability.

* To assess the pupils ability to express himself clearly. ‘

attennon.

they are achieving their objectives in the realm of character

‘To provide feedback to the pupil concerning his academic

" To provide employers and the universxtxes thh informauon

T, E, ~30-

CHART VI

'P’erCentage of All Teachers who thought each objective both very Ifnpbmnt and not very well,

Badly, or very Badly Achieved,

3

To provide educationalists with the information they need -
to guide and place their pupils within the educational system. .

26

To provide the teacher with information about each individ-
nal pupil so that he can think about how to help them,

25

25) .

To provide feedback to the pupil about his character strengths
and weaknesses and the areas to which he should devote more

21

To ptov:de feedback to the school conceming how effectively

and personality,

To provide a detailed picture of the pupil’ s characxer and
personality; its strengths and weaknesses.

19

suengths and weaknesses and the areas to which he should -

17

devote more -attention,

T&Ponvate the pup‘ils by providing them with clearly defined

17

about the chandidate's character sttengths and weaknesses.

16 .

15

To assess the pupils knowledge.

11

13

To motivate the staff by providing them wath clearly defined;
goals, .

13

To provide employers and the universities with information

12

about the candidate's academic strengths and weaknesses.

To provide a detailed picture of the pupil's academic
performance,

14

12

To provide feedback to the school concerning bow effecuvely
they .are achieving academic ob)ective& .

10

To teach the pupxls that you don't get anythmg thhout workmg
for it .

To provide an assessment of the pupil which is completely

11

uninfluenced by the teachers other knowledge Sf the pupil,

To motivate the pupils by letting them know who is better )
than they are so that they can compete with them,

To enable schools to be compared,

To enab’e teachers 1o be compared.

8

19

R

E1 E]

2
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(‘hm VII: Percentage of those Teachers thmkmgeach Objective very Important who were stsatisﬁed with its Achlevements.
.{Nos in brackets give the proportion of the teachers who thou_ght the ob;ecnve very important) -

1. To prov:de a detatled picture of the pupil's char-

Ge

7.

 To provide employers and the universiﬂes with ‘l

. To provide feedback to the pupil abour his character

* To provide the reacher with information about each |
. individual pupil so that he can thmk about how to

B

10,

11,

12,
-13.
14,

15

186,

17,

18

.1'9.

20,

" To prmnde employers and the univexsities with

' knowledge of the pupil,

* without working for it, .

To assess the pupils reasoning ability,

" Ta motivate the pupxls by providing them with
. cle.arly defined goals.

acter and personality; its strengths and weaknesses,

1

1]

To provxde. feedback to the school conceming how
effectively they are achieving their objectives in
the realm of character and personality.

71

information about the candldate s character strength

W

12

and weaknesse&

stengths and weaknesses and the areas ro which he.
should devote more attention,

12

60

52

help them.

To provide educanonahsts with the informauon they
need to guide and place their pupils within the
educational system, )

51

'é’lo assess the pupil H] abihty to. cxpress bimself
arly,

47

To motivate the staff by providmg them with
clearly defined goals,

10

45

To assess the pupils knowledge,

1

40

To provide feedback to the pupil conceming his .
academic strengths and weaknesses and the areas to

12

37

which he shéuld devote more attention.

information about the candidate's academic
strengzhs and weaknesses. .

13

35}

To enable schools to be compated.

14

35

To enable teachers to be compared,

15

33

To- prcmde & detailed picture of the pupxl's academi
performances,

16

32

To provxde feedback to the school concerning how
effecnvely they are achxevmg academic objectives

17

30

To provide an assessment of the pupﬂ which is
completely uninfluenced by the teachers other

18

29

To motivatc the pupils by letting them know who is .

them.

19

better than they are so that they can compete with:

To teach the pupils that you don't get"anything

20

23’

a5}
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- As once again,thereie very little difference between the *

'ra’ci‘ngs «fer the jtinior cyele.morefand lees#academic pupils and Seniar cycle -
more-and less.academxc pupxls only the mean percentages and rank orders
are reported The only mterestmg dszerence that emerged from the
analysis of the four groups was that when replying in tefms of the less

academic puplls whether Jumor or senior cycle, a hlgher percentage of
' teechers appeared to be dlssatzsﬂed with the attamment of what they
considered tp be very importent fuhctione of examinations, although' the

rank order remained about the samse.

Examination of Chart VI, the one showing the objectives
perceived to be most in need of attentlon, indicates that the assessment of
the pupxls’ ablhty to reason and to express themselves clearly appeer to be
1mp0rtant ob;ectwes of examma’clons which are not vex-y well attained at
present. . ,Teachers other mejor efee of concern appears to be in "
relation toheving ‘adeq/ua.te feedback, for educationalists for guidance VandA
elacem.ent purposes, for ’;hemeelves so;that they can best help‘indVividual
pupils, for the eupilsv,particularly in the area of character etrengfhs and

weaknesses, end fe‘r the echool in r'eletion to its achieirement ef non~cognitive
Objectivee, In ‘other words, meriy teachers appeared to perceive the
presentexamination‘ s‘yetem as failing to assess 'very important types of
v'mtellectual act1v1ty, and failing to report back adequa‘cely on what it does

f1nd both in ihe academlc and non-cognitive areas.

The two ob;ectwes appearmg at the bottom of the list, that
is thoee relatmg to the comparxson of schools and teachers, are not the obJectwes‘ :
whoee echxevement causes least dxseatlsfactmn but merely objectives
whxch very few (16 and 13 reepectwely) teachers think very 1mportdnt
In faet the functions which the greatest percentages of teachers think
very iméortanfb and versr well or well achieved are: providing feedback

to the pui;il concerning his academic strengths and weaknesses and
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the areas to Which he should dejrc}te rﬁore attention (34%), | assessing the
pupil‘é ability fo expreés himself clearly (34%), -and providing a detéil’ed
pictui'e of ‘the‘ pupill's» éc‘ademi;c’ pérfqrinance (33%) for the more academicr"
pUpllS and, in felation to the 1ess acadie.mic ones: to teach them that you‘
» don”c get anythmg w1th0ut working for 1t (27 %), promdmg feedback to the

'  pupll concernmg hlS acadezmc s‘crengths and weaknesses (24%) and. assas~

sing the pupll'e ability to express hxmself (23%) Thus,. although Char’c ‘

- VII 1ndlcates teachers prmrltles for actlon, it is not 1mp11ed that the ob;}ec—

tlves at the top of the chart are to be achleved at the expense of these other

objectiV’es, which are often thought _to'be ;equally ii_nporta’nt, but at’cained.v

At this point attention may be drawn to the high level of
satisfaction éxpriess,edi‘n relation to the objective of providirig_ feedb,aick
to help pupils and teachers improve academic performance. ' This high

was-
level of sa‘clsfacnon/ also found among those who regarded this as a very

klmportant function of exammatmns; - It may be that .’;eachers are unaware s

of the detailed and useful feedback that is now available by making use of
‘the téchniqué_s developed by ;Bloqm(lé'?l) and his associates. Aftention may

also be drawn to the level 'of: di‘sagréement concerning the adequacy with -

which clarity of expression is assessed. Although'34%vof all teachers felt

that this was a vgry important" objective of examinations that was wéll
achieved, 25% felt it was véry important bm; }gg_c_i}_xachieved. It'wouid :
seem that while many teachers ’ch.mk it 1mportant to have. 1mprovements
in thls érea many others are not merely complacent but well satlsfled
Teachers who thought it very 1mportant that exammatuh)ns
provide feedbéck about their pupil's charéctér énd personalify develop-
mént ’wére also extrémély likely to think that the‘,exai'ninations at
Vpreseht,dird not pérfornﬁ this fﬁncfién (Char’r, VIiI). o 77% of thé

196 teachers who thought it very important for examinations to
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provide a detéiléd piéture of rthe pupil's character and pérsoxiality;
its strengths and weaknessés_, s‘aid‘ that the Intermediate and Leaving
Certificates fulfilled this function not x}ery well, 'badiy or very hadly,
énd‘the three oﬁjéctives coming ﬁext in this raﬁk order of dissatisfactioﬁ '

are concerned with feedback in the non-cognitive areas.

Although thé num,i;er of teachers wﬁo think examinations
should p’erféfmthéée%qhqtions is relatively small, out reﬁort on
"I‘eéchers Perception of Educatiénali Objectives” shows that the teachers
in general attached much more importaﬁcé to these goals than to
passing traditional examinations, and felt thaf {hey were much less
well attained. Should our report lead to this shared feeling of
un-‘-ease.becoming more ar’ciculaté,, and should teachers come to think
that a change in the »e:faminat{or.xs WOuld vprovide»é‘me.ans of helping
them to achieve these goals more 4effectively, we ‘would' expéc,t many
rﬁofeteachers to jbih the 153 diégrunﬂ.ed teachers we have encoﬁhtered |

in this survey. -

At the other end of the scale which shows the proportion

of those teachers who thought each objective irﬁportant who thought

the present examir_xavﬁon system perforrhed the function badly or, at

least, not very well,are the objectives most frequently péfceivedl to

- be adeqﬁately fulfilled by those who think them very important. - Only

23% of the 287 teachers who thought it very important to teach pupils
that yoﬁ don't get anything witlmoﬁt_'working for it thought this was
inadequately 'achieved,‘ and 6nly 24% of the 209 thinking it véry 7

important thought that motivating the pupils by competition with each

“other was not being fulfilled; a further 44% of those thinking it

1
5

unimportant thought it was achieved adequately.

Other objectives re‘gar'ded as fulfilled well or very
well by more than a third of the teachers who congidered them

unimportant were; providing en assessment of the pupil completely
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uninfluenced by the teachers' other knowledge of the pﬁpil, teaching the pupils o
you don't geﬁ anything withbut working for it, providing'feedback to’k the pupil
concerning bis academic strengths and Weakhesses, and exxabliné teachers

and schools to be compared.

The general pictufg that emerges from thi_s data, is tﬁat
qﬁite large .proportions (1in5 to 1 in 3) ‘of teachers ¢onsidered many of the
exami_nation objectives we studied both ‘importa'nt_ and badly échieved. This
‘applied particglarly to nearly all feedback ob jectives, but it.also applied to
aésessméht of high level intelleCtual‘ skills like reasoning and adeqﬁaéy of
_expression. Teachers who thought that exammatxons §_1_1_q_1}}g be dlreoted
toward assessment and feedback in relatmn to character development (the
educatmnal objectwe most teachers felt to be very important) were particu-

larly dissatisfied. Chzinges in the examination gystem which moved tWard
‘ prov1sxon of more detailed feedbaek whxch took more of the teachers' know-
ledge of the pupil into account, and which reduced the public nature of exam-

ination results would clearly be welcomed by many teachers.

We should, however, stress that, although t‘eaichers{
clearly felt that examinatlons should take into account teachers' assess-
ments of the pupil's work over the year (see Table 7), the great ma;onty
also agreed that examinations as at present organized prov1ded a fair assess-

ment of their pupil's work.
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Summary of Section IV

Less than half the teachers thought any of the functions
of exaz‘n'inations we enquired about ‘*'ve»ry‘ important®. Although the ynumber’
thinking' the functions important ceuid‘be increased by adding the “important" n
—to the ! 'very important! category it would seem in the Iight of other data,

that the matenal suggests that teachers are at present not entxrely clear about

why they have examinations, 7

The mam function of examinations is at present per-
, cexved to be more to provide guidance and feedback to schools, teachers,

: and pupils, than to provxde a service to those outside therschools. ~ The

fur;ctions that were felt to be least well attained’ were the assessment ef

progress towards character development‘ goals and the provis'ion of feed-

back to schools, teachers, and pup Ls_tb help them do better in this area.

At present t! : exammatlons fulﬁl the1r functions better

for the more than for the less acac : nic pup;ls. :

- When impor. rzee and adequacy of attainment were taken
<‘into account simultan-ously it em:: sed that the objec’c:ves whxch seemed to be

| most in need of attention were to i i prove the extent to whmh the examinations '
assessed the pupils’ amlxty tq reazcn and to express themselves clearly, and

to the degree to which they provid: feedback &hich{ will be useful in helping
teachers and pupils to improve thei~ performance both in the academic and
chsracter devekypment exfea. | The teachers who theughi examinations should
agsess the schools' aehievemeht ¢ éharaeter development goals were also

'extremely likely to think that the :resent examinations did not perform this

function very well,
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SE"CTION V., . Covariates of Perception of Examination Objectives and Satis~

faction witﬁ the Performancé of the examination system..

Satisfaction with the examination system did not vary
much with the subject aréa in which the teacher ééught. However teacherér
of practical subjects at all levqls Were slightly less likely to bé satisfied
vﬁth thé .information available to employers and the Vuniversities concerning

the candidates' academic strengths and weaknesses. .
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"When we looked at school type differences the

thing whxch str uck us was the dlvergence of the 73 teachers in Pro-

testant schools from the others. However these dlfferences were rarely

cbnsistent frem Intermediate to Leaving Certificate level or from ’more‘ tO
~ less academic pupils, and, i‘dr this ‘re‘ason they have not been reported

although the explenation may in fact be that teachers in Protestant

schools -discrirriinated rhere than other teachefs between the needs of

the more and the less academic pupils aed between junior and senior

cycles.

- Importance Attached to Examination Objectives and Teachers® Faetor. Scores

As can be seen from tables SA5 to SA11 (in the special

appendix) teachers'factor score‘s tended to relate positively to the importance they B

attached to the various examination ob]ectives. Nevertheless there is a much
stronger relatmnshxp between some of the factor scores and partmular variables
than there is with others.

Teachers who put most effort into developing the
| - pupils’ persoﬁa_lity and character, self confidence, indep-
endence and initiative were particularly likely to think that exaiminations

should provide a detaﬂed plcture of the pupil's character and persona- '

~lity, provide feedback to the pup11 concerning hls academic strengths and o

weaknesses.and the areas to which he should devote more attentmn,’
teach puplls that you don't get anythmg without working for it, provide
mformat:.on to employers and umvers:.ues concernmg ac ademic strengths
~and weaknesees assess the pupil's ’knowledge and ability to express
hlmself clearly, prov1de feedback to the pup11 concerning his character
trengths and weaknesses, and motivate puplls by prov1d1r,1g clearly

defined goals,
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There was little relationship between teachers! level of
concern with providing an education dealing with sex and marriage and their

views on examinations,

Teachers who paid great’attenti‘oh to providing a
Wide academic educa‘tio_n were nﬁoré likely than those less concerned with
.' ﬂ‘nesek things to think it impdrtant for examinations to:ass‘éss the pupil's
' ability to express himself clearly; provide a detailed picture of fche
pupil's character strengths and’ Wéaknesses, prov-ide‘ feedback to the
pupil concerning éréas of char;acter which required attention, iprovide'
the ‘pupil with de‘.tailed‘feec.iback concerning acédgmic areas which - o
reciuired éttentién, and'provvide employer(s and universities with

information about the pupil's character strengths and weaknesses.

Teachers whorwere concerned to make education‘ &
vocationally rele{rant Wefe more likely th@ teafcl?ers Less concerned with
these things to think it important for examinations to: provide féedback to

the pupil about his characteri stréng’chs and weaknessés, teach the pupilsk
that you don't get anything without workking for it, provide feedback to
the pupii concerning his acédemic strengths and weaknesses, provi&e , :
educationalisté with gu‘id’anAcfe ahd placéme'nt-_ informati(;n, provide em- |
ployers and universitié.s w,it.}Ai infqr’mati.on ébout academic strengfhs an‘d.’
weaknesses, an.d motivaté the pupilsrby prbviding them withrclearly

‘defined goals.

Teéchers who particularly siressed the impdrtancé
of the 'basic‘skills of writing,‘y Speakingr,’ and étudying on one's an |
were more likely to think ij: important for examinations to assess the |
puplil's ability to express himself clearly, to assess his reasoning ability, -

and to provide an assessment which is completely uninfluenced by the
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teachers other knowledge of the pupil.

Teachérs whé tried> harder than others tc deveiop'Irish
nationalism were concerned that exa_mmina’tions ghould teach pﬁpﬂé that yoﬁ
don't get anything without work’i(ng for it, that they should provide feedback
to thg pupil concerning chaiacter strengths and wé#knesses and academic .
gbiliti’es, motivaté pupils and ys'tﬂaff alike, and provide employers ‘ahd
universities with \information about the pupii's character strengthvs |

and weaknesses,

Teachérs‘who scored high on the factor con-

- cerned with developing a scientific attitude on the part of their pupils were
more likely thgn those‘ ;evith low scoree on this factor to think that moét .
of the :examinationi objectives were impartant, Ho’wévgr the trend'_was
most marked on the “i'mportance' of providing an assessmeht uninfluenced.
. by the teacher's othe-r knowledge of the pupils, an assessment of the
‘pupil's» charactex;'andpersonality, ‘prbviding feedbéck to fhe school
concerning the efficiency | with which ’c_héy are'achieviﬁg their -
,academic_ ‘objectives, providing‘ feedback ‘cb the pupil concerning both

his character and aéadémid ‘stre,ngths and weaknesseg and the areas

he should devpt-e most attention foward, -and motivating pupi‘lsV and

staff by setting clearly defined goals.

‘One mayAsummarize this ksection by éaying that
the factor scores not merely Ade’nionstrate,that teaél}ei;;s havé different
goais in education ; ,these teachers alsé tend to want different forms of exa~
minﬁtion syétem, a form whiéhA is reiated to the goals they consgider

most important.
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SECTION VI. Satisfaction with Attainment and Teachers' Factor Scores.

Turning to our analysis of co-variates of teachers' satis-
~ faction with the examination system there is little relationship betvteen the
k’teaehers' factor scores and their satiéfaction with the present ‘exanﬁnation—

- gystem. However teachers Who put a lot of effort into developmg nationahsm
‘were more hkely than those who paxd less attentxon to these things to think that |
the present examination system does more things well and, in particular, they |
were more hkely than others to thmk that it assesses the pupzls reasoning -
ability, provides adequate information to educationalists to guide and place
their pupils, provides teachers with the information they need to help -their
pupils, and provides pupils with information eonceminé tneir strengths

and weaknesses.:

Those more cbncerned with deizetoping» personality
and character were more satlsfied with the present examinations performance
in assessmg reasonmg ab111ty ‘and teaching pupxls that you don't get anything

‘without working for it.
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The Examination Syllabi -

Teachers' views on exammatxons need to be considered

_in relation to the1r views on the exammatlon syllabl

InAthe course of the iﬁterviews “teachers Were asked
to indicate an a 5~point scale how strongly they agreed or disagreed with a

| number of statements concerning the syllabus that had been made to the authors

: durmg the exploratory work. They were asked to respond for the subject they o

mostly taught at the level at which they mostly taught it.

The results, summed across all school subjects, are
~ given below although as we shall see next there are big dxfferences bet—

ween sub]ects.
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TABLE 9.
Percentage who ""strongly agree" or "agree' with various Statements

about the syllabus.

The syllabus encourages the development of critical

thinking and powers of Judgmen’c in pupils ' - 89
‘The syllabus allows plenty of scope for me to teach . 3
' : my subject in the way I consider best : ' 58
The syllabus is too w1de it is nnpossﬂale to cover it
adequately : : o 41
The syllabus does not take into consideration the full |
' range of ability in my class =~ : - 38
The amount of factual learnmg the syllabus requires 1s
excessive : . 34
The syllabus demands too much of pup1ls of this age : - 33,1

‘The syllabus allows ample time for pursuing any fruit-
ful ideas and topics which are outside its strict

bounds. R . ~ . 31
I would like to see major changes in the syllabus ‘ 29
The approach to my subject which the syllabus demands , ‘
18 out of touch with modern methods B 28
. The syllabus is 1rrelevant to the occupatlonal needs of ‘ :
‘the pupils / , : : 26
The syllabus takes insufficient account of contemporary / ‘
thmkmg or advances of knowledge in my sub Ject 26
The syllabus demands acqulsltlon by pupils of a lot of
useless knowledge : : : o 22
There is a lack of a coherent thread runnmg through the o
- syllabus . 7 , 19
The syllabus for my subject is too narrow in its approach 14

Weighted base (=100%) | ‘ . 1,174

It would seem that whlle faxrly satisﬁed with the syllabus '

they are teachmg, teachers are inclined to feel under pressure to cover too

.much ground and to feel that - the syllabus does not take into consideratmn the full

range of ability they encountex;,

. Charts IX and X and Tables A3 and A4 gwe this matemal |
analysed against the specxﬁc syllabus referred to.. It should be noted that the
charts only permlt comparlsons with the other main subjects while tables A3
and 4 permit comparison with the overall average for all subjecté. Once again‘

we must emphasise  that ,the numbers are theh very small so that all we can say

is that further work inkthis area should prove informative. It will be seen that at

Intermechate level teachers of Irish were: well below average in feeling that the

‘syllabus was too wide, well below average in thmkmg that it encouraged the ‘ '
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CHART IX. COMMENTS ON 'I’HE NEW INTERMEDIA‘I‘E SYLLABUS BY SUBJECT. -

40 | 1rish (1) ‘ ] 84 | Science

39 | Home Economics I - 83 | History
37 | French ] C 66 | - Geography ' l
30 | Commerce S D o 50 | Home Economics |
29 | History | 7 a8 | EnglishqH) |
22 | English (H) ~ . 31 | Maths. ()
22 | Science o a : : 21 French
18 | Maths, (L) ; o 19
15 | Geography —_— 17
14 | Maths, {H) : C 1z | Mad )
‘1. The approach to my subject which the syllabus - 2. "The syllabus is too wide, itis 1mposible to
demands 1s out of touch with modem methods, ‘ cover it adequately.
76 | Science o ] .87 | _Maths. (L)
51 | History B I . .° . 14 | Commerce y ,
26 | Geography | 68 | Mathsqn ’ Jl
82 | Mats, ) | ‘ 61 | English(H) - |
L AR r—E-EM~ - 60 Home Economics l
1] Frencn i 54 | _Geography
26 | Home Eeoiimi 54 | French ~
24 | Commer:: , _ 51 | Irish (H)
18 [Imsh (Hy | I 48 | Science
12 [ maths]( » P a8 | History
3. The sy ;. abus demands 00 mnch of pupm of 4, The syllabus allows plenty of scope for roe o
this a2, ‘ : teach my subject in the way I consider best. -
83 [mshey 1 ‘ 59 | Science . , |
'19 | English i) g ' 46 | shqny ]
"~ 18 } Home tLcogomics ' o 43 History j
17 : o - 43 | Geopraphy l :
16 ] 28 { Home Economics
wd 28 French
11 27 | English@my . |
7 1"
6 16
’ 7
5.  The syllabus for my subject 1s too narrow in . .6, Iwouldlike to see major hhanges in the
its appmach \ V syllabus, ‘
45 fmshqm . | 75 | Science 4
37 | Commerce ] \ . 68 | istory. . ]
36 | Geography N : . o 51 1 Geography : : [ '
36 | French R ) 46 | Pnglish (H) ' -}
32 { English (H) '- 33 | Intsh (H) ) ~
32 | Home Economics T ‘ S 29 French. .
30 | - ' 28 |. Home Economicg
23 ' 23
12 21
11 7
~ 7, ' The syllabus allows ample time for pursuingany . 8.  The amount of factual learning the syllabus

fruitful 1deas and topxes which are oumtde is R requires is excessive,
~ strict boinds, . o ‘
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. 34

15,

. Science

« CHART 1X, CONTD,
49 | 1rish (1) , e
41| French ] '
30 | Commerce I
28 | History |
27 | Geography. |
26 | Home Econom
22 N
18 ’
17 |
7
"9,  The syllabus takes Insufficient account of con-
temporary thinking or advancec of knowledge in
my subject,
6| History . 1
54| Sclence . )
48 { Maths (L) 1
‘45 | ~ French c R
44 ] 1dsh (H) ’ 1
37| Geography [
-88] Commerce i :
Maths, () |
28 | _English (H) l
25 Horxie Economjcs
11, The synnbus does not take fnw oonsideraﬁon the -
. full range of abﬂity in my class,
-
sl nuhany 1
41| Maths, (H) ]
37| History
31| Maths, (L) ]

Hom Eoonomics

-The syllabus is frrelevant two the occupational '
needs of the pupﬂs '

The weighted bases on which the above percentages are based are: -
Commerce 30, History 27, English (H) 37

French 25,

Geography 13, and Maths, (H) 44.

9

79
61
56
39

317
34

10,

49
a7

27 .
24
22

22
19
18

12,

‘24
24

22
21

R

14,

Science 37,

Maﬂ\s.‘ (H)

Englishi(H)

Maths, (L)

‘ . 1
Geography s ‘ T ‘
Science l

- History ' . ' '

Commerce ' . , A

Home Economics B

Yish (H) . |

French

The syllabus éncourages the development of
critical thinking and powers of judgement
in pupils,

s

History : l
- Maths, (H) b

msh) |

Science

English (H)

French

Maths, (L)} -
Home EeoIonﬁcs

Gedvgraphy

Commerce

The syllabus demands aoquis!tlon by pup!h
- of a Jot of useless knowledge, '

English (H)

Science .

‘vGeo aphy

Maths, (H)

French

There is 8 lack of coherent thread rnnning
through the syllabus.

Irish (H) 37, Home Economics 28, -
Maths, (L) 17,
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development of critical thinking, well abdve average in thinking that the syllabus

was too narrow, well above average in thinking that the syllabus was irrelevant -

to the occupational needs of their pupils, well above average in wanting major E
changes, well above év,er,ag.e in thinking the syllabus out of touch with modern ‘
methods and out of touch with modern developments in the subject;and below

average in thinking that the syllabus was too demanding or too wide.

Teachers of English, Higher Course, were _fairly average except
- that they wé_rg well abo\}eaverage in thinking that the syllabus enéouraged the

development of critical thinking.

Teachers of French were very far below average in thinking'th'at
the syllabus ‘enc_ouraged the development of critical thinking, below average ‘mi
‘thinking that the syllabus was too demanding, and above average in thinking that

it was out of date.

 The 17 (weighted),teaé;her‘s of Mathematics (Lower course) were
very well below average in thinking that the syllabus was too wide, very wellt'

'  above average in thinking that the syllabus allowed plenty of scope to teach the

subjéct in the way they cohsidered best, very well below average in thinking that '

there was too much fact 1earning, below average in thinking the material out of |

. date, well below average in wanting changes and thinking that the syllabus was too’

demanding.

Higher course.Mathematics teachers were well above average in

thinking that the syllabus déveloped critical thinking, well below average in out

of date-ness of both content and methods, ahd above average in feeling that it

demanded the acquisition of useless knowledge and that it was irrelevant to the

occupational needs of the pupils. ' They were h_ot w}ery likely to want major changes 2

in the syllabus or to think that the amount of fact learning was excessive.
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Tea{c\h.ervs: teacizhing:science, ,syllébu_s A, Vwer_é _
e_xtra'ordiriar:ily %iiver'genj: f_‘rqm other ieache;;s,_ in thlnkmg that the
sﬁiabps ‘wés tqo wic}l\é, too d}\emandivng, and that there was 1:06 much
tact 'learni‘zlg,‘? 'Th‘ej’were also very well above avera;ge‘in wanting
- major changes and in sayihg thé;t the syilabus did not cater ‘fvor the
fuil range of 'abilityf in'the class. They were bélow average in .

, thinl;ing that theré was arriple time to pursue important side issues
and that there was sufflclent opportumty to present the subject in the
way they considered best.  They felt the syllabus dld not take

‘sufficient account of modern advances_ in knowledgei

' The 13 geography teachers were well above averége in-
thinking that the syllabus was too wide, and below average in

thinking that it.demahded‘ the acquisition of useless knoWledge.

History teachers were exceptionally hkely to say that
the syllébus wasrtoo w1de, aﬁd well above average i'n»thinking
that_tlie;re was 100 muéh vfact learning, that the syllabu,sxt.iid not
cater for the full range of abiiity‘in the class, and that it demanded
thé acquisition of a 101; of useless knoWledge. ‘They were aléo

o inuch below a%rexjage in thmkmg that there’was time to pursue side
issues and above average in thinking that the syllabus was 100

demanding for pupils of this age,

‘Co:mmerce teachers wefe well beldw .averagei in

o thinki’ngfthat the syllabu‘s _wés too wide and above éverage in
thinking that t’here_«was énoﬁgh time fo pursué important side issues
and'pr.esent the subject m fche way they‘fcons'idered }:;est,r below
averagé in thinking that the syllabus eno_opxaged the'dev'elopmgnt ’

of critical thinking, and well below average in thinking that the '

syllabus demanded the acqulsltlon of a lot of useless knowledge
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‘In\ general, then, at Intermediate Certificate level,‘
teachers of Mathematics (both cour‘ses) -seem 1east dissatisfied with the .

'existing syliabus, followed by those teaching English and commerce.

At Leaving ‘c.er«tifieate level the picture is more even than -

at Intermediate level.

Ne\}ertheless, ‘teachers of _h"ish (Higher ee\r ee) are

: weli above a\-rerage in thinking that the syllabus is toe Qemanding aed that it

is ouf; of touch with modern methods and content, 'too wide, allows little

scope for the teacher to ptesent the sub Ject in the way he considers best

~ or to pursue 1mportant slde issues has too much fact learnlng)deﬁands the
acqunisition of a 1ot of ugeless knowledge on the part of the pupils, ought to be |

changed and lacks a coherent thread

V(Tmaﬁrs of _E’nélish (Higher course) were well above 7
average iy thinking tﬁat the eyilabus developed critical tﬁinking, and below average j
in fhinking that there was tno mﬁch fact learning or that it was out of touch with |
modern methods. They did net think it demanded the acquis:ition of a lot of \iseles’s )

, knowIedge or tha? it was irrglevant to the occupational needs of the pupils.

‘Teackers of French _(Highei' course) were well below
‘average in thﬁﬂcing that there 'was too mﬁch faef learning or that the syllabus 'Was .
- too wide. They were shove average in geying fhat the syllabus was out of toucﬁ
v'grithrmocriern methods, and weil- helow average in thinking it teo deﬁaanding.'
Like teachers of English they dig nof; think there was a lot of uselees knowledge
on the syllabus. - |

Tae'chers, wf Latin (Higher course) felt thet they were well . o
able to teach the spbject in the way‘ they considered best and to pursue any fruitful
ideas they w1shed, they were below average in thinking that the syllabus did not
cater for the fun range of ab111ty in the class, that the syllabus was too w1de, and

that there w38 no coherent thread running through the syllabus.
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27
21
17

17

17
18
13

61

© - 81

45
39
39

31

B

23

22

16
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23

18
16
14
10
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48

35
- 34

< 32
29

27
20
18
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CHARY X COMMENTS ON THE NEW LEAVING SYLLABUS BY SURJECT.
| Irish (). . ) ‘ . €71 Geography . R ] i
French (H) 1 65| Maths, (1) N
Business Organis!mon and Accounting 62| Irish (H) : - _[
Latin (1) ‘ ) 49 _Bgsm___essOrzax_iw_L_z@ATc_Jununs
|_Maths, () . 45| Chemistry 4
: of wsory |
sto 40 | _english (8) |
| Maths, [(0) 34| Maths, (O)
Fnglist (H) 25|  Latin (H)
gﬁmtsu’y 16| French dﬂ)
The approach to my sibject which the syllabus 2. The syllabus is too wide, it is impossible
demands is out of touch with modem xinethod‘s. to cover it adequately. . :
Irish (b)) - 79| _Ladn () : ~ i
Maths, (H) | 66| Geography |
Chemistry ’ B 651  Maths, (O) T 1
Geography . 63{ English(®) o ’ J -
English (H) 61| History- B I
History 571 Business Orggnisat[on and AccounﬂnE
Business Organisati% and Acooundng 52| Maths, (i)
52| French (1)
40| mshany |
38 ..cnenm_,..____.] |
The syl]zbus demands too much of pupils of 4.  The syllabus allows plenty of scope for me
© this age to teach my subject in the way I consider
best,
’ 471 Irish () |
31} Business Organisatfon and Accounting"
81} ladn(H) ‘
27| _Englfsh (H)
25| French (H)
22| Maths, ()
.22} Chemistry
19| Marhs. (QB
151 Geography
Geography 11 Histcry
The syllabus for my subject is too narrow m its 6. I would like o see major changes ot
approach, the syllabus,
Latin (H) ' : ' & Geography o }
French (H) 1 50 | Irish (H) ] ‘
English (H) 46| Maths, (H) |
Chemistry ] 40| History | ‘ .
History , ' 39§ Business Organisation and Accounting
Geography ] 39| Chemismy o~
Maths, (O) 92| Mams. g0) |
Irish' () 26| latgn(H) |
‘Business O}ganisation and Accounting 18| English Q—})
Maths, () - 9| Frehch (H)
The syllabus allows ample time for pursuing any . 8. The amount of factualleaminé the

fruftful ideas and topics which are outside its
“strict bounds, '

~43-

* syllabus requires-is excesstve,
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47 | ‘Business Organisation and Accbunu‘.ng
85 | mshqghp 0 |

32 | French (i-l) . ]

FH)

15 | Maths,

‘ 9, The syllabus takes insufficfent account of
contemnporary thinking or advances of
knowledge fn my subject,

50 | Mams, @) |

41| Business Organtsation and Acchunting

46 | Maths, (O)

44| English(H) ]

43 | Inish 5) |

- 41 | French (1) /

41 1 Geography

40 | wiswory . - . |
28 | _Chemtstry

19 | laun ) |

11, The syuabus does not take‘mto consideration
the full range of ability in my class,

47 | Business Organisation and Accpunting
47 | Maths, () , '
41 | Maths, (H) |
40 | meh (1)
40 | Latn (H)
29 | Chemisiry ]
28 | Geograp
‘27 | Fremch ()
17 | English ()
11 | Histoly -

18, The syllabus is lirelevant to the cccupational
needs of the puplls,
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92
82
70

61

66

62
52
51
Bl

- 34

10. The syllabus encoutages the development of eritical

41
32

32

31
29
23
18
18

17
16

‘English (H)

Maths, (O)

Ladn (HY . | ' ]
Maths, (H) -~ : |

History ' : J

Geography ' - }

French (H) l

Irish (H) .

Chemistry .- .

Business Organisation land Accounting

thinking and powers of judgement in pupils, -

Business Organdsation and Accunting

_Irish (H)

Latin (H)

" History -

Maths, (0) . |

Chemistry

Geo'ggag' h

Maths, (H)

" French (¥

12, The syllabus demands acquisitfon by pupﬂs

35
A
23
19
19
16
12

11
L9

'8

. of a 1ot of useless knowledge,

Irish (H) j

Maths, () ' |

Maths, (O) |
French (H)]

English (H)

Business Organisation and Accounting
Hiato, :

Chenfistey

Hist}:ry ‘

| tath &)

14, Thereefs a lack of a coherent thread nmning
V)

through the syllabus.

. The weighted bases oN which the above percentages are based are:  Irish () 68, French (H) 41,

Buginess Organisation anQ Accounting 286,

Latin (H) 38, -Maths, (H) 48,

Geography 46,

History 41, Maths, (0) 29, Fnglish (H)72 and Chemistry 17,




T.E.-51~
Teachérs éf Mathgmat‘ics (Ordinary courae) were md:é
likely than ‘Qtllier‘s to think that the syllabus encouraged the develoﬁment of
critical thinkifxg and that the syllabus was' jrrelevant to the ogcupationa‘l

need of the pupils.

Mathematics (Higher course) teachers were ﬁeﬂ abovej

- average in tﬁinkihg the gyllabus too wide, and that it did not take into acco;int
: .;he full ra,hge of ability in the ‘class»v. Thve'yi were above average in thinkmg |
it too demanding and irrélevan@ to'the occupational needs of the pupils, '

and below average in thinking that i‘tfallowed scope to pursue Side issues.

However, they thought its content was well up to date.

The 17 Cheniistry teachers were beiow 'averag.e in thinking .
the syllabus out of touch with modern methods but,they felt thé.t they lacked

scope to teach the gyllabus in the way they considexfed best;

Geoéraphy teachers were well above average in thinking
"that the syllabus demanded too much fact learning and that the syllabus was
too wide. They felt, however, that there was scope to teach the subject

| in the Way they ‘considered best and were"unlikely toﬂwax;t major changes in

the syllabus.

Hlstory teachers were below average in. wantmg changes,
in thinking the sub;ect matter out of date, and thmking that the mater:al was

irrelevant to the occupational needs of the pupﬂs.'

: Busmess organisatmn, economics and accounting teachers
were ﬁrell above average in thmkmg that the course demands acquisition of a lot -
.of useless knowledge, Awell below ‘average in' relation to .crztxcal thinking, well
above average:.. in thinking the material irrelevai;f to the occupatignal neéés of Athé
pupils, and abové average in thinking the matéxfial out of date. 7

It does not  geem to bé possible to pinpoint the teachers who are m’os;;"

. content at Leaving certificate level: teachers of Irish séem to be least content.




Tc E- ““52"‘ .

Consistency of Comments on Syllabi and Examinations

There is suffig:ie.nt c§nsisteric;y between these answers
and‘the answeré to the qﬁestions concerned withr examinations to make
- us co‘nfiden.t fhait.thesé teachers were not responding at‘-ra;ndom,
whether or not they are fepresenfative of the views-of teachers who
wefe ‘not‘ included in the'sample is a question whichAcanndt be satis-

factorily answered from this data.

| At Ihfermediate 1¢w}e1':
Teachers of Irish wanted changeé both m the syllabus and in the
, éxamination;\ .. they 'p‘erceivéd neither as bei_né concerned with logical . ‘ |
criticél_ thmkmg and both prevented them from presenting the subject

in the way they would consider best.

- Teachers of English felt that the syllabus was concerned with developing

critical thinking and that the examination assessed itf development. B

_ Teachers of French did not think that the syllabug was concerned with
the development of critical thinking, and they concurred that the exam
did not assess .8uch dei?elopment. However they felt that the

syllabus was out of date and that the examination ought to be changed.

. Mafhematics teachers did not fee}i that there was too much fact
learning in the syllabus and they did not think the exam was only a
memory test; they wanted changes in neitiier' the syllabus nor ’che‘ )
éxaminatibn;

Science _teachekrs Ifelt that the syllabus was téo wide and demanding -
and that examihation requirements prevented them pfesenting thé |
material in an interesting mamiér. The Syilabu‘s ‘rgquired too rﬁuch |
faét learning and the éxammation did not requ.ire pupils to thi?xk for
themselves. They wanted major chahges in ihe syllabus, but‘they ‘

have ‘
were not much above average in their concern tofthe examination changed. -
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geography teachers felt that the syllabus required too niuch fact
-learning, but they were not ’par'ticularly likely to perceive the

exammatlon as a memory Lest

Hist’ory t»eache‘rs felt w”cha:c the syllabue was too wide end that exa~
;emation4requir,ements-prevemed an_intere’s'ting presentation; they

felt that’the syllebus demanded loolme.\ch fact leerning and said that

) the examination was a inemorjr te‘st. |

Moregeherally, just as Mat'hemeticsi, Commerce and English teachers.
turned out to bfe' in general well satisfied wi_th' their syllabi,so they .were'

~ also the most satisfied with their examination.

At Leeving Certificate Leyel 1 . : o A . |
Teachiers of Irleh felt that the syllabus was out of touch with moderr_'x!'.‘ -
methods, that both the syllabus and the examinatlon ought to be |
- changed; the examinetion prevented them fi‘om presenting their sub~
ject in an interesting manner; the syllabus requlred too much fect:
»learnmg, the exarnmation was an only memory test and did not pay
enough attentlon to the evaluatlon of inventive, creauve work or to

the ability to reason logically."

Teachers of Engheh more often than other teachers felt both that the
syllabus encouraged the development of critical thinking and that

the examinat:.on assessed the development of these skills..

Mathematlcs teachers felt that the syllabus encouraged development

of critical thlnkxng, and that the examinatlon assessed these attam-
ments. ‘However the Higher~ syllabus was felt to be too demanding

‘and' to prevent adequate exploration of side lssﬁes; likewise the examine'-.-t-a

tion was felt to preclude an intere'sting trea‘cment_of_t_he subject.
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Geography teachers felt that the syllabus was too w1de and that there
was ‘too much fact learmng, the examination was a. memory test and

it prevented them from presenting the sub;;ect in an mterestmg manner,

-_I-Iistory teachers were relatively unlikely to want the syllabus changed,

but\ihéy did want the type of examination changed.

Summary of Section VI_

Relanvely few teachers would hke. to see ina;or changes '
in thé syllébus. The main criticisms they made cxf the subject syllabl were |
that they were too mde and that they d1d not take into account the full range
‘ of ability. However these teelmgs vary greatly with subject taught. Unfor-— |
‘ tunately the numbprsAteachmg any one subject were inadequate to permit con- ‘A
fident @nerahzatmns to be drawn, and it wm be necessary for add1t10nal
: sur{reys to be undertaken to rép’iicate this work. On the other hand the dif;—ﬁ
ferences are sufficiently large and cohsistént to suggést tﬂat théy are indeed' )
V1mportant and. that further work should in ﬁlbt be put in hand The present
’ survey prov1des 1mportant overall results Wthh wc)uld prov1de a cmtext for.

‘ surveys in partlcu;ar sub]ect areas perhaps conducted by the 1nd1v1dual

- sub}ect comm1ttees.
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' SECTION VII. SUMMARY

Although the majority of the teéchers'agreed that

the current examination in their subject provided a fair assessment

- of the pupils' progress (table 7),and although rather more than

“half were satisfied with the Iritér’_mediate examination on each of

three counts (it’s' subjects, its standard, and its format) (table SA1)

. the majority also thought that the present examihation‘ system per-

formed most of the functions listed in our questionnaires badly or, at
least, not very well (Chart V)

By way'of qualifying what has just been said it should;
of ‘course, be added that less than half of the,teachefs agreed that a'nj"'of‘ o

the functions listed should be very impbi'tant functions of examinations. Inde_éd

~ perhaps one of the main conclusions should be that,' atbfesent‘, whereas teachers - '

_are mostly in agreement concerning the main goals of education, ‘they are not at all

in agreement concerning'whaf_the main"functiori’s of examinations should be,.‘ :

Al’chough no group of teachers was in agreement concernmg

" the main functmns of exannnatmns their perceptmn of thése thmgs -

varied with-their ,educahonal concerng and the subjects they taught,
aﬁd,_ overall, it it Ai_s‘ clear that teachers think.tk}at the function of
examinations should be much more to .assisﬁ in.pupil gmdancé. and to. feedback' to

tea’chérs’and pupils than to proyide’a service to those outside the school. |

Inspite of this variety of opinion cbncérning {he goals o
the exammatmn system should seek to attam, a clear ma;;orlty of teachers
were versr concerned to have an examination system. whxch mcluded assessment of :
the pupil's work over the year (table 7), (perhaps in order‘t\o mclude in those /ass—
esments,  characteristics not currently ass’éssed) to ﬁxake tir;e gssessment '

less public than at present (charts III and V),
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to separate ed.ucational.evaluatidn from vocationé.l selection (table 7), .- e
and to have a form of exammatmn whlch pays more attention to the
assessment of crea’cwe work and the abllxty io think for oneself and reason'
loglcally (table 7 and chart_s Ix and V). The most common “ | :
r‘easdns for i&anting cﬁanges in the forinat of the Intermediate Cer~

" tificate (table 6) weré to include assessments of oral, p’ra;tical,‘ and
pl:'o;ject~ work . This adds further weightv to the case fof saying that the
reaéon for Wanﬁng to include assessment of pupils \}vork throughout the’ |
year in the evéluation . - was thé’c teachers wiéhed £he attainment
by their pupils of iméértéﬁt 'skills not aggessed in the current exa-

minations to be taken into account.

 About half wahnted the examination system to provide

more assist:ance in the guidancé .and plac ément of their pupiis (charts
IIT and f/’)’ and v}ante& to‘have. a form of deftificate which does not 4‘
-make it compulsory to obtainl'passés in certaiﬁ sﬁbjects {page 1) It
should be stresged that this last finding is :ﬁore importaxit than it appears since, -

, iﬁ general, people tend to bréfer ‘whatever arrangements they may yhave to any .
change- a 50% dlssatlsfactlon vote is in fact a heavy vote in favour of change. 4
Furthermore it is in stark relief against the fact that the. great. magorxty wanted to
retain_c_ompulsory core subjects on the curriculu_m. The main‘reaspn teachers

- gave for wanfing to have a cer‘tificate freed from compnls.ory ;sub‘jevcps' was .,tp |
~facilitéte provisiqn of akwid'e range of courses sﬁited,to,the diversity of talents

currently finding their way into the post primary school system (tgable 3).

\Af In.termediate\ ievél rather more than a third of the
teachers wa.nted changes in the format, the subjects -or the s‘candard :

of the exarmnatlon in order to cater for the npeds of all the puplls

who took the examination (Table SA2 ). Mem)zr of the reasons glven for
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- wanting fﬁese changes were_concerﬁed with different facets of the
“need to cater more 'adequa:tely for dii'ersity; there was much stress
on the need to recognize e wider range of subjects land‘ 'to assess
qualities not assessed at present. Another fact which would also seem to indi- -
ca_te that w}:iat is re'allj needed is fa‘wider rangé, Aof papers suited to diffefenf leyevl.e" :
ef abilit'y.;was that ae many"teachers 'saidﬂthey would like the standard raised as
» said'they would like it lewered. , Although th1s is an inference. from the data 1t was
’echoed explicxtly by many. teachers in answer to.the question concerned W1th the . ‘
stenda‘rd of the examination. (table 5, line 3). ‘The case for saying that the main‘; )
implicatien ef the teacﬁefs‘ views is that there is a need to cater inore :
adequately for ’the diversity of skills, ‘abilities, interests and talents
’Whlch find their way mto post-pmmary schools is further strengthened
‘by the fact, mentloned in the last paragraph that the most common
reason given for not wishing to have compulsory examination sub;;eets :

was that it inhibited provision of the needed diversity of courses,

Ag far as the teachers!' feelmge about the examination - "
- syllabi ﬁere concerned' it is difficult‘ to generalise as 'their feelings
vamed so much with the subgect they taught and the level at whmh

they taught it, In spite. of these regervations it is true to say that on
the whole teachers were fai‘rly satlsfled with the examination sy]lab1
althoﬁgh they would like more scope to pufsue frfuifful ideas and topics
outside the strict bounds of the syllabus. Thé desire to be eble to do this may

partly explain their concern to be more involved in the assessment of their pupils' ° )

work.

At Intermediate level science and histery teachers

seemed to be the most dissatlsfled bemg partlcularly 11ke1y to say.

that the syllabus was too w1de, -that they would 11ke major changes
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that there was too much fact iearning, and that the syllabus did not
cater for the full range of ability in the class, They also said that
examination requiremen’cs prevented them from presenting their

subjects’in an interesting way.

At Leaving Certificate level the picture is ~mere even,

Nevertimeless the Irish syllabus \kas p_érceii}edvby those who taught
it as being out 'of: tpueh with moderﬁ methods, - teo wide, 'too demari;
ding, permitting little sc‘ope’to pui‘sue fruitful ideas andkto'pic's eut~
side. its stric’:t‘boundsﬁ,\ demanding teo much fact learning, and both the
"syllabuses and the egaminations were felt to be in need' pf major changes;. ’
‘The examination was thought to be only a memory test and felt not to
pey enough attention to the assessment of initiative, cree‘c;ve work or the
ability to ‘reasoh logically. It was said, too;. that its requirerh‘enis
pre\rent‘ed the teachers pres‘entihg the subjec{ in an intere'sting'way.
Whereas 47% of all teachers thought that a pass in Enghsh should be compulsory

. to obtain a leaving certificate 21% thought Trish should be.

There is one mor;e generel point whichshould,
_perhaps, be included in our summary. Teachers who thought
~ that it was important for exaﬁMations to prOvide feedback to |
help schools, teachers and puplls attain their character-
development goals more effectwely or to prov1de a compre-
hensive picture of pupils* strepgths and weaknesses whmh
wouid go outsidetraditional acedemic assessments vfeund
that the current exammation system did not at all mee‘c their
needs (Chart VIII) Our, report on teachers'v pereeptmn of

educatmnal objectives will highlight the fact that teachers
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generally con mdered personallty and character development
to be a much more 1mportant educatlondl obgectwegthan gettmg
7 puplls through exdmmauons and one which was much ]ess
well attained. If our report has fhe effect of focussmg
teachers' attention on this shared complaint about the curfent
. system of educatlon and if examma‘cmns come to be regarded

F- as teachers obv1ous1y wxsh that they should k~ ae a means of

helping teachers achleve their goals more effectwely, then we.

B kcan expect many more tedchers to join those who feel that

: examinatmns should attempt to assess a’ctamment of character-
development goals and thus become. very dlssausfled with the
current exammatmns Qur results suggest that someone
' would be well edvised te‘prepare for such a change of heart
en the parf VoAf the teaching profession altbough at the
present tlme thig area of development comes th.trd in the
teachers' general order of pmo'rltles for action (Chart VII),'
being kpre‘ceded‘ by the need to make the examinations better
ffom the point of view of aesessing reasoning ability and
clarity of expression and from the point of view of guidan:ce_ A
~and placemeht. kNeverthelees, we should, perhapks, at 'j:his |
point,caution.’t}vlat teachers 'would like these <deve10pment‘s“

to ‘gake place witeout desvtroyin"g‘;cvhe ‘str‘ong point of tlée_

eﬁrrent ekamination syetein., which. is' gseen as bei_hg the feedback
it provides cencefning the pupils academic strengths and

weaknesses.
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Table 1 . -
Af, ( Discussgion P, TE 7
,Pezcentéges of Teachers who were Satisfied with Intérmediate Certificate x Main Subject Taught,
INTER : : * LEAVING
AL sh h h h | - h h h | Or
Iri Englis Maths, Maths, _ . » Home. | Trish English French Latin Maths Maths Bus, Org,
§ Geog- Com-~ : Chem-~ Geog- ;
Higher Higher French Lower Higher clence buog History om . Econ~ [Higher Higher Higher HigherOrdinary Higher . et o8 History & Acce-
: u A raphy merce ; ‘ _ is,y  raphy ‘ -
Course Course Course Course omics |Course Course Course Course Course Course ounting
Subjects: ~ Completely satisfied B9 48 54 72 0 55 44 80 69 74 72 49 . 52 63 65 66 63 62 57 48 66
Would like some change 37 46 46 28 30 45 5 31 31 2 28 48 45 83 33 34 36 . 38 89 48 34
Standard:  Completely satisfied. 65 73 65 75 0 7L 63 68 58 79 79 52 52 54 66 53 51 44 66 64 61
Would like some change 31 22 3 2 s 29 32 9t 38 21 21 45 43 41 32 43 42 56 28 29 39
 Formst:  Completely satisfied 54 56 54 5l 63 59 49 57 50 64 68 54 55 41 76 60 55 44 58 87 6l
Would liké some change 41 38 46 49 37 39 46 36 44 33 32 43 41 54 22 37 46 56 37 5 - 39
Base (= 100%) Weighted
. All teachers 1,174 87 81 2 1T 4 37 T2 27 30 28 62 72 41 36 29 48 - 1 46 41 %

- N

=19 3L




TABLE 4.%

Discussion: P. TE 28

T.E. 62 -

Teachers Views on the Achievem‘en'trof Objectives by the Intermediate Certificate in Relation to Their

Importance for Less Academic Pupils,

Very Important
or Important

Very Important
cr Important

Not very well,
badly or very

OBJECTIVE and achieved and achieved not  badly achieved
" very well or -very well, badly  as percentage of -
well “or very badly.- very important
% v or important
i. To provide a detailed picture of the pupil's character and 7 317 g5
personality; its strengths and weaknesses, '
2. To provide a detailed picture of the pup11 s academic '
33 26 44
performance. : ,
3, To provide feedback to the school concemmg how i ’
effectively they are achieving their objectives in the ‘10 37 79
realm of character and personality.
4, To provide feedback to the school conceming how 3é : 28 a9
effectively they are achieving academic objectives. '
& To provide the teacher with information about each :
individual pupil so that he can think about how m 32 46 59
help them, » 7 '
6, To provide feedback to the pupil about his character
strengths and weaknesses and the areas to which he 15 39 75
should devote more attention, » _
7. To provide feedback to the pupil concerning his ‘ :
academic strengths and weaknesses and the areas . 41 35 46
to which he should devote more atiention,
8 To motivate the pupils by provxdmg them with
, 31 - 82 51
 clearly defined goals : _ \
9, To motivate the staff by providing them thh clearly ' %
' _ - 28 24 46
defined goald - :
10, To provide employers. and the universities with :
information about the candidate’s character strengths 8 3 80
and weaknesses. ‘
11, To provide em_ployer.s and the universities with .
infor_r_natiop about the candidate's academic strengths - 33 26 44
and weaknesses ,
12, To provide éduca'tionalistsr—with the information they , :
need to guide and place their pupils within the 32 44 58
educanonal systemn, .
.18, To motivate the pupfls by letting them know who is
better than they are so that they can compete with 18 - 6 - 32
them. '
14, To enable teachers to be compared. 3 3 49
15, To enable schools to be compared, 4 2 37 .
16, To assess the pupils knowledge, 38 30 44
17, To assess the pupils reasoning ability. 24 52 69
18, To assess the pupils ability to express himself clearly. 34 45 . 81
19, To provide an assessment of the pupil which is §
completely uninfluenced by the teachers other - 35 17 . 33
knowledge of the pupﬂ.
20, To teach the pupils that you don’t get anything wuhom ‘ A '
: 45 16 26 :
working for it g
— B
. Weighted Base ( = 100%) AllATeachers 818 - 816. - 3
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i Discussion P. TE 43 ’
Percentages of Teachers who Agreed with Comments on the New Syllabus x theF ¥ un Teaching Subject, Intermediate Certificate Level,
: English A © Maths Maths, Sei
~ Higher Higher i ~ Lower Higher relence Geog History Commerce Home
fourse Course e it Course Course A raphy Economics
¥ % R Uiy diff diff, diff, diff, ) diff, ' diff. diff,
from feom from - { from * from P from ® from T o ® - fom o from %
mean mean mng__d mean mean mean mean mean mear- mean
1. The approach to my subject which the syllabus demands is out o8 40 29 :
" of touch with modern methods, o 18 ‘ 14 22 15 29 30 39
%  The syllabus is too wide.A it s impossible to cover it . 3 } : ) _ )
© adequatély, @ -4 19 DA S 377 43 8¢ 425 66 442 88 -24 17 5
3. ° The syllabus demands too muctof pupils of this age. 338 -15 18 30 % n 12 32 . 448 76 % +17 s o o
4 The syllabus allows plenty of scope for me to teach.my L ' ’ ‘ )
*  subject in the way I consider best. 38 51 o1 ‘ ““ 422 87 68 48 54 48 +16 74 60
5 The syllabus for my subject is too narrow in its approach, 14 +19 33 19 16 6 11 3 S 17 18 s
? " +1 would like to see major changes in the syllabus, 29 +117 46 27 ‘ w " .09 7 16 - 30 59 i 49 45 1 -
1. The syliabus allows ample time for puriuing any fruitful - :
' y 4 32 C B .
. ideas and topics which are outside s strict bounds, * 3 3 Wk 30 23 19 12 36 ~20 11 37 39
'8, The amount of factual learning the syllabus requires is : , '
- excessive. 3 3 46 , 2 =27 7 21 +41 75 +17 51 +34 €8 23 28
"% The syllabus takes insufficient account of contemporary . It :
2 15 4a
thinking or advarces of knowledge in my subject. 26 +23 49 2 + o 12 ~19 7 17 on 28 S0 26
10, The syllabus encourages the development of critical ' . . . 3 2t
thinking and powers of judgement in pupfls 59 22 31 20 8 25_ . 34 64 +20 19 80 61 56 -i5 44 ~20 3g
11,  The syllabus does not take into consideration the full ‘28 44 28 45
. range of ability in my class. ¥ ) e 48 34 +16 54 31 421 65 3% 25
12, ‘The syllabus demands acquisition by pupils of a lot ) N ‘
¢ of useless knowledge, : 22 = 2 i 19 45 37 24 -15 7 +21 49 -15 7 18
13. The syllabus fs irrelevant to the occupational needs R ‘ :
5. i : .
-¢ “.There is a lack of coherent thread running through % . . o
N Fthe syllabug, | 19 16 2 ‘s 12 21 24 % 15 10 18
- Weighted base ( = 100%) _
All teachers 1,174 31 37 o8 17 44 37 13 o 30 28

( % differences from tﬁe mean less than 15 excluded)
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Percentages of Teachers who Agreed with Comments on the N’ew‘lhﬁ X their "Main’ Teaching Subject, Leaving Certificate Level -

c

|

{ Table A 4.

Digcussion P TE 43

CTLE] <64~

¢

% differences from the mean less than 15 excluded),

’ .
Irish English French il Latin Maths, Maths, Business
Higher Higher Higher. : Highet Ordinary Higher Chemistry Geography . History Organisation
ALL Course Course Course i’ Course Caurse ‘Course ’ . and Accounting
% % % % % % %, % b %
diff. diff. diff, diff, diff, Voo diff, diff, . diff, & aiff.
from % from * from ! from % from % ¢ from ® from % from * from ® - from %
mean mean mean - § mean mean mean mean mean mean mean
1.  The approach to my subject which the syllabus demands is - o ‘
. out of touch with modern methods, 28 +23 51 -15 13 flﬁ : “ 21 14 17 -22 B 17 17 27
2 The sylabus is too wide, it is impossible to cover it
B - . -16 .
: adequately, 41 +21 62 40 , 25 j'l6’ | 1 25 34 +24 65 45 +26 61 42 49
ﬁ" *%%e syllabus demands too much of pupils of this age. 33 +28 61 38 ~11 ) '].63:;"" 22 23 +18 51 45 39 31 R o
4 “The syllabus allows plenty of scope for me to teach my e ' : '
- i 2 52 ~20 38 1
" subject in the way I consider best. 5 18 40 b2 ' 52‘ A 5 . % ° o
&  The syllabus for my subject is too narrow in its . ] C
© approach, 14 18 10 18 14 " 2 L6 0 7 23
- 6. 1would like to see major changes in the syllabus, 28 +18 47 27 254 31 19 22 22 15 -18 1 31
7. " The syllabus allows ample time for pursuing any ‘ G
. fruitful ideas and topics whick are outside its strict 31 20 35 Y +17 48 27 ~15 16 34 29- 32 18
bounds, PR
8 :I’he amount of factual leaming the sylabus requires ‘34 .16 50 18 18 95 o gl - 28 a2 46 39 +28 62 40 39
< is excessive, : [
9 The syllabus takes insufficient account of contemporary ' o ‘ : .
¢ thinking or advances of knowledge fn my subject. 26 35 2 S “ 18 15 28 16 15 +21 47
10 The syllabus encourages the development of critical = . : o ‘
. 83 70 23 82 67 51 2 -
" thinking and powers of judgement in pupils o9 5 +3 % 52‘ o * : o ¢ ) 66 % u
T
L The sytiab ' .
& ¢ v The syllabus does not take into consideration the .19 o
: «.\,,dun range of ability in my class 88 43 44 19. 19 43 s 8 41 . 40 ) 47
'12," The syllabus demands acquisition by pupils of a lot of - o 39 - 29 ie . o
.. uselsis knowledge. 22 32 17 ;- 18 23 18 31 +25 47
13,  The syllabus is irrelevant to the occupational needs : i | 40 21
: . © . gl 41 15 41 9 -
}; " of the pupils 26 40 11 - 2? + ) + 2 28 15 11 +21 47
14. There is a lalef. of a coherent thread running through 18 416 35 19 [ oggh 8 03 o 11 g 12 16
the syllabus ™ - g o
Weighted base ( = 100%) _ - L -
All reachers 1,174 €2 79 41 36 29 48 12 45 41 26






