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Immportant Noles on Publication Policy

Although it would, in some ways, be desirable to delay publication
of_ail the resulta from the ESRI survey of the attitudes of teachers and pupiis
until a comprehensive and integrated picture could be presented, this would
delay the availability of useful material. We have therefore decided to release
reports on scctions of the material as the analysis is completed. The final
volume in the series will bring the material together and highlight the main
issues, offering such interpretations of the resuits as scem to be justified.

Simultancously with the palviention of this volume a general back-
ground velume and one entitled‘ ""Teachers Views on Examinations" has been

published. .

When reading the present volume the reader should certainly have
at 1.1i5 side a copy of the General Background Volume. It outlines the purpose
of the survey, the way il crune into being, and the stages through which it developed.
It gives details of the way the samples were drawn and the topics covercd in the
survey. In addition it gives a brief description of the schools, the teachers and
the pupils surveyed. This material could well suggest important re-interpretations
of the data presented in this report. There is also a discussion of statistical
significance which may be {ound helpful when examining the tables.

Tor each volume there exists a "Special Appendix" containing addilions
ables and other material. These Special Appendices may be obtained from the
ESRI. When these tahles are referred to the number of the table is prefixed "SA"™
in the text,  When ordering any of thé special appendices it is essentiél to stale
the volume it is intended to accompany.

The eﬁtire questionnaires used in the survey are available in the

special appendix to volume 1.



General Introduction to the Survey
) Introduction
Plan of the Report

PART I. THE OVERALL RESULTS
The Data Collected

1. Rated Importance of Educational Objectives
Discussion
On Attitudes

Implications of Rated Importance of Educational
Objectives

Arxe these the Objectives Schools should be Pursuing
If so, are we going about it in the right way ?
Conclusion
II. Definitions of the "More' and the '"Less' academic Pupil
The More Academic
The Less Academic
Discussion

III. To Which Objectives do Teachers in fact Devote their
' Efforts ?

Introduction, Overall Results and General Discussion

Differential Treatment of the ""More' and the "Legs"
Academic

The Distinctive Role of Heads
Discrepancies between Importance and Effort
Discussion
- . 1V. Success with which Educational Objectives are Achieved

Discussion
Discrepancies between Importance and Success
Discussion
Implications of material obtained from Heads
Priorities in Curriculum Development

V. Teachers! Perception of the Value of School Subjects

Subjects Important for More and Less Intelligent
Pupils

Background Variables associated with Importance
of Subiects : C

OVERALL SUMMARY AND DISCUSSION OF PART I

implications for Curriculum Development

~ 7 " Courses for the More and the Less Academic

Remaining Queries : The needs of the Less Academic
Pupils, Implications for Examinations, Implica-
tions for the Future

Research Needs

>

CONTENTS T.0. (ii)

TO iv
TO 1
TOS

TO 6
TO 7

TO 9

TO 12
TO 14
TO 14
TO 19
TO 20
TO 22
TO 23
TO 25

TO 28

TO 33
TO 34
TO 36

TO 40
TO 43
TO 45
TO 46
TO 49
TO 50
TO 51

TO &5

TO 57

TO 58
TO 59
TO 68

TO 69
TO 71



—

TO (i)

PART II. ASSOCIATED VARIABLES
The Factor Analyses
~ The Data
- Results
Discussion

Relationship between Factor Scores and Satisfacion with
the Educational System )

Differences between Lay and Religious Teachers
Summary

Variation with Length of Teaching Experience
Sm@w

Sex Differences

Differences between Types of School
Summary

Girls' and Boys' Schools

Urban/Rural Differences

Summary of Part II

Appendix

Special Appendix (available on request from the ESRI)

Perceived Importance of Objectives by school type for
more and less academic pupils

Perceived Importance of Objectives by whether school
boys, girls, or mixed and whether urban or rural, for
more and less academic pupils.

Perceived Importance of Objectives by whether teachers
mainly teaching at inter, group, or leaving certificate level,
more and less academic pupils

Perceived Importance of Objectives by whether lay or religious

and sex of teacher, for more and less academic pupils

Perceived success with which objectives are attained with
more academic pupils by teachers! factor scores

Perceived success with which objectives are attained with
less academic pupils by teachers' factor scores

Correlation Matrix for importance attached to objectives, less

academic pupils

Correlation Matrix for effort to attain objectives, less academic

" pupils

Most important subjects for more intelligent pupils to study
by school type ’

Most important subjects for less intelligent pupils to study by ™

school type

TO 72
TO 74
TO 74
TO 76

TO 77
TO 80
TO 84
TO 84
TO 86
TO 86

TO 87
TO 88"
TO 88
TO 88
TO 89
TO 81

Table No.

SA1

SA 2

SA 3

SA 5
- SA 6
SA 7
SA 8
SA S

SA 10



—-—_—J -——‘—4 b—-—l’l

T.0. (iv)

General Introduction

The material discussed in this report was collected
from 1, 246 teachers who formed a statistically representative
sample of the total population of post-primary teachers in the 26
counties. It was collected as part of a wider ESRI survey of the
attitudes of post-primary teachers and pupils in October-December
1970.

The background to, and design of, the enquiry, the
construction of the sample, and the characteristics of the schools,
the teachers, and the pupils who were surveyed, are discussed in
the general background paper. Only a few of these particulars need
be summarised here. One thing which must be explained is that, in
order to obtain large enough numbers of teachers in comprehensive
and Protestant Schools to allow reasonably sound conclusions con-
cerning the views of teachers in these schools to be drawn, extra
teachers were interviewed in such schools. However, so that the
viewé of such teachers would not carry undue'Weight irn the overall
picture, their responses were given less weight than others in the
final calculations. Thus the 53 teachers interviewed in comprehensive
school‘s were treated as if they were only 11, and the 73 teachers in
Protestant schools were weighted down to 44, The Yweighted" figures
reported in the text are the figures obtained after this correction has

been applied.

It is also necessary to explain firstly that data was
colliected from the teachers on two occasions, once by means of a
personal interview, and once by means of a self-completion qt.,ves-
tionnaire. Head teachers were not asked to complete the fatter; 893
(weighted) teachers did so. Secordly, in order to minimise the length
of the intervieWs, there were three different versions of the interview,
The most impbrtant questions were included in ail versions and were
therefore asked of all teachers. However some‘question; were only
asked of a random sub-sample of one-third of the total sample of

teachers. This will be indicated in the base figures on which percen~

tages are based, '
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Introduction

it is & truism that the question of whether
the educational programmes being offered to pupils and students are the
most appropriate to their needs has come to be asked widely throughout
the world today. Many policymakers, educationalists, teachers, parents,
pupils and students are asking "Are we doing the right thing with the time
and resources we have at our disposal?'.  More specifically, in relation
to postprimary education, the question becomes ''Are the courses of instruction
that were developed for the education of an elite sector of a previdus generation
of youth appropriate to all pupils in an age of universal postprimary education? "
An ancilliary question concerning examinations is often added: '"Are the
examinations, which were intended to ensure that teachers and pupils paid
attention to the goals of education which were most important in a previcus
age, and for a sub-sector of the total population of young people, today
distracting teachers from the goals they should be pursuing with one sub-set of pupil
or another?" A corollorary of this last question would seem to be "Is the
educational system as a whole achieving the important educational goals which

lie outside the area assessed in traditional examinations?"

One result of this questioning has been that many
curricuAlum jnnovations directed toward new goals, or at least goals which have
been much neglected in the last quarter of a century and the attainment of which
is not evaluated in conventional examinations, have been developed. Several
of these aim to provide different sorts of course for different sorts of pupil.
Examples would be mixed ability teaching and pupil-centred education.

_ In spite bof these curriculum developments and the
examinations, very little is known about
unease about /how widespread are the concerns we have discussed, about the ways

in which courses suited to the needs of different sorts of pupil should differ, or

about whether educational programmes, old or new, achieve their goals.
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The intention behind collecting the data reported in
this paper was to find out how widespread the concerns to which we have
alll;ded were among the teaching proiession, to assess teachers! subjective
feelings of satisfaction with the success with which they achieved the goals
they set themselves, and to collect some data which would be helpful in moving
some way toward providing an answer to the questions we have raised concerning
the variety of courses needed to cope with the cross section of pupils in the

educational system, and the ways in which relevant courses should be designed.

These questions are particularly important in Ireland.
Ireland has an overall GNP per. capita of only one quarter that of the United
States and Sweden, one-third of that of Germany, France, Denmark and
Switzerland,' and half that of the United Kingdom, Austria and Italy. It has
one-quarter of its total population in full time education. X has three people
in full time education for every four members of the work force. It has more peopl
in full time education per member of the work force than any other OECD country (ax
more old people per member of the work force as well). At the present time 5% of
the total GNP, equivalent to 19% of the total Government budget, is spent, directly by

the Government, on education. This does not include fees paid by individuals, mone

‘contributed through the religious orders, or money spent on books and materials.

Under these cireumstances Ireland cannot afford to have a degree of inefficiency in t
educational system which might be perfectly tolerable (although it apparently is not)
other countries. (In passing, we may also note that many of the struetures and
methods used in education in Ireland were developed in much richer co;xntries).

It would seem to be imperative to ask loudly and widely: ”Whaf are the goals

of education, and can we go about achieving these goals more effectively.

We cannot ask that more resources be devoted to education. We can only ask
whether we have our priorities right, and whether the money we aTre at present

spending on education could be better spent.
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The data that could be collected in any one
survey obviously could not provide a complete answer to the questions we have
rafsed. A complete answer would involve collecting information on such things
as the human-resource characteristics pupils need to acquire to lead effective
lives in different sectors of modern society, and the human resou#ce
characteristics needed to improve that society in order that people could lead
inore satisfying iives. It would involve collecting information on the levels ’
of attainment pupils actually reach in relation to the development of important
personal characteristics, including important dyfunctional characteristics
which they may have developed as an unintended and unwanted hyproduct
of existing educational practices and procedures. It would involve developing a
much better }mderstanding of how tgachers could go about attaining the goals
they consider most important more effectively ~ the sorts of educational inputs
they could use to attain their goals more effectively. I would involve
generating much better information about the consequences of developing
different patterns of competency for the lives of the individuals concerned and
the society in which they live. K would entaii information on the characteristics
needed to functio?x effectively in changed social structures that can only be
introduced if the educational system has already developed ne;v competencies,
éttimdes, and expectancies on the part of those who have passed through it.

And this in turn involves the development of a much better understanding
of the sort of social structure we have at the moment and the sort of structure
we might have; of the consequences of different social structures when staffed

by different sorts of people.

We could not possibly collect all this information
in one study: we could not answer the questions we have posed. We could

only collect some relevant information.
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What we could do was to collect some data to
highlight the question '"What should schools be doing, and is enocugh being done
to é.ehieve the most important objectives of education?'" Basically we have
asked teachers what they thought education should be concerned with, what they
did in fact devote a great deal of effort to, and how satisfied they were with
the extent to which the educational system attained its objectives. It was
hoped that the first set of data would help teachers, and others concerned with
education, to take a step back from their everyday task and ask "Are these
the objectives we should be pursuing, and, .if they are, are we gbing about
our task in the right way?" By comparing the first with the second set of
data it was hoped that it would be possible to draw attention to any important
discrepancie‘es ‘which might exist between what teachers thought they should be doing
and what they were in fact doing. By analysing the nature of the characteristics
teachers theught important but inadequately attained it was hoped to discover
some leads which might be followed in generating better ways of attaining

these goals.

In addition to doing thesgge things it was hoped
that the data would make it possible to discover whether teachers who taught
. different subjects, in different types of school, or who {ell into different
categories ~ such as those who held hesdships or who had heen teaching for
longer rather than shorter periods of time - bad different perceptions of what
schools should be doing. In particular it was hoped to analyse the data in
such a way as to diséover whether there was any systematic patterning in the

ways in which teachers differed from one to another concerning the things

~ to which they thought it important to pay attention.

Finally it was hoped that it would be possible
to draw attention to any important areas of disagreement between teachers and

pupils concerning the things they thought schools should be doing more-of.
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Plan of the Report

We have divided our report into two parts.
In Part 1 we will review mainly the overall results obfained from the ieachers'
ratings of the importance of a number of possible educational objectives,
the effort they themselves put into achieving them, and their level of satisfaction
with the educational system's performance in relation to each of them. In
the course of doing this we will look cnly at one or two of the variables which
influence teachers' responses to.these guestions. ‘After we preasent each
set of results we will discuss some possible interpretations of the‘ material.
When we have completed our review of these things, fogether with a review
of the defin%tions the teachers gave of what they understood b:'y the terms "more!"
and "less academic “v pupils, and the teachers' feelings about the subjecis
available in the schools, we will summarise this material and present a
more extended discussion including some more possible implications of

the results.

In Part 2 we will present the results of our
attempt to study the differences between diiferent types of teacher, and the

Methos" of different types of school.
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Part 1: The Overall Results

The Data Collected

in the course of their interviews the i, 246 teachers
who tock part in the survey were asked to indicate (a) how im~
portant they felt each of a ligt of 39 educational objectives to be
{b} how much effort they put into achieving each objective and {c}
how successful they felt education as a whole was in achieving

each objective.

The procedure through which the |ist of objectives

was compited has been discussed in the paper in which we described
the origin, pur*p;ose and development of the survey. For each
objective teachers were asked to indicate whether they felt it was
"Very imp;)rta.nt that education should do this, Moderately important,
Of some importance, Of little or no iﬁlportance_. or Important that
education should NOT do this''. They were then asked to indicate
which of the following statements was true; "'I try very hard to do
thie in my own lessons, I try moderately hard to do thig, I do a bit
to try to achieve this, [ don't try to do this myself, Iiry NOT to do
this". Finally they were asked to indicate whether they thought that
"Education is very successful in achieving this objective, Education
is moderately successtful in achieving this objective, Education is
somewhat successful in achieving this objective, Education is not at

all successful in achieving this objective. or Education is successful

in not letting this happen'’.

By a randomisation procedure half the teachers
were asked to give their views for the "more academic' pupils and
half for the ""less academic”. It is important to note that teachers

did not themselves choose whether to rate the more or the less academic,

with the result that it is not possible to attribute any differences which

-~
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may arise in what is considered to be an appropriate educational programme
for these two groups of pupils  to differences between teachers who might be
r'nore concerned with one group rather than the other. Any differences which
arise are due to differences in perception of the needs of the two groups of

pupils by equivalent groups of teachers.

1. Rated Importsnce of Educational Objectives

Chart 1 gives the objectives arranged in order of
importance for "Moxe Academic' pupils. Those readers who care to
inspect Table Al will find that there was little difference in the perceived
importance of these objectives for more and for less academic pupils.

For this remson the latter order has not been presented in the body of the text.

Head teachers (tzble Al) attached more importance
than other teachers to nearly all the objectives and,. in particular, to helping
pupils understand the implications and responsibilities of marriage, making
sure that pupils were aware of the prolonged struggle for Iirish freedom
and determined to uphold the ideals which inspired it, and providing a

thorough religious education.
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CHART 1

Percent of teachers saying each objeetive very important for more academic pupils,

Help them to develop their chsracters aud personalitles 1 o8
Encourage pupils to be independent and to be able to stand 2 9w
on theii own feet,
Make sure that they sre able to read sod study on their own. 3 g2
Encourage them to have a sense of duty rowards the comnumnity, | 4 9¢
Ensure thar all pupils can speak well and put what they want 5 a4
10 say into words easily, )
Encourage them to have opinions of their own, § 89
Help them to develop a considerate attitude towards other 1 88
pecple.
Help them to think cut what they really want to achieve in life,; & 82
Ensure that all students can express themselves clearly in 9 P
writing. i o
Teach themn about what is right and wrong. tioe 82
Give them experience of tsking responsibility. 11 81
Make sure that they get edn. so inmg. usefl, and enjoyable ¥ T o
that they will continue as adult,* .
Help them to get on with other people. P13 79
Tell them about different sorts of jabs and careers so that 1 7
they can decide whar they want to do }
Make sure they get a thorough religious educaton, ) 18 6
suee that they kpow how to apply the facts and techniques i 18 76
%gcy‘?mvc learge 10 new 9tob§?mys. 4 i.
Make sure that they reaily enjoy the lesson ;AT 7%
Make sure they are confident and at ease in dealing with peoplet 18 75
Help them to take an interest in and to understand what is 18 5
going on in the world now :
Make sure they go qut in the world determiped to make Ireland @ o4 75!
a better place in which to lve. d g
Ensure that they leave school confident, willing and able to take ) ;
the initiative 1n intreducing changes, - o 73
Give them information abour the courses of Further and Higher 29 62
Education that are open to them. ,
Help them to do as well as possible in extemnal examinations 23 48
Hke the Intermediate, Group o Leaving Certificates :
Eagure that they are aware of aspects of your subject which they & 5, a8
. do not have to know for the examinandans, ’
nwure that they can farmulate hypotheses, séek evidence and oz 67
reason logicatly. . “ .
Enable them to develop an interest in subjects cther than these 2 8
studied for examinag%ns. 3 o 07'
Advise parents 1o give sex education to their chiidren, 29 &3]
E%sé.lre ﬂéasx‘: they leave school intent on being magers of their 28 o 53
Help them to understand the implications and responsibilitdes a0 Qj
of marriage. e <
Teach them things iig; will be of direct use to them when they a6 Ft
§Tart work in thelr jobs of careers > =
Ron clubs and societies (e, g. sports, hobbies, social and yooth a1 48
clubs) for pupils cut of school hours, ©
Fnsure that all pupils feel at home with figures and numbers, 32 4]
Irish freedom *, 33 42 ;r
Teach them 2bout & wide range ‘of cultures and philoscphies so A 39
that their own can be seen to be oneé of many,
Provide the pupils with sex educarien in the school Ri) 39
Teach them about bringing up children, home repajrs, decora~ | g4 35 i
tng and so oo, B
Intreduce them 10 new subjects e, g philosephy, sociology, 39 19 E
archaeclogy eta 1
Teach them 10 be sceptical, that is 1o take lirtle on wust. 38 18
Enoourage them to have a good dme, 39 13§

* Thesa two items have been abbreviated from the items on the questiopnaire which read :

"Make sire that they get an education that is so interesting, useful and enjoyable that they will be keen to continue

their formal educaticn in adult life”.

“Ensure that they are aware of the prolonged struggle for Irish freedom and are determined to uphold the ideals which

" inspired in. )
"Weighred base (= 100%) All teachers rating objectives for "mere academic” pupils; 12

.
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It will be seen from Chart 1 that about three quarters of the objec~
tives we included in cur list were thought "very important by more than half

of the teachers.

The o.b;‘ectis}es meost often considered "'very important™ were help~
ing the pupils develep their characters and perscnalities, helping them to develop
independence, the ability to read and study on their own, to have a sense of duty
towards their communities, to develop the ability to express themselves, orally
and in writing, and helping them to think out what they really want to achieve in
tife. The things least likely to he considered "very important" included having
a good time, becoming sceptical, introducing them to new subjects, teaching them
practical things like about bringing up children, home repairs, decorating ete,

providing sex education, and running c¢lubs and societies.

Some of the objectives which fell in the middle were providing them
with careers information, providing a thorough religicus education, and helping

them to do as well as possible in examination.
Discussion
On "Attitudes"

At this point a general note on the interpretation of attitude surveys
may be iniroduced. Readers may well ask how we can be sure that the answers

we report reflect what people ""really” think.
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A complete answer to this complex guestion would
occupy a4 great deal of space., However two points msy be

made: first, as we have indicated, a sine quid nen of a

gseful attitude survey is 8 programme of exploratory and

pilot work which ensures that the topics covered in the

o

survey are important to the popularion to bhe surveyed an

d

[l

that the questions are undarstood by them. Asking sty
guestions about irrelevant topics is the surest way to
get uvseless iaformation,., In this particular cagse we are
able to report that, whatever the reactiocn to the main

'vey, many of the teachers &nd pupils interviewed in

L4

u

»e

the e2xploratary phuses of the enquiry spontancsusly

brought up the issues discuesed in the main survey and were
very concerned about them. And our interviewers'i'reports

on teachers'! reactions to the main survey confird the

impression th2at the survey was in fact taken seriously.

Another point which may be wmaade is this, In
surveys, snd, indeed, in all conversationg, what pegple
say is determined ndt only by the questions they are asked,
but also by the use toe which they think thoese who are
eventueally going to receive the information will put it.
That is to say they, guite naturally, use the conversation
or interview &s & means of moving themselves toward their

oWn goals., It is misleading to say that people say whsat,

their audience wants to hear, It is more accurate to sa&ythat,

if they do do this, they do so in the hope of moving

themselves necarer to their own goals; These goals may
include heving the interviswer display approval cof what
they day., But, more basically, in surveys of this sopg,
the gosls ghey mey wish to achieve include such things
&3 having the public think highly of groups of which

they are a member #nd getting "the Department® to make

desjired moves,
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This being the¢ case cone cannoet argue that any
opinions expresscd ure ‘untrue’. They zre frues in that
context, Furthermore even il it is true that the answers
include an unidentified element of socgial dési;ability,
one cannot dismiss them as Yonly trying to give & gdood
impression®., If a group of informants feels constrained
to give Ysocially desirable" answers concerning what they
think they shouid be doing it is probable that, in similar
circumstances {e.g. under close public scrutiny) they would also - 2
try to behave in these sociaiiy desirable ways, If,
in the day-to~day world, theif behaviour does not tally
with what they feel they ought te do, then it is most
important that the rescarcher repovrt the constraints
which either prevent people from deing whxzt they woulid like
to do { such as the expectations of other teachers, or their pupils,
or merely now knowing how to do whatever it is that they Would like to do ) or
cause them to say they would like te do things which
they d¢ not want to do (such as a insecure gubordinate position
in which their future is entirely dependent on’ saying the
right thing to plesse the master}., TIn other words the
rgsearcher’s task is to cover the subject he is rescarching
adequately., A8 we have eaid building up the basic
understanding necessary to de this, before he ever puts
pan to paper, is the most difficult, least recognized,
and least rewarded task the researcher has to face. And
he can never be surc that he has done so adeguiately,

that there is not some overliooked aspect that could completely

alter his interpretation of his data,

To sum up: wWe hiave done vur best to make sure
that the guestions wWwe have asked are relevasnt and important
to our informants, that the answers they were able to give

rovide an adequate impression of what they wanted to say. .
p 2 Y

It was not our impression that teachers were 56 dependent
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on creating a desirable public image that we ought to quantify that dependence

and take it into account when iaterpreting the resuiis. ¥ the informants!

answ.ers have been unduly influenced by situational factors of which we are unaware
and are, as a result, misleading, one cannot conclude either that the informants

were lying or that the information is useiess.; one can only say that we have

failed to collzct’ some additional highly relevant information, and thaf, if this

information were added, the interpratation would be different. We hope it

would not be too different.

Implications of Rated Importance of Educational Objectives

There are several ways in which the data presented in
Chart 1 might be discussed and there are a number of different implications
which might be drawn. At one level one could ask, as we have asked, whether
these are the things that schools should be doing, and, 1f so, whether schools
are setting about achieving these goals in the best way. At another level
one might examine each of the goals or chiectives and ask what exactly it means
and what sort of educational input would be most appropriate from the point of
view of achieving it. At ancther level one may ask whether any of the objectives
share commeon characterigtics which, if highlighted, might serve to direct attention

to better ways of achieving these goals.

We will do each of these things in the course of the next
few pages. But first let as dwell for a moment on the possible implications
of the fact that, so far as this dats is concerned, teachers did not seem t¢ think
a

that the less academic pupils required Aiffersnt form of educational programme

from the more academiec,
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- At first brugh it is bard indecd to see why less
academic pupils should require aneducational programme directed toward
{ different goals from the more academic : surely thev, too, should develop their

characters and personalities, hecome independent, be able to read and study on

———

their own, and develop a sense of duty toward their communities.

Qs the other hand the fa.ct that, as we have
already seen, teachere feel that the same gxamination is appropriate to both
groups makes one suspeet that, rather than thinking that the same goals are
appropriate to both groups, the real c‘:onclusicn might be that teachers do not

really believe that they are dealing with more than one type of pupil.

B

In this context it is significant that,as we shall
gee later, pupils from different backgrounds, studying in diiferent types of
school, and, in particular, pupils bound for different destinations in soclety did want

rather different types of education. Under the circumstances it is surprising that

perhaps the truth of the matter to that our instruments were too blunt: perhaps
teachers did think that different groups of pupils required different types of course,
Lut that there were too many possible varieties to be caught in our crude net

xvhich distinguished only bet ween "academic® and "less academic' pupils. Or,
perhaps, while not requiring an educational programme directed toward different
goals they still felt that different pupils still needed to be treated differently

in order to get there. However, if either of these hypotheses is irue, teachers
should he moreAsatisﬁed with what they were doing for one group rather than the

other. As we shall see, this was not the case either.

I is quite clear that we cannot be sure exactly
what the mtérpretatinn of this resuit moay be; certainly Gifferent sorts of pupils
' wanted different sorts of educational programme; certainly, as we ahall see
later, teachers thought that more and less academic pupils should study different
school subjects; and certainly it is reasonsble to say that the technigues we have

I X teachers do not seem to he awars of this varistion in felt need. However,

used may have failed to pick up differences which did in fact exist - although
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we originally expected that the technique would pick up any differences which
existed. All we can do, therefore, is focus attention on this issue and ask
uShould the educational programmes offered to the legs academic pupils

v

really be the same as those offered to the more academic pupiis? !

Arre these the obiectives schoclg should be pursuing?

Leaving the question of whether the courses
offered to the more and less academic pupils should be the same on one side,
our next question ie '"Are the objectives which head our list of importance really
the objectives schools should be gur‘suing? " Again we cannot answer the
question {rom the data currently available. One would like to know what other
alternative characteristics teachers might help their pupils to develop, what
the consequenées of developing different characteristics would be - both for
the individual concerned and for the society in which he 1ives - and one would like
to know what characteristics are required to follow different ways of life

effectively — at home as well as at work.

In the ahsence of this information all we can do is
ask the reader what he thisks. Does he agree with the teachers’ priorities?

What else should be added ic the list?

K thege are the cbisetives schools shauld be pursuing are schools going
about it in the right way?

Having answered that question one way or another
the reader may now wish {o move onio the next question we raised in the
introduction. This wag whether schools are pursuing their most important

objectives in the best way.

Answering this question invoives trying to answer
another question namely "What is the most effective way of trying te.attain these
objeetiveﬁ? , the more,although this takes us into a discussion which cannpt
be fully answered . frem the survey data,we may look at the data we
do have from a number of perspectives, and ask whether there are any common

threads running through the material which could be uged tc highlight the means

-,
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to be used, or not to be used, to atiain the goals. Indeed if teachers de-
emphagise the importance of some of the cbjectives it may iraply that the

best methods for achieving scme of the more important objectives are not

being used.

Jdeally, although answering the guestion of whether the best
methods are being used ta achieve the objectives would involve examining
each cbjective and asking what exactly it means znd how it should be achieved,
there may be scme way of redﬁcing.the amount of work involved in doing this

by looking for patierns in the data.

One way of structuring the data might be to proceed, as in the pre-
vious enquirizs, {(Morton Williams at. al. 1868, 1971, and to classify the
objectives as *Social’, "Moral", etec. Although this is a possibility there is
little empirical justification for such a classification: As we shall see later the
objiectives do not fall into these categories when e studies the pattern of
interrelationshins between the ratings of the importance of the objectives by
either teachers or pupils. This, in itgelf, does not mean that a classification
in terms of ""'social", Y“moral' ete, is valueless, for such a2 pattern might well
emerge from a studyv of the pupil's aitainments in relation to each cbhjective (as
distinet from the importance feachers or pupils attach {o attaining each objective).

That is to say, aithough teachers and pupils opinions do not structure themselves

into a pattern which is summarizable in these terms, pupiis abilities might.

However, what the angwer to that guestion may be {and it cannot be
answered from this data), when such a classification was adopted in the previous
studies it did not in fact serve either to highlight the teaching methods to be used te
sttain the goals or to abstract the common characteristics of important or less imper
tant chjectives §gr the objectives which fell info each category werg ‘dispersed throug
cut the list, Furthermore, as far as momoting discussion of the meang to be used t
attain the objectives is coneerned, it ie quite posszible that this procedure might even

have been dyfunciional rather than helpful: by leading teachers to assume that
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they knew how to achieve moral-development goals effectively, how to develop
social characteristics effectively, etec., the effect of the classification might

have been to avoid directing their attention to this important problem.

Fingliy, as far as our present purposes are
concerned it would seem that the most useful classification would he just the
one we are trying to develop ~ namely a classification in terms of the methods
to be used to atiain the goals ~ and no factor analysis of the components of
the methods #c be used has, to the best of our knowledge, vet being carried

out.

Let us, therefore, look briefly at the nature
of some of the obiectives which come at the {op of the rank order. It would
seem from Chari 1 that teachers attach 2 great deal of imporiance to the
development of qualities of character and to developing the patterns of thinking,
feeling, and behavipg summed up by such ferme as ’figdependence”, initiative™,
3 genge of duly toward the community®, “the ability and desire to read and
study on one's own™, ‘an enthusiasm to learn, ™o enjoy communicating well™,
‘cpnsidersteness’ , and Vdeveloping a philogophy of life'. KNene of these things
imply mere knowledgeability or abilily, but an entire complex of knowledge, skills,
motivatinn, enthusiasr, and 2 general attitudinal disposition: an interest,

keenness, positiveness, and, in general, a degree of self-initiated, self motivated,

activity not commonly assccisted with the classroom.

Thesge things are felt to be much more important than
providing directly useful information (such as information abour bringing up
children, home repairs, decorating ete}, broadening the pupils!academic
education by introducing new subjecte such as philesophy, sociology, archaeology
etc., teaching them about a2 wide range of cultures and plllﬁcsophies‘_\sa tbat their
own can be seen to be only one of many, running extra- curricular activities
(geared to an unspecified end) or teaching pupile to be sceptical, that is, |

developing the habit of taking little on trust.
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The striking guality of most of the characteristics

they thought most important ig their sel-motivated, pro-active (rather than reactive)

nature. They are open ended characteristics rather than skills of knowing how
to solve the problems presenisd by the teacher. They are not easily reducable
to rules or response patterns: they are generalized ways of behaving., They
involyve not merely haﬁng developed habits which ean'be run off wher; the
appropriate (if rarely encdountered} stimulus is presented but generating the

trigger to the aetivity oneself.

We may ssay a bit move about some of these
things. Ability toc read on one's own clearly implies an interest in doing so,
enjoyment of doing so, and a desire to do so. Ability to study on one's own
impiies a fepdency to notice problems, make ones own observations, to mull
over slight feelings of unease, to anzalvse concepis and models, and to locafe
relevant information (not necessarily in books) and to formulate ’zxypotheseé
and test them systematically., Ability to think for oneself ("having opinions of
ones owan'™ likewise seems to {mply enjoyment of noticing problems, a habit

of bringing vague feelings of unease into full consciousness, and enjoyment
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of working away atf things until one suddenly gets a &

to notice socially important problems, an orientation toward gotion rather than

academ ic study, conecern with important things rather thanp frivia, feelings of

efficacy, enthusiasm, and drive., Confidence in seocial interaction implys

s

seli-respect, & number of well practiced habifs, knowledge, based on experience,
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that one can cope with new situations and new people, and enjoyment of

purposive sccial interaction. Ability to formulate what's in one’s mind

easily and well seems to imply enjoyment of conjuring up & word-image
tc convey these feelings and ideas o others in 2 way that will be understood

has not performed one's

®
T

by them, sensitivity to indications that on

task as well as one might bave, and willingness to explore beiler ways

of deing it.

it is, Jf course, much more d¢ifficult both to
specify how these things are to be attained {taught}, and how that attainment
i8 to ke evaluafed, than the re-active characieristies to which teachers
appear to attach less iraportance.  That is to say one cannot teach pupils

N

tu notice a beautiful sunsei, to wish to communicate it, and to be motivated
? ?

to conjure up 2 word image of it and to be sensitive te indications of failure
and means of improvement in the same way that one teaches pupils to analyse
a sentence. One cannet teach pupils to notice that one has a problem which
is capable of formulation in Mathematical ferms &nd to seek sut, or invent,
an appropriate mathematics to deal with i, in the same way that one teaches
pupils to sclve differential equations. One cannot teach pupils to notice
taking
a social problem, and to enioy fesponsibility for doing somathing about it,
in the same way that one teaches them ahout the structure of bureaucracy.
One cannct teach pupils to want to lesrn, to mull over slight feelings of

unease and glhnmerings of understanding in the same way that one teaches

them Shakesgpeare.

To return 6 our question with this, hopefully,
enriched understanding of the nature of the characteristics to be developed,
and the means to be used to develop them in our minds: i thesleﬁ‘.things
Aare the ’c;aings with which teachers should be toncerned, are these the
things that are going on in our classrooms? Are we going about achieving

these important goals as effectively as possible?
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Although ‘it would bé desirable for the reader
to reflect these things at this point, we will ourselves return to this question later
when we have examined the things on which teachers themselves claim to be spen-
ding most of their time in practice and the goals with the attainment of which theyare
least satisfied . When we take the matter up again we will discuss -

the nature of these characteristics in more defail and make

.

some suggestions concerning more effective ways of attaining them.

We may conclude this section with another brief look at
the list. This time we may ask whether there are not inconsistencies in
the list which can be used to promote a discussion of the means to be used
to achieve the important goals. It is not that the results are contradictory,
simply that the results seem to suggest that some of the goals one would
expect, on logical grounds, to be considered important if other goals

are to be attained,do not in fact seem to be considered important.

One example would be scépticism. If it is
important for pupils to have opinions of their own it would seem reasonable
to expect that teachers would also think it important to encourage pupils
to be sceptical of statements made by others. Yet this does not appear
to be the case; it would seem that either teachers do not wish pupils to
develop their own opinions, that they do not connect the development of
scepticism with the achievement of this other goal, or that, while they
do indeed wish their pupils to have their own opinions, provided they are
nice about it, they do not value the more strident, forceful, generally
evaluative and questioning tone conjured up by the word ''scepticism'’,
Which results in the importance attached to development of independent

opinions being seen in a rather different light,

!\
l
f
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Likewise it may seem strange that, in view of
the importance attached to pupils being able to learn on their own, to have an
open mind, to be open to new ideas, that more importance is not attached to
teaching pupils about a wide range of cultures and philosophies. If this were
done, it might be argued, pupils would have a context into which to fit new
educational information and, as a result, come to bhe more ready to recognize its
value and appropriateness: the information would then be perceived as relatively
different réther than absolutely different, and thus become information which
was more psychologically acceptable to, and usable by, the individual concerned.

He would then be said to be "more open to new ideas'. as

Turning to one last point, /data to be reported
elsewhere shows, many teachers view the running of clubgz - and societies
as a means of developing social skills, independence, and ability to express
oneself. In view of the importance attached to these latter things it therefore
seems surprising that so little importance is attached to running clubs and societies.
Once again one may ask why it is that a method which \‘NOllld be expected to lead to
the achievement of an important goal is appparently thought unimportant; it
would seem that there is a f:ailure-to connect the methods to be used to attain

the goals with the goals that are to be attained.

Conclusion

We may conélude this section by remarking that, whatever
else we may have done as a result of collecting this material, we seem to have
raised fairly forecefully the question: What should schools be doing, and how
are their most important goals to be effectively attained? I the material
indicates nothing else it indicates the need for teachers to be more effe'ctively
involved in clarifying the goals that are to be attained and the means to be used
to attain them. And there seems to be a need fqr further curriculum development

work in many of the areas we have discussed.
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II Definitions of the "More' and the "Less™ academic pupil

As we have seen we asked teachers to rate
the importance of the objectives separately for 'more' and for 'less' academic
pupils. The question that lay behind this procedure was really "Do teachers
perceive different groups of pupils as having different needs and, if so, how
de they differentiate these groups, and what types of course do they consider

appropriate to each?™

We'asked teachers precisely these questions

during the exploratory phases of the enquiry. To have carried them through to

the main study would have involved considerable methodological difficulties because

a number of different terminologies would be used to describe the groups, and

_ their needs would be described in different ways. As a result it would be

difficult to systematize the material obtained.

However, since the object of the exercise was
to discover whether teachers had a common, shared, perception of groups who
required different sorts of educational provision, and agreed with each other
about the needs of those groups, two things which emerged from the exploratory
work were particularly fortunate. One of these was that most teachers
responded to our question about pupils who might require different sorts of
educational programme in terms of the "more" and the "less'' academic
pupils. The second was that they tended to define these two groups in a

variety of different ways.

So far we have seen that teachers had no
difficulty in responding in these terms but that the educational programmes and
examination objectives prescribed for the two groups were remarkably similar:
As far as t'he material already presented is concerned there does not appear to

be any agreement among members of the teaching profession concerning

the way the treatment of the two groups should be differentiated: Individual

@
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teachers may perceive the two groups as having different needs, but there
is no agreement about the ways in which educational programmes for the
two groups should differ. However we shall see later that the pattern of
intercorrelations between the items is quite different for the more and for
the less academic pupils. This suggests that many teachers do in fact
perceive differences m the educational needs of the two groups bu:c that
teachers are not united in their views concerning the Ways in which the
educatior;al programmes for the two groups should differ,  Furthermore
we will also see that teachers in general feel that more infelligent pupils
should study 'academic' subjects, while the less intelligent should study
practical subjects. (The terms "more" and 'less' intelligent were substituted
for more and less academic in this quesfion in order to present teachers
with a less ambiguous task: it was felt that there would be relative agfeement
concerning the definition of the more and less "intelligent' and that this would
enhance the value of the answers to that questipn, whereas such a structuring
of thought would detract from the value of the present material which was
collected to discover whether teachers perceived different groups of pupils as
having different needs and, if so, what those groups were. To have structured
their perception too rigidly would have prevented us from achieving our

objectives).

If teachers accept the suggestion that there are two
groups of pupils who should be treated differently, clearly indicate that they
do feel that the two groups should be treated differently, yet, overall, lpiescribe
for the two groups a course which has the same educationai and examination
objectives, although differing in subject content, how do they think the two

groups in fact differ?

Having made their ratings of the importance of the

objectives, the effort they put into achieving them and the success with which

they thought they attainned them, teachers were asked to describe the sorts

of pupil they considered to be "academic' and "less academic" in their own words.

o 4
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The More Academic

Teachers' responges to the request to describe the academic
pupils they had in mind fell into six main categories which are given in Table 1,
This table also gives the frequency with which answers of each type were given.

Since the question was "open-ended' teachers could give more than one answer.

Table 1
Definitions of "Academic" Pupils
%
Alert, studious, enjoys study for its own sake, capable of working on their
own, ambitious and eager to get on and to gain success in examinations. 36
Ability, interest, and enjoyment of academic subjects such as languages, 30
maths, and science.

. Pupils of average or above average intelligence. 28
Capable of abstract thought, and reasoning; capable of understanding 14
what is being done.

Pupils from good home backgrounds, e.g. educationally stimulating, 12
good linguistic background, high socio~economic group, pupils from an

academic background.

Interested in reading; book oriented, read for their own pleasure, those 8
who are well read.

Other Answers (includes "serious minded allied to an energetic life", 'able 18
to express themselves in writing"”, "good essay writers', 'not very good

at practical work", 'not good with their hands", 'wide range of interests",

"well balanced personality", 'sense of responsibility').

Weighted Base (=100%). All teachers 1176

It may be that the first four categories are reasonably
synonymous. That is to say it may be that tegchers who think of academic pupils as
being alert and studious, enjoying study for its own sake, who are capable of
working on their own, and who are ambitious aﬁd eager to get on and gain
success in examinations would be equally happy to use the term ‘intelligence’
to describe this constellation of factors, And it may also be that they would
feel that alert, aca&emically-—motivated, ambitious, intelligent, students
would also be the same students and those who had the ability to take, and who
enjoyed taking, academic subjects such as languages mathematics and séience.
In other words it may be that teachers think that motivation, intelligence, and
interests are highly intercorz;elated. On the other hand the teachers

concerned may not think in this way: we just do not know. =t seems to us
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that the 'flavour' of the answers which we classified into the three categories
is different, It does not seem to us that intelligence necessarily implies
enjoyment of academic subjects, the motivation to study on one's own, or
the concern to gain success in examinations. On the other hand it may

imply the ability to do these things.

It would be interesting to kfow whether teachers
who gave answers which fell into these different categories also prescribed
a different sort of course for "more academic' pupils but this is not a table

which we have run to date.

Heéd teachers were more likely than others
to say that academic pupils were those who had the ability for, and interest
in, academic subjects, and religious teachers were more likely to say that
they were those with higher intelligence. There was no variation with

school type.

The Less Academic

Definitions of '"less academic' pupils fell

into six main categories which are given, together with the frequency distribution,

in table 2.
Table 2
Definitions of 'ess academic' pupils. ' %
Ability, interest, enjoyment in, and flair for, practical creative subjects, 31

such as metalwork, woodwork, domestic science, art, music, drama.

Pupils of moderate or below average intelligence, ‘slow learners, incapable of 24
keeping up with the class. :

Disinterested in study, incapable of consistent work or concentration, incapable 19
of application, tendency to boredom in any class, lazy, don't want to work.

Poor home background, educationally deprived, working class, overlarge 12
families.
Not capable-of, or interested in, academic subjects, find them hard to follow 11

no interest in languages, mathematics, ete.

Incapable of abstract thought or reasoning, learns things by heart and does 9
not try to reason logically, difficiilty in understanding

¥
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Other Answers (includes: '"those who have no appreciation of books", 23
"thoge who would not he able to pass inter cert', 'those who are more
interested in getting a job", 'no interest in school", 'difficulty in expressing
himself in writing", 'less articulate", "interests lie outside school",

"only interested in games, films and dancing", and "those with an active
interest in society™.

Base (=100%) All Teachers. ' 1176

There is a clearer difference of opinion
concerning what constitutes a '"less academic' pupil than there was concerning

what constitutes an academic one.

less
Although it was flear that intelligence and

motivation to apply oneself were different ways of thinking about academic
pupils it seems somewhat clearer that pupils who lack intelligence are
different from those who are lazy. And it is quite clear that these two
ways of thinking about the less academié pupils are sharply differentiated

from the view that they are those who have positive abilities in a non-

academic area.
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Religious teachers were more likely than lay

teachers to equate less academic with less intelligent pupils.

Discussion

If we now take the definitions of the two groups
together it is quite clear that academic pupils are suited to school life:
they are intelligent, well motivated or interested in academic subjects.
The saﬁae cannot be said of the '"less academic'. It is true thaf some
teachers thought that such pupils had special strengths, but this was not
true of all teachers. About half the teachers seem to think that they
are unintelligent, lazy, diSinterested, or uninterestable in school and

school subjects.

The question in the minds of those teachers
who think of "less academic' pupils as unintelligent, lazy and disruptive
may not be "what typé of course is appropriate for; these pupils' but
"have these pupils any right to be in school at all?" ¥ they were then
forced to have them in their classes it would not be surprising to find
(as we have found) that there was disagreement as to what should be done
with such pupils. " From the point of view of these teachers, what does
one do with pupils who are uninterested in school and school subjects,

lazy, unintelligent, and no good at anything?

If this is the case it would seem that one activity
which would help to clarify the situation would be for those teachers who
believe that such pupils really do have important talents which they can help .
) about

to develop (which amounts to/a third of the sample of teachers) to clearly

demonstrate that this is the case. If this is to be done perhaps these
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teachers need more than encouragement,but, being a minority, perhaps

their first need is for encouragement. But perhaps they need more.

‘Perhaps they need to be relieved from the pressures which constrain

them to constrain their pupils to follow traditional academic courses and to
pass examinations which demand passes in subjects which/as we will again
confirm later, are clearly thought by most teachers to be the most academic:
English, languages, and mathematics. And perhaps innovation with

specifically this group of pupils should be encouraged.

Neverth‘elesgthe gituation is not very encouraginé.
We have seen that teachers who define less academic pupils positively are
in a minority. And we have ‘seen that teachers as a whole do not think
that less academic pupils should have courses or examinations which differ
in their emphasis or objectives from those of the more academic pupils.
In the light of this, the negative definition many teachers gave of less
academic pupils suggests that, far from wanting éourses geared to the
needs of the disinterested, disillusioned, disgruntled, mental drop~-outs
from education, such teachers simply feel that fhese pupils should not be

in school at all. If this is so, much of our own material which relates

to such pupils and, to some extent, suggests leads which may be foblowed in order

to develop appropriate courses for them, is likely to fall on deaf ears.

Wes will return to these questions again
when we discuss the school subjects thought to be appropriate for the more
and the less intelligent pupils. In the meantime we may discuss one last
point which seems to emerge from tables 1 and 2. I will be notéd that
home background' figures in the definitions both of the academic and less:
academic pupils. This may imply that teachers think of intelligence
and academic ability as runnirg in families and that lack of academic ability
leads to poverty. Alternatively it may imply that teachers think that at
least a moderate standard ofﬁliving is necessary if one is to be able to

release energies in the pursuit of academic tasks. Still another interpretation
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might be that the sort of parental values that make for a "good' home

background make for alert, studious, intelligent children. And still another

might be that children from good backgrounds have the prospect of getting

"good! jobs and are therefore inclined to see the relevance of school work.
But’whatever the interpretation, the implication seems to be that teachers

who think of more and less academic pupils as differing in this way will be unlikely to

make great efforts to interest children who come from poor home backgrounds in

academic tasks.
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III : To what do teachers in fact devote their Efforts

Introduction

We turn now to the second set of information provided by the teachers -
the teachers' ratings of the effort they in fact put into achieving the goals covered

in our list of objectives.

- The things to which teachers devote effort may differ from the things
they consider most important for a pumber of reasons. They may think it impor-
tant for schools to be concerned with some goal, but still feel it is someone else's
job to pursue it: a mathematics teécher may think it is important for pupils to

learn a foreign language, but one would hardly expect him to spend his time pur-

suing this goal.

On the other hand teachers may be distracted from pursuit of the goals
to which they attach most importance by environmental constraints such as the
examination system, a lack of opportunity to pursue various goals within the cur-
riculum, a lack of recognition on the part of the authorities under whom they work
that it is important to pursue these goals, or, f‘mally; pressures from the pupils them-
selves or their parents. Pressures of the last sort may cause teachers to work
toward goals that pupils and parents consider important although they themselves

do not share the parents or the pupils' views.

- A last possible reason for any discrepancy we may find betwgen assessed
importance and effort might be that, although everyone in thé system may think it
important to strive to reach some goal, and although there may be ample time and
incentives to work toward it, if teachers do not know how to go about achieving the
goal they are unlikely to spend much time trying to achieve it. And this will be par-

ticularly likely to be true if, in addition, they do not know how to find out whether

they have achieved it.
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The next set of charts present the results obtained
by asking teachers to rate the amount of effort they themselves put into
: goals _
achieving each of the 39 /included in our list. Since the goals to which they said
they devoted a great deal of attention varied between head teachers and
others, and, among heads, for the more and less academic pupils, these -
lists are given separately. Teachers!' ratings of the !'less’ academic

pupils did not differ markedly from their ratings fo the more academiec,

so only the latter have been converted into a chart.

One‘s; immediate reaction to these lists is to
compare them with the objectives that were said to be most important.
However, as this will be done in detail in the next section, we will
simply note here that pressure to obtain examination results has displaced
downwards many of the objectives teachers considered most important.
Examples would be developing independence and other qualities of
character. Furthermore the distinctive charactelristic. of the goals which
come to top of the heads' list seems to be much more that of a moralistic duty,
an 'ought',rather than the spontaneity so noticeable in the ratings of

"importance™.

As well as comparing this list of goals to which
teachers say they in fact devote attention with the list of goals teachers thought mos
jmportant, we would urge the reader to ask himself whether these are the

things to which he considers teachers ghould devote most attention, We

have already described the teachers' perception of the importance of these

things, but teachers are only one, albeit critical, important group amongst

those who should be involved in formulating educational ob jectives; ‘We -

might particularly ask readers to consider the appropriateness of the

educational programme apparently being offered less academic pupils. If the
reader comes to the conclusion that the teachers' present priorities in their activ-

ities
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decorating and so on.

Advise parents 1o give sex education to their children,

Teach them about 2 wide range of cultures and philosoph-
ies so that their own can be seéen to be one of many.

Teach them to be sceptical, that is to take little on trust,

Encourage them to have a good time,

Introduce them to new subjects e, g, philosophy, sociology
archaeology etc, 3

CHART @I 10 30 -
Percentage of Head Teachers who Tried Very Hard to Achieve Each Objective in Thefr Own
Lessons With the More Academic Pupils
[
Encourage them to have a sense of duty towards the 1, 85
commumity, i
Help them to develop a considerate attitude towards { o 85
other people, .
Teach them about what is right and wrong. b, 84
Make sure they get a thorough religious education. Z 4, 79[
- Help them to do as well as possible in external examina- |
tions like the Intermediate, Group or Leaving Certificates, | 5, 8
Encourage them to have opinions of their own. (’ 6, 8
Help them to develop their characters and personalities, ; i N :74[
Make sure that they are able to read and study on their owni 8 ’12]
Encourage pupils to be independent and to be able to g 70
stand ontheir own feet. : [
Give them experience of taking responsibility, g0, 69,[
Ensure that all pupils can speak well and put what they 11 66
want to say into words easily. M
Make sure that they really enjoy the lesson. 12 661
Ensure that all students can express themselves clearl
in writdng, P 4 13, 85
Help them to get on with other people, 14, 65
Help them to think out what they really want to achieve
in Life, k 7 Y [ 15 65/
To make sure they go out in the world determined to I g 63{
make Ireland a better place in which to live, — A
ell them abont d‘ffereﬁnt sorts of j%bs and careers so that 17 61
they can decide what they want to do. :
Ensure that they are aware of aspects of your subject which | 1g 80
they do not have to know for the examinations
Give them information about the courses of Further and 19 58
Higher Education that are open to them, y f
Ma?“ sure that th T an educap at is so interesting, %0 53
S Pl L L R S 5]
Taeris et daave sehank seniids i ling and . 51
Help them tq take an interest fn and to understand what is 99, 51
going on in the world now.
Ensure that they leave school intent on being masters of 23 47
their destinies, o
Ensure that they know how to apply the facts and 24 46)
techniques they have learned t0 néw problems . . i
Teach them things that will be of direct use to them when 25 45—{
they start work in their jobs or careers . “ i
Make ) Shey are confident and at ease in dealing 26, 44’
Ensure that they can formulate hypotheses, seek evidence
and reason logically, 27, 43
Enable them to develop an interest in subjects other than 28, 49 }
those studieg for exammatic%ns. . 4 ;
Ensure that they are aware of the prolonged sttuggle for
Ir%sh ?reedom da)z,ad are determined go up?l%ld the %gleals 20, 39
which inspired it,
Help them to understand the implications and respon- 30. 35
sibilities of marriage.
Ensure that ali pupils feel at home with figures and
numbers, pap B 8L 35
Run clubs and societies (e, g..spagits, hobbies, social and ]
yogth chfbs) for pu;%fs Gt & Eho81 Ronre 32, SJl
Provide the pupils with sex education in the school 33, ' 28]
Teach them about bringing up children, home repairs, 34 o1

" Weighted base (=100%) all head teachers rating objectives for "more academic pupils- 75,
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1

Percent of head teachers who tried very hard to achieve each objective in their own lessons with the less academic pupils

[

L. Teach them about what is right and wrong, ) 1 85
)
. as well ssible in e 3 inations
A HR R A Sl R AR S e P 2]
. Encourage them to have a sense of duty towards the 3 SlJ
COMMUIItY, , .
. Help theni to develop a considerate artitude towards other
people. 4 7
5 Make sure they get a thorough religious education. 5 "
3, Help them to develop their characters and personalities 6 74
7. Give them experience of taking responsibility. 7 . 1(
J
3, Help them to get on with other people. 8 69
9, Encourage them to have opinions of their own. g 69
0. Make sure that they really enjoy the lesson. 10 P 7[
<l Tell dthe about different sorts of jobs and careers so that they 7
c ecide what they want to do. 11 6!5’
Make sure that they are able to read and study on their own. |19 65[
3, Help them to think out what they really want to achieve in {770 T I
life. L - §4[

14.  Encourage »ﬁ:uPé}zst. to be independent and to be able to stand on

on their™oy
5 Make sure that they get edn, so intng. usefl, and enjabl
- that they will comglﬁé as adule, * & jabie s __ .61
16, Ensure that all gupils can speak well and put what they want
to say into words easily, 6 61
. 2y i 1d d ined k
T gomake e hey,go putin the wpld determined o make |, s
18, Ensure that all students can express themselves clearly in
. Writing. 18 57
9, Malke sure they are confident and at ease in dealing with {
people, ; 4.1
20, Ensure that all pupils feel at home with figures and numbers, gq - 5;1
*1. Help them to understand the implications and responsibilides {__
of ngauiage. P P a __§°!

«2  Teach them things that will be of direct use to them when they 5

start work in their jobs or careers, &
93, Give them information about the courses of Further and ) '
Higher Education that are open to them. 23 49
« Ensure that they are aware of aspects of your subject which . l
they do not have to know for the examinations, 24 41
2 th how t i [
25 ff’x]es‘)}r ﬁavg tlct:gﬁyehn%wne%wprgbig%z. the facts and techniques 25 4ﬁj
6. Help them to take an interest in and to understand what is
; going on in the world now. 26 4
C DR RIS iR Viling and able
8. Ensure that they can formulate hypotheses, seek evidence : i
. and reason logically. 28 _ 40
29, c{lnsmt; that they leave school intent on being masters of their |
. estinies, 29 N 39,
3 -
0. Irish freedom. 30 5 8}
ol,  Provide the pupils with sex education in the school |
2 SO .31

~2, Enable them to develop an interest in subjects other than
those studied for examinations 132 37

e C—
48,  Advise parents to give sex education to their children, 33 3 Oi
%4, Run gl d_societies (e, . It bbies, social ’ ‘
B SIS0 SOSISEIES (5 e SRRNSy fobRies, soctaland s
5. Teach them about a wide range of cultures and philosophies [ ~ "7 "} 7
’ so that their own can be seen to be one of many. 35 20
35, Teach them about bringing up children, home repairs, dec- |
orating and so ons 36 ___20;
7. Encourage them to have a good time. 37 13
38, Teach them to be cceptical, that is to take little on trust, 38 13
9. Introduce them to new subjects e. g. philosophy, sociology, {
» archaeology etc, 89,5

*These two items have been abbreviated from the items on the questionnaire which read;

"Make sure thar they ger an education thas is so interesting, useful and enjoyable that they will be keen to continue

their formal edication in adult life”,
"Fnsure that they are aware of the prolonged struggle for Irish freedom and are determined to uphold the ideals which inspired it

Weighted base (~100%) all head teachers rating objectives for "less academic” pupils’ 71
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CHART IV

TO .32~

Percentage of Assistant Teachers who Tried Very Hard to Achieve Each Objective in Their Own Lessoas

With the More Academic Pupils,

Help them to do as well as possible in external examinations like |
the Intermediate, Group or Leaving Certificates,

Help them to develop a considerate attitude towards other people.
Make sure that they really enjoy the lesson,

Encourage them to have opinions of their own.

Encourage them to have a sense of duty rowards the community.
Make sure that they are able to read and study on their own.

Teach them about what is right and wrong,

g

Ensure that all students can express themselves clearly in writing,

-
i

SEEr!x}g.llx& ‘gh‘% 1%]51 gggﬁs can speak well and put what they want to

@ i |- o

i
|
'

E‘xllqoura e gugils to be independent and to be able to stand on
their own fee

|

Help them to develop their characters and personalities

Ensure that they are aware of aspects of your subject which they
do not have to’know for the examinations

Help them to get on with other people, i 13

t et an education that is so interestj useful |
éMldlgl %ﬁ?’:ﬁ%}% ég}gl i ey wﬂf il)e een to continue t ei:t}'gﬁ’nal
Give them experience of taking responsibility.

i
=

-
S ol

‘ |
b
!
;

Ensure that they know how to apply the facts and techniques the
ha;%r?eamedt new pro%lems. Ppiy ihe 5@ chnigues ey ¢

Make sure they get a thorough religious education.
He&%t €m to H:tke an interest in and to understand what is going |
on in the world now, !

Ensure that they can formulate hypotheses, seek evidence and
reason 10‘5‘1(3&11;.

Make sure they are confident and at ease in dealing with people.

£

'I’% n;\ake sure the E%o out in the world determined to make Treland |
a be

ter place in Wich to live. L.
[

Help them to think out what they really want to achieve in life,

Ta ensure that they leave school confident, willing and able to
take the initiative in introducing changea

Ensure that all pupils feel at home with figures and numbers,

Tell them about different sorts of jobs and careers so that they can !
decide what they want to do, ;
Teach them things that will be of direct use to them when they
start work in their jobs or careers,

Ensure that they leave school intent on being masters of their own
destinies,

Enable them to develop an interest in subjects other than those
studies for examinations.

Give them information about the courses of Further and Higher
Education that are open to them,

Ensure that they are aware of the prolonged struggle for Irish

20

freedom and are determined to uphold the ideals"which inspired it, { 30

Run clubs and societies (e, g, sports, hobbies, social and youth
clubs) for pupils out of school hours.

3 s Y i
;I[‘lea.ch them al%out a wzdebran e of %ngtlt)l,r.es and philosophies so that 32

€11 OWn can be seen tG be ofle O

Help them to understand the implications and responsibilities of a3

marxrlage,

21

Advise parents to give sex education to their children. 134 10;
LT

Provide the pupils with sex education in the schook

g‘;&gg glrlfm about bringing up children, home repairs, decorating 53

6 1

Teach them to be sceptical, that is to take little on trust,

35 10

|
:

Encourage them to have a good time, §38 17

Introduce them to new subjects €. g, philosophy, sociology, !\3

archaeology etc,

Weighted base (= 100%) all assistant reachers rating objectives for "more academic” pupils

528

76‘
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are not correct - whether or not he agrees with the teachers' perception

of the correct order of importance - it indicates the need to discover
ways in which structures might be changed such that teachers can

devote more of their efforts to achieving important goals. If the

reader accepts the teachers'evaluation of what they should be doing,

but not what teachers say they are in fact doing, it is obvioﬁ.sly important that

he should devote his attention to thinking of ways in which teachers might
be relieved of the need to pay attention to some of the less important
things that receive attention and helped to pay attention to some of the

more important things.

Differential Treatment of the "More!' and "L.ess! Academic

As we have seen there was little difference in the prpportion of teachers
who put a great deal of effort into achieving these various goals by

whether the ratings were made for the more or for the less academic

pupils. However, within vocational schools, teachers said they put less effort into

developing a sense of duty toward the community among the more
academic than among the less academic pupils, less effort

into ensuring that they could formulate hypotheses and reason logically,
less effort into making sure that they got an education that

was so enjoyable and useful that they would wish to continue as an
adult, and less effort into helping them to think out what |

they really wanted to achieve in life,

Head teachers said they put more effort into making
pupils aware of aspects of subjects not required for examinatilons
when working with the more academic pupils. With the less academic
pupils they said they put more effort into making suré that they felt at ease _with
figures gnd numbers, making sure that they felt confident and at

ease when dealing with people, and teaching them about the imphis.

cations and responsibilities of marriage.
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The Distinctive Role of Heads

In general the distinctive role of head teachers comes
out clearly from the data. Heads are more likely to see themselves taking
more responsibility for the general development of the pupils, while other
teachers take more responsibility for subject teaching. In particular head
teachers appeared to put more effort than other teachers into provision of a
thorough feligious education, provision of information about jobs and careers,
encouraging pupils to think out what they really wanted to achieve in life,
making sure that pupils left school determined to make Ireland a better place in
which to live, and providing information about courses of further and higher
education that were open to the pupils. Although heads see themselves in this
distinctive role one may ask whether this is because, at the time of the survey,
they were the only people in a position to take this role. If so one may
wonder whether it is desirable that this role be reserved for heads or if respon-
sibility for these things should be diffused more widely through the teaching

profession,
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Discrepancies Between Importance and Effort

As we indicated at the beginning of this report teachers
rated the importance they attached to each obiective, and then the amount
of effort they themselves put into achieving it. They did this by writing
numbers next to each "objective’ in adjacent columns on the questionnaire.
Thus they inserted '"1' if they thought it was ''very important that education
should do this" (strive to attain the objective), "2" if it was "Moderately
Important" and so on. In the nex!: column they then inserted '"1'" if they
tried very hard to do this in their own lessons, "2 if they tried moderately

hard to do this .... and so on.

In order to discover which objectives received more and
less attention than their importance merited the figures the teachers had
written in the second column (effort) were subtracted from the figures they

had written in the first column (importance).

Asg has been indicated most teachers naturally rated
the effort they themselves put into achieving the objectives as less than the
importance they attached to education as a whole achieving the objective.
Since the less effort the teachers said they put into achieving a goal the higher
the number selected, the differences we obtained when we subtracted the former

from the latter were mostly negative in sign.

Chart V gives the objectives arranged in order of the -
average differences between the teachers' ratings of the importance of the

objective and their ratings of the effort they put into achieving it.

It will be seen that the greatest discrepancies arise in relation
to a number of practical and life-relevant objectives like adviging parents to give
sex education to their children, helping pupils understand the implications and res-
pongibilities of marriage, teaching them about bringing up children, house repairs,

decorating, etec, and providing careers information.
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27,
28,
29,
30,

31,

32,
33,
34,
35,
36,
37

38,
39,

B W

Ensure that all pupils feel at home with figurcs and numbers,

- flelp them to develop their characters and personalities,

CHART V

Objectives: Mean Discrepancies Between Trachers Ratings of Importance and Own Effort for

More Academic Pupils

More Academic Pupils

Advise parents to give sex education to their children,

Help them to understand the implications and responsibilities of
marriage,

Teach them about bringing up children, home repairs, decorating
and so on. )

Tell thewn about different sorts of jobs and careers so that they can
decide what they want to do.

Provide the pupils with sex education in the schook

Run clubs and societies (e, g. sports, hobbies, social and youth
clubs) for pupils out of school hours, .

Make sure they get a thorough religious education,

Introduce them to new subjects e, g, philosophy, sociology,
archaeclogy etc, .

Teach them about a wide range -of cultures and philosophies so that
their own can be seen to be one of many,

Help them to think out what they really want to achieve in Lifé

Give them infermation about the courses of Further and Higher
Education that are open Lo then.
ible them to develop an interest in subjects other than those
.udied for examinations,

Make sure they arc confident and at ease in dealing with people.

Ensure that they leave school intent on being masters of their
estinies, .

‘To make sure they go out in the world determined to make Ireland

a better place jn which to live.

To ensure thar they leave school confident, willing and able to

take the initjauve’in introducing changes.

Ensure that they are aware of the prolonged strugole for Irish freedom

and are dc:erm’i::ed to uphold the %denls}'wmcﬁx ffﬁpircdr it 5

Ensure that they know how to apply the facts and rechniques they

have learned to new preblems,

Ensure that ﬂﬁ' can formulate hypotheses, seek evidence and
reason logica 5;

Give them experience of taking responsibility.

Help them to get on with other people,
Helr them to take an interest in and to understand what is going on
in the world now.

Teach themn things that will be of direct use to them when they
~rt work in their jobs or careers,

TTTLY
. ‘0.

E%a griire, fjat hey ger an equcgtion that fs so Intprestingy ypeful
education in adult litel

Ensure that all pupils can speak well and put what they want to sa
into words Leasil?. P pe P v Y

Make sure that they are able to read and study on their own.

2t .4
Encourage them to have a sense of duty towards the community. : 4
Encourage them to have opinions of their own.
Ensure that all students can express themselves clearly in writing, 4
‘Teach them ‘about what is right and wrong. ) 4

KEY
Encoura%e pupils to be independent and to be able to stand on their
own fee . Objectives thought “Very
Important” by ruore than
80% of teachers

Ensure that i}&e are aYare of aspects of your subject which they do
not have to know ior the examigations,

Help them to develop a considerate attitude towards other people. .3

- . Objectives thought "Ver
Teach them to be sceptical, that is to take little on must .2 ; 'Im;)ortant" by 6%- 80% o¥
Encourage them to have a good time. .2 reachers.

£y
.
o

3
ee
3R

.

oy

Make sure that they really enjoy the lesson. Objectives thought "Very
Helgnthem to do as well as possible in external examinations like 1 -Imponam" by less than 60%

the Intermediate, Group or Leaving Certificates,
of teachers,

Weighted base for averages: Al teachers rating objectives for “more academic" pupils. 612
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There was a slight, but, in the context of the other

data, highly 'significant Jtendency for teachers to put more effort than they
thought they should into helping pupils to do well in external examinations.
They were also reasonably satisfied with the amount of effort they put into
making sure that pupils enjoyed the lessons , had a good time, developed
sceptieism, developed considerateness, and learned about aspects of their

subjects that they did not have to know for examination purposes.

In general the objectives which the teachers considered most
important dropped behind least when it came to the ratings of effort, and the ones
considered least important dropped behind most.  The one exception to this would
seem to be that teachers apparently did very little to help pupils think out what
they wanted to achieve in life - which they considered to be a very important

objective.

There were no cases in which there was a difference
of .3 or more between the discrepancies between importance and own effort

recorded for the more and the less academic pupils.

For every objective, head-teachers reported a smaller
discrepancy between the importance attached to an objective and the effort
put into achieving it than did other teachers. The difference between head
teachers and others was largest, for both more and less academic pupils,
for provision of information about jobs and careers, advice to parents to gi?e
sex education, making sure the pupils got a thorough religious. education,
providing sex education at school, helping the pupils to understand the
implications and responsibilities of marriage, running clubs and societies ,
and giving the pupils information about the courses of further and higher

education that are open to them.
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Discussion

The average size of the discrepancy between
what teachers (including heads) thought they should be doing and what

they said they were in fact doing would seem to be cause for concern.

We do not know what it is that causes the
discrepancy; as we said earlier it may be the constraints of the system in
which thé teachers find themselves? not being sure how to go about achieving
the goals, or thinking it is someone else's job to do so (although, possibly,
not having an appropriate specialist, such as a guidance teacher,to pursue
goals they do not attend to the:ﬁselves). The internal evidence of the
material suggests that the constraints of the examination system are a real
and important variable ~ examination achievement is the one objective which
receives more attention than it merité (even though it does not receive much
more than it merits in absolute terms,it‘s relative position changes markedly)
and that the achievement of the moderately important objectives to which |
teachers devote little effort is delegated to, or pre-empted by, heads.

Yet even heads do not do as much as they would like to achieve many of the

objectives, and it is not necessarily the case that what is, should be.

In spite of the size of the average discrepancyit is
clear that, on the whole, and with very few exceptions, teachers feel that they devote
most effo;‘t to the objectives which they consider most important. Their own
answer to our earlier question of whether teachers are in fact devoting their .
energies to the achievement of the most importaﬁt objectives of education is an
unequivocal '"Yes'. . The one exception to this statement seems to be that
teachers feel that they do little to help pupils think out what they really wantA
to achieve in life. This, is, perhaps, more significant than it might appear,
since our own analysis of what is entailed in attaining the more pro-active goals
which come at the top of the teachers' list suggests that an important ingredient
in all of them is a value-clarification component. And this, teachers seem to

be saying, they do not attend to.
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As we have said it would seem that teachers
report the greatest discrepancy between the importance attached to an objective and what
they feel'they are doing to achieve it for teaching pupils things that would be of
direct value to them in their lives, that is to say, about sex, about bringing
up children, home repairs, and decorating, about different sorts of jobs and
careers and .courées of further and higher education. They also feel that they
are not doing as much as they should about religion, about rinning clubs and
societies, and by way of introducing pupils to new subjects and a wide range of

cultures and philosophies.

It may be that they regard these objectives as
someone else's job: but whose? I« as many teachers were attending to these
things as attend to the other objectives (not all the objectives are everyone's job)
one would not expect the average discrepancy to be any different. In other words
it would seem that these discrepancies do seem to be arising because too few

people - whether in specialist roles or not ~ seem to be attending to them.

Although none of these are considered fco be
extremely important goals, teachers would, on the basis of these results, be
expected to welcome policy changes which would enable at least some teachers
to spend more time on these things. It is striking that all of these things are
knowledgeability outcomes of a form that can be readily assimilated to traditional
academic structures. That is ;co say they do not include the goals which teachers
felt to be particularly important and which as we have seen Jfall much more in the
area of motivational, character-development, outcomes of educatiqn and, as suc;h,
probably involve much more basic changes in educational practice if more attention

is to be paid to them.

>
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‘IV. Success with which Educational Objectives are Achieved

It will be recalled that, in addition to generating
a list of priorities in education which would enable all those involved to take
a step back from their every day tasks and askl "Is this what we are supposed
to be doing in education, and, if so, are we going about it in the best way?",
we algso wished to find out whether teachers were satisfied with the extent
to which they were able to achieve their most important goals. This, of course,
is much less than what one would like; one would also like to know Qhat other
people thought of the products of the.educational system. How satisfied are
adults with their education? How effectively does their education in fact
prepare them to cope with life’s problems? What do employers think of;
the products of the educational systém? What standards do pupils in fact reach
in relation to each of the goals? We do not have most of this information, and.
we could not collect if in the course of any one survey, but we could and did

ascertain the teachers' and pupils' views.

Teachers were asked whether they thought that
education, as it is at present organised, was very successful in achieving,
moderately successful in achieving, somewhat successful in achieving, not at
all successful in achieving, or successful in preventing the achievement of,
each of the objectives listed, They were asked to give their assessments
separately for the "more' and '"less! academic pupils through the procedure

we have already described.

Since few objectives were thought to be very success-

fully achieved it was, in order to get large enough numbers in the cells to make
the analysis meaningful, necessary to add the '"moderately successful' category to
the "very successful' before conducting the analysis.

Chart VI gives the percentages who thought that

education was at least moderately successful in achieving each of the objectives for

the more academic pupils. As can be seen from table A5 the results were very

similar for the less academic pupils and these have therefore not been converted

into a chart.
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26.
21,
28,
29

30.
81,
32,

33,
o 34.

35,
36,
31,

39,

ew?

Help them to get on with ather people,

CHART VL

Success with which Educational Objectives Attained,

- TO 41 7

Percentage of Teachers Saying Education

"Very Successful” or "Moderately Successful™ in Achieving Objective for the More Academic Pupils

Helgnthem to do as well as possible in external examinations like
the Intermediate, Group or Leaving Certificates,

Job

83 |
!

Teach them about what is right and wrong,

61

Ensure that all pupils feel ar home with figures and numbers,

Make sure they get a thorongh religious education,

Ensure that all students can express themselves clearly in writing,

Help them to develop their characters and personalities.

Encourage them to have opinions of their own,

Give them information about the courses of Further and Higher
Education that are open to them.

@ fco N o o0 P foo o0

Encourage them to have a sense of duty towards the community.

ooy
(=2

Help them to take an interest in and to understand what is going on
in the world now.

ok
-

Give them experience of taking responsibility,

s
DO

Tell them about different sorts of jobs and careers so that they can
decide what they want to do.

s
Lo

Help them to develop a considerite srtitude rowards other people,

-
KN

Make sure that they are able to read and stady on their own,

[
o

Make sute that they really enjoy the lesson,

-
»

Encouraée pupils to be independent and to be able to stand on their
own fee .

40

Ensure that all 'Pupils can speak well and put what they want to say
into words easily.

18

46

Ensure that they are aware of the prolonged struggle for Irish freed-
om and are defermined to uphold the ideals which inspired iz

19

36

Make sure they are confident and at ease in dealing with people,

20,

36

Fnsure that they know how to apply the facts and techniques they
have leamed t0 new problems

21

35|

Help them to think out what they really want to achieve in life,

22

33

f bj
RSP IS NS L ARSGE T your mblect which they do

23

33

Teach them things that will be of direct.use to them when they
start work in their jobs or careers.

33

ke e, b, gt Al S % s rag pef

25

33

Sans ha they Icave school confident, willing and able to tak

v (o]
IR SRR Sk GRS s gepfdent, viding and able fo ke
Ensure that they can formulate hypotheses, seek evidence and
reason logically.

26

32

21

30

To make sure they go out in the world determined to make Ireland
a better place in which to live,

28

30

Run clubs and societfes (e, g, sports, hobbies, social and youth
clubs) for pupils out of schiool hours

29

25

Provide the pupils with sex education in the gchool

30

Ensure that they leave school intent on being masters of their
destinies

Help them to understand the implications and responsibilities of
marriage, .

31

82

21

Fnable them to develop an interest in subjects other than those
studied for examinations

33

21

Teach them about a wide tange of cultures and philosophies so that
their own can be seen to be ofie of many,

Teach them to be sceptical, that is to take little on trust,

Advise parents to give sex education to their children.

35

38

17

Encourage them to have a good time.

Teach them about bringing up children, home repairs, decorating
and so on,

31

16

38 -

16

Ig&cl:fg&% é;leent: c'to new subjec.ts e, g philosophy, sociology,

Welghted base @008

All teachelrs answering for the "moge academic” pupils. 612,
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: Pravide the pupils with sex education in the school

CHART Vil
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iSuccess with which Educational Objectives are Attained, Percentage of Heads Saying Education "Very Successful”

v

[

or “Moderately Succesﬁxl“ in Achieving Objective,  Average Over More and Less Academic Pupils

glelg them t‘% do as well as g‘ossible in external examinations like
e'ln

termediate, Group or Leaving Certificates

Teach them about what is right and wrong.

-

n|

Make sute they get a thorough religious education,

gsf

Help them to develop their characters and personalities,

&3]

Help them to get on with other people,

64

Tell them about different ‘sorts of jobs and careers so that they can
decide what they want to do.

%a%gge pupils to be incfependent and -to be able to stand on their,

64

g‘hcounge them to have a sense of duty towards the community

63

Encourage them to have opinions of their own.

@ (oo 3 (o jen i fw o

&ive them information about the courses of Further and Higher
Education that are open to them, :

=
o

g;ive them experience of taking responsibility.

ot
[

Help them to develop a considerate attitude towards other péople.

[y
n

Ensuxe that all students can express themselves clearly in writing,

-
©w

anure that all pupils feel at home with figures and numbers,

oy
g

Help them to take an interest in and to understand what is going

ot
- ]

onin the world now,
Help them to think out what they really want to achieve in life,

f
[+

]

T ensure that they leave school confident, willing and able to

oy
~2

take the initiative’in introducing changes.’
Make sure that they seally enjoy the lesson,

3

}Make sure that they are able to read and study on their own,

i
©w

not have to

[
(=]

Pnsure that they are aware of aspects of your subject which the
'?é &now for the ex:?neination{ g y

Make sire they are confident and at ease in dealing with people,

20
-

Teach them things that will be of direct use to them when they
start work in their jobs or careers,

22
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ucation in .
‘Ensure that they owehow to apply the facts and techniques they

Eve leamed to new problems,

sure that all ils can speak well and put what they want to sa
to words emf;."’ pe P y y

Enaure that they are aware of the olonged struggle for Irish free-
om and are déterinined to uphold the ideals which inspired it

To make sure they go out in the world determined to make
sJreland a better place in which to Hve,

ag&ﬁ élgat they leave school intent on being masters of their

Run clubs and societies (e. orts, hobbies, social and youth
clubs) for pupils out of sgho%l lslpw:s.' ’ Y

Ensure that thﬁ can formulate hypotheses, seek evidence and

teason lbgical ; . :

gﬁ’ﬁ them to understand the implications and responsibilities of
age. .

Enable them to develop an interest in subjects other than those

studied for examinations . ‘

Encourage them to have a good time.
}‘Te:ch them about bringing up children, home repairs, decorating
‘and $o on,

‘Teach them to be sceptical, that is to-take litle on trust,

“Advise parents to give sex education to their children,

‘Teach them about a wide range of cultures and philosophies so that
their own can be seen to be ofie of many. :

ogy etc,

’ 1
Bc!?du“ ice them to new subjects . g. pb‘ilosophy sociology,

v
A

" Weighted base (= 100%)

" All Head teachers | 146

. 3 P
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1t will be seen that there are only two
objgctives - concerned with examination performance and moral development -
that significantly more than half the informants thought even  moderately
well attained.

Heads saw things rather differently from other
teachers. More than half of them thought that nearly a third of the objectives
were at least moderately well attained. Objectives which heads much more
often thax; other teachers felt to be satisfactorily attained were: - Tell them
about different sorts of jobs and careers so that they can decide what they
want to do, give them informatidn about the courses of further and higher
education that are open to them, help them to develop their characters and
personalities, help them to get on with Vother people, make sure they leave
school confident, willing, and able to take the initiative in introducing
changes, make sure they have a sense of duty toward the community, and
teach them things that will be of direct use to them when they start work in

their jobs or careers.
Discuss ion

The fact that teachers thought that the educational system
was about equally successful or, more correctly, unsuccessful in achieving its goals
for the less academic as for the more academic pupil provides food for thought. '
Certainly it does not suggest that teachers have a strong felt need for special
types of educational programme to cater for the less academic‘ pupils. X
suggests that, as far as teachers are concerned, there is not merely equalify
of educational ppport?.}nity for these two groups, but that there is also equality of
educatioﬁﬁl attainment. It is not merely that less academic pupils are dcﬁng
as well as can be expected in view of their ability? Although the best attained
objective ~ helping pupils to do as well as possible in external examinations -
is measured in relation to the pupil's ability, many of the other objectives
are absolute: About half ﬂie teachers are at least moderately satisfied with

what the educational system is doing to make sure that all pupils, whether more
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or less academil: , feel at home with figures and numbers, and can express
themselves clearly in writing. Thus it would seem that there is no generally
felf need among the teaching profession for special priority area enrichment
programmes in Ireland. One cannot help but feel that it would be desirable to

have some objective data on attainment in relation to these goals.

On the other side of the coin the unmistakable
impiication of the data is that most teachers are not at all happy with the extent
to which they are attaihiﬁg these goals. And they are as unhappy about the more
as about the less academic pupils. Perhaps they feel that the standards aftained
in relation to most of these things are so abysmal that there is no point in |
distinguishing between the more and thé less academic pupils. Quite clearly
most teachers would welcome any real help that was given them concerning
better ways of reaching these goals. Nevertheless, in saying this, one cannot
avoid feeling,first,that they would primarily expect this help to be acﬁompanied
by financial and other resources and facilities, and,second, that they think .
that these goals should not be attained at the expense of examination performance:
although that is the best attained goal they are far from satisfiéd with attainments

in that sphere.

Heads were more satisfied with what the system
was doing than were other teachers. Perhaps they had a wider perspective
on standards and knew more about the ability of their ex—pupﬂs to cope with life;
or, perhaps, their expectations were more moderate and realistic. .One does
not know. But, whatever the interpretation, it would seem that they may ‘be
less likely than other teachers to welcome developments designed to lead

to more effective attainment of these goals.

Once again we may conclude our section by
saying that curriculum developments seem to be indicated. However,these develop-
ments i
are mot needed for any sector of pupils in particular. Many of the objectives

felt to be least well attained were more mind-broadening and directly life-

relevant objectives. Many of the pro-active characteristics like ability to
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clarify life goals, willingness to take initiative, confidence in dealing with people,
independence, considerateness, and responsibility came in the middle of the
list. From our present data these would seem to be the areas in which
developments are needed. But although not well atfained some of thege were not
felt to be very important anyway. So which areas are most in need of develppmént?
Some progress toward an answer to this question will be made in the next gection

where we look at the discrepancies between importance and success.
Discrepancies between Importance and Success

We have seen that the objectives teachers felt
to be least well attained were thoée concerned with vocational preparation,
perparation for life, provision of a wide academic education, and, to a lesser
extent, development of self-motivated characteristics like initiative and
independence. The next question is "which objectives were
felt to be particularly poorly attained in relation to their importance''?

Teachers! ratings of '"success' were subtracted from their ratings of

"“importance" in the same way that'their ratings of effort were subtracted

from their ratings of importance. (see p.TO 35). The mean discrepancies

between teachers' ratings of Importance and Success are given in Chart VIII.

On virtually every item head teachers saw less of a
discrepancy than others. This was most marked, and consistent from more to
less academic pupils, for encouraging independence, developing character
and personality, making education so interesting that pupils would wish to
continue as adults, making pupils aware of aépects of the subject which
they did not have to know for examinations, ensuring that théy could apply
the facts aﬁd techniques they had learned to new problems, and giving
information about courses of further and higher education. As we have seen
these are the very things to which heads devoted time while other teachers

did not.
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For the heads the largest discrepancies

between importance and success were:

Mean Discrepancy between
Importance and Success
(More Academic Pupils)

Enable them to develop an interest in 1.7
subjects other than those studied for

examinations

Ensure that all pupils can speak well _ 1.5

and put what they want to say into,
words easily

Help them to think out what they really 1.5
want to achieve in life :

Make sure they are able to read and study 1.4
on their own

Advise parents to give sex education to 1.4
their children

" Make sure that they go out into the world 1.4

determined to make Ireland a better place
in which to live.

Discussion

Attention should first be drawn to the
absolute size of the discrepancies revealed in Chart VIII: overall, teachers
clearly feel that they do a great deal less well than they would like in
relation to the achieveme_nt of many of their most important objectives
into the atta;.inment of which they pour a great deal of effort. This would
particularly séem to apply to the attainment of "self-motivated", opep—ended, '
non-response-oriented, pro-active characteristics like interest in new
things, ability to read and study on one's own (which, as we said earlijer,
implies an interest in doing so, enjoyment of doing so, and a desire
to do so0), ability to think for oneself { which implies sensitivity to one's
feelingg - those murmurings on the borders of consciousness which
indicate that one has~a problém or the gernr; of a solution - and the habit
of seizing on those indications and mulling them over untjl one finaily

succeeds in experiencing the delight of gaining insights), sel-confidence
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‘on their own feet,

'To ensure that they leave sch ol confident, willing and able
5 & } s &

- Help them to develop their characters and personalities,

. «jve them ﬁnformatinn abonlt the courses of Further and Higher

‘ _CuarT_ vl - TO 47 -

Objectives: Mean Discrepancies Between Importance And Felt Success With Which Artained

With More Academic Pupils, .

Enable them to develop an interest in subjects other than
those st dxeld forI exammauor{xjs. .
iake surg that they gct an education that is so intcresting,
Lsei‘ul an exﬁovng céi'haf timi: wqﬁ%c l(een to continue théir
ormal educaiion 1n adult i

Advise parents to give sex education to their children.

Make sure that they are able to read and study on their own.

{ﬂt:.lp them to think out what they really want to achieve in
1
}w;?(e gure they g0 out in the yorld determined to make
reland a bett r%la«:c in which to live,

Encourage pupils to be indepéndent and to be able to stand

Help them to understand the implications and responsibilities
of marriage. '

Mg‘l;gpigrc they are confident and at ease in dealing with
Ensure that all pupils can speak well and put what they want
to say into words easily.

ure that She are awarc. of as‘pects of your subject which
_.y do not have to know for theé examirfatons

to take the imtiative In introducing change

Helplthem to develop a considerate attitude towards other
people,

Make sure that they really enjoy the lesson.

Give them experience of taking responsibility.

gﬁlcr?’urage them to have a sense of duty towards the comm-~
Ensure that they can formulate hypotheses, seek evidence and

reason logically,

Ensure that they know how to apply the facts and'techniques
they have leamied to new problems

Endsure_ that they leave school intent on being masters of their
estinies,

Encourage them to have opinicns of their own.

Tell them about different sorts of jobs and careers so that they
can decide what they want to do.

Hc,lx them tohtake :ig interest in and to understand what is
g t I

ofi 1 the WOl now.

«wucation t

at are open 1o them.

Ensure that all students can express themselves clearly in : i i
writing,

Help them to get on with other people,
Teach them about bringing up children, home repairs,
decorating and so ofn. .

Teach them about a wide range of cultures and philosophies
so that their own can be seen to be one of many.

Run clubs and societies (e. g. sports, hobbies, social and
youth clubs) for pupils c(m{ %f sghoo hours,

Provide the pupils with sex education in the school

Make sure they get a thorough religious education.
Introduce them to new subjects e. hilosophy, sociolog
archacology etc. &P Py &

Teach them things that will be of direct use to them when they§
start work in their jobs or careers,

Teach them about what is right and wrong,

Ensure that they are aware of the ;I)rolonﬁed strugple for Irish
p

frcedorg and are determined to uphold the ideals which
inspired it

Ensure that all pupils feel at home with figures and numbers

KEY

Objectives thought"Very
Important” by more tha

: . 80% of teacher
Encourage them to have a good time. % *

; Objectives thought “Ver
;% Important” by 60~ 80% of
* teachers,

telp them to do as well as possible in external examinations
Jike the Intermediate, Group or Leaving Certificates,

Teach them to be sceptical, that is to take little on trust,

-Objectivei thought” Very
Weighted base for averages ~ All teachers rating objectives for “more academic” pupils; 619, gtr)l";l:o;'atnetacgéfss has
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in social interaction (which implies knowing, from repeated experience,
that one can cope with new people and new situations, together with a
set of well-practiced habits which enable one to meet such situations),
willingness to notice ,and do something about, the problems of one's
community (which implies a value for personal responsibility and fo.z;
working for the good of all together with a number of human resource

characteristics which enable. one to achieve such goals ~ characteristics which

may include such things as willingness to initiate action on the basis of incomplete
evidence and the tendency to monitor the effects of that action for feedback to help
one's understanding of the situation and take corrective action, reality;based con-~
fidence in one's ability to initiate action on the basis of incomplete information,
secure in the knowledge that one could take effective corrective action

if necessary - confidence which can only come from ample practice at

this activity), ability to formulate what's in one's mind easily and well

(which also seems to imply sensitivity to one's feeiings, the spontaneous tendency
to search out appropriate means of communicating them, and sensitivity

to feedback concerning better ways of communicating them; 4the spontaneous
tendency to seek such feedback by paying attention to such feelings as indicate
that all is not as well as it might be and the spontaneous tendency to seek

out resources - and to utilize previously unnoticed resources -~ which will

help one improve the effectiveness of one's communications).

As we have seen it is much more difficult both to
specify how these things are to be attained (taught), and how that attainment
is to be evaluated, than the reactive characteristics which teachers feel
they achieve more effectively. One may ask whether o.ne can teac.h pupils to gene-
rate thé trigger to activity in the same way that one teaches them routine ways of
solving routine problems presented by the teacher. Can one teach

sensitivity, enjoyment, and responsibility in the same way that one
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teaches.about sensitivity, about the psychology of pleasure and about the checks

and balances of a set of institutions of government.?

However, if teachers are correct in their
emphasis on these things,it would seem to be of extreme importance that research
be put in hand to assess the consequences of such patterns of values end such
human-reéource competencies,an’d that research and development work to be put
in hand to generate educational methods which will help to foster these
important characteristics and to compare the rélative merits of alternative

' )wé.ys of developing them.. Which in turn, involves developing means of assessing

these thingé ~ agsesging whether or not these competencies have been developed.

High in the list of things which were felt to be
less well attained than their‘ importance merited were also a number 'bf life-
useful characteristics like sex education, preparation for marriage, and mking
contact with new aspects of academic subject matter. And finally, although
the ‘teachers' obviously felt that, in relation to their importance, the objectives
they attained best were scepticism, exnmiﬁation performance, 4encouraging
pupils to have a good time, numeracy, and awareness of the struggle for
Irish freedom, we may repeat that we find it difficulf, to see how one can attain
goals like the ability to think for oneself unless one encourages sceptiéism, that we
find it difficult to see how motivational characteristics can be acquired unless éne en
courages pupils to enjoy displaying the characteristic concerned, and thaq‘; it may wel
be doubted whether many pupils leave school sufficiently numerate tc.) ‘cope

with modern society.

Implications of material obtained from Heads

Since all the objectives for which heads perceived
. the largést discrepapcy came near ﬁhe top of the teachers® list pne would expect
both heads and pther teachers to wejcome educational innovations designeq
to achieve these objectiyes more effectively. On the other hand since the

discrepancy was less that thanfor other teachers one might expect heads to be

pd
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somewhat less enthusiastic.

S’

Oné would also expect heads to be particularly

—

less likely to welcome innovations designed to encourage pupils to develop

—d

independence, to develop their character and personality, to make education

so interesting, useful, and enjoyable that pupils will wish to continue as
adults,to make sure that pupils know of aspects of subjects ‘which they do not
have to know about for examinations purposes, to ensure that pupils can apply
“the facts and techniqués they had learned to new problems, and to give them
information about courses of further and higher education that.are open to

them.

' Priorities in Curriculum Development

As can be seen from the Chart not all things
which were felt to be less well attained than theirimportance merited u.rere
in fact felt to be very important goals of education. .In order to highlight
the conclugions to be drawn we list below the things which were felt to be
“very important' but which had the largest discrepancies between ratings
6f importance and success. These were:

1. Help them to be independent and able to stand on their own feet.
2. Make sure that they are able to read and.study on their own.
3. Help.them to think out what they really want t o achieve in life.

4. Ensure that all pupils can speak well and put what they want to say
into words easily.

5. Help them to develop a considerate attitude towards other péople

6. Make sure they get an education which is so interesting, useful, 'and
enjoyable that théy will be keen to continue their formal education in
adult life. : .

It would seem that teachers would particularly
welcome innovations which would help them achieve these objectives more
effectively and we will later take up these areas in particular in relation

o : to curriculum development. Here we may simply remark that pupils rarely
‘ felt that schools should do mare to help you to read and study on your own,
to develop considerateness, tp develop, independence and the ability to staﬁd
on oneés own feet, or to help them‘ speak well and eufly. Any programmes

of curriculum development w{ll obviously have to take the. pupil's felt needs-
into account too.
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V. Teachers' Perception of the Value of School Subjects

So far we have studied teachers' perception of
educational objectives through the medium of their ratings of an abstract

list of educational objectives.

We turn now to their views on the value of school
subjects and the sut;jects most appropr_iate to the more and the less intelligent
pupil. First we 100k at their answers to a question which asked what benefit
they thought pupils derived from studying the subject they were mainly teaching.
Then we turn to the more general question of whether or not there were
subjects on the schoo.I curriculum which should not be there and, if so,
which subjects. Next we look at their views on which additional subjects

should be on the curriculum. Finally we discuss the school subiects thought

most appropriate to the more and the less intelligent pupil.

Benefits Derived from Study of Their Subject

In order to focus attention on the benefits teachers

thought pupils derived from having studied their subject per se - its intrinsic

_ benefits as distinct from the examination certificate ~ teachers were first

asked what benefits pupils who left before leaving certificate derived from
having studied their subject, and then what benefits those who left before
intermediate or group certificate derived from having studied it. = The

answers, classified into eight categories, are given below together with

the frequency distribution of the replies.
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Table 3

Main Benefits Pupils Are Felt To Have Derived From Having Studied The Teacher’s
' Main Subject

By pupils who left:

L
o '
>

Before Before
) Inter, Leaving
% %
Preparation for Life: They would learn things which would be -
of value to them as homemakers, learn how to use tools and

the three Rs, learn to zalculate and have « certain degree

of literacy; be able to express themselves, be better

equipped career-wise. 26 33
Personal Development - non-cognitive. They would develop

tolerance fo7, and understanding cf,other ways of life; customs

cultures, and life elsewhere, They would develop

cultural and aesthetic values, aporeciation of music and

literature, 17 30
Personal Development - cognitive. Learn io think logically,

learn to think rather than simply recall information, learn

to be critical, 9 19
Increased awareness and appreciation of Irish Tradition:

Language, culture and history wiil lead to better

Irishmen and more patriotism. . 10 10
General Knowledge: Interest in and understand current

affairs. 3 6
Awareness and enhanced understending of physical environment:

Some understanding of scientific and world matters. 5 6
Learn about interests they may take up later in life, 3 4
Other Answers. 5 - 5
Nothing/Very Little 22 5
Weighted Base (=100%) (All teachers who completed form YY) 401 401
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Discussion

By and large these answers seem to reflect
the sorts of things which emerged as the most important objectives in
Chart 1. Pupils will learn things that will be usefﬁl to them; -they will
learn to read and study on their own, to put what they want to say into
words easily, and to be considerate toward others. Nevertheless the
Preparation for Lige code does seem to suggest a somewhat more
pragmatic approach to education than does Chart 1, where preparation
for careers came in 30th place. The group of answers concerned with
broadening the mind and developing an openness to new ideas and other
values is something not readily apparent in Chart 1. It may be, of course,
that the bulk of the answers coded into this category were concerned with
development of appreciation of such things as literature, an infeience
supported by the fact that, as we shall see later, this answer was most
often given by teachers of English, Learning to think for oneself is
mentioned by about one teacher in five as a benefit derived by pupils who
stay on after the intermediate certificate but who leave before leaving
certificate. It adds weight to the seriousness with which teachers take the

goal of helping pupils develop this characteristic, indexed in Chart 1 by "Help

pupils develop opinions of their own'

Although the rank order here supborts that obtained
in Chart 1, it is surprising how few teéchers did in fact mention i)enefits in
most of these areas; fewer than a third gave answers which fell into any one
of these fairly inclusive categories. It is, perhaps, even more alarming
to note that one teacher in five thinks that pupils who 1eav;e before in.termediate
level do not'deri.ve any real benefit from having studied their subject. One
may wonder whether teachers view the early years of post-primary education

inerely as a preparation for further study, conferring little benefit on their own.
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On the other hand they may be saying that pupils who leave at this stage are,
on the whole, incapable of deriving any benefit from the study of their subject;
it is not the subject which is at fault but the pupil., Either way it is a matter
which would seem to merit attention. What benefits is study of a subject
intended to confer? What is it hoped that pupils will be able to do better
as a result of having studied it? Are the benefits of equal value to all
who study the subject, to early leavers and to those who are going to stay
on longer? Should subjects throughout ‘school always be only, or even
mainly, thought of as a preparation for further study of that subject, not
conferring any other benefits? And what are the implications of the answers
to these questions for the planning of syllabi - both for eariy leavers and

for those who stay on longer?

Not only did a larger proportion of teachers feel

that pupils sho stayed on beyond Inter would have benefited from a study of

. their subject, the flavour of the answers is different after intermediate level.

whereas, at the earlier level, teachers listed benefits like "develop a limited
familiarity with numbers' the benefit became a confident and obviously userul
"develop a familiarity with numbers' by the pre-leaving certificate level.

By and large, however, one may wonder whether teachers' answers to

these questions give one an impression of teachers who are sufficiently
articulate about the benefits of having studied their subject (once the
examination certificate itself is not to be counted .among those benéfits) to
justify the current emphasis placed on education, and, in particular, the
emphasis placed on staying on at school for pupils who are not going to go

to'university - which is where leaving certificate traditionally leads pupils.
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Yariation with Subject Taught

The answera the teachers gave obviously varied
greatly with the subject taught. Bﬁt, before looking at this variation, we may
first note that, in general, teachers in vocational schools placed more emphasis
on the preparation for life aspects (46% at pre-leaving certificate level giving
answers which fell into this category, compared with 28% of teachers who
taught ~in secondar& schools). Secondary school tgachers were more likely
to mention benefits which fell into the area concerned with developing an

appreciation for literature, other values, and other ways of life.

Although the numbers teaching any one subject

were small we may now draw attention to the differences ktetween subjects.

At pre-leaving certificate level teachers of
Irish and Latin were the most likely to say that no benefits derived from
the study of their subject (Tabics A7 and A8). At pre-inter level (where
an average of 15-25% of teachers thought no benefits were derived)
the teachers most likely to say that no benefits were derived were teachers

of Latin, History and French. Home Economics and English came out best

‘on this score.

At both pre-leaving and pre-inter level the
small number of teachers of Commerce, Home Economics and Woodwork
came out best in terms of providing a preparation for home life. 7Teachers
of History, Geography, Irish and Iatin were least likely to give answers

which fell into this category.

-~
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Broadening the mind and awareness of other
values and ways of life was most often mentioned by teachers of English,
followed, at some distance, by French and Latin, and later still by teachers

of Geography and History.

The development of competencies such as logical,
critical, thinking, was mentioned most often at the pre-leaving certificate
level by those teaching maths, followed, a long way behind by those teaching
English, Latin and Science. A similar pattern is evident at pre-inter level,
although English teachers at this level are less likely to allude to this

benefit.

Development of an awareness of an Irish
tradition was only mentioned by teachers of Irish and, a long way behind,

of History.

Geography and History teachers at the pre-
leaving certificate level were the most likely to think of general knowledge
outcomes, and Science and Geography teachers the most likely by far to

mention awareness and enhanced understanding of the physical environment,

French teachers had almost a monopoly of the future

interests category.
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Subjects of Little or No Value

When a‘sked whether there were any subjects
on the curriculum which were of little or no value, 78% of the téachers said
there were ncne, 93% of heads \;;rere of this opinion. Otherwise there was
little variation in the proportion who this asserted the value of the current
curriculum with school size, type, urban-rural etc. or whether the teacher

was a man or woman or religious or lay.

Table 3 lists the subjects mentioned by the 79
teachers who felt that there were subjects of little or no value on the curriculum
in order of the frequency with which they were mentioned. It will be seen
that Latin and Irish head the list., Other subjects mentiored by less than 5%
of the teachers included History and Geography, History, .Mathematics,

Physics and Chemistry and Mechanical Drawing, We will compare the
teachers' evaluation of the value of school subjects with the pupils evaluation

when we report the pupils' results.

Table 3

Subjects Teachers think have little or no value

%
Latin 35
Irish ' : 21
Civics 16
Hebrew 11
Greek 9
Commerce 7
R.K. ‘ 7
French 6

Weighted base (=100%) (All teachers who listed subjects as
having little value).
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When teachers were asked, “Are there any subjects not presently taught in
your school which you would like to see on the curriculum ?" 63% answered
"yes'. More than any other school type, teachers in Protestant schools would
like to see other subjects on the curriculum. Next would come teachers in
vocational schools,and lastly teachers in Catholic secondary schools. Whereas
72% of teachers in boys-only schools wanted . other subjects only 45% of those
in girls-only schools did. 69% of male teachers would like new; subjeéts as
against 51% of female teachers. 72% from schools of size 1 to 200, as against
57% from schools or size 201 ;co 406 and 400 or more pupils, answered in the
affirmative. There were some differex;ces wifh the‘ty;pe of facilities, clubs
and subjects available. The percentage wanting more subjects ranged from
only 33% of those in schools offering a wide range of subjects, good environment
) range of
and poor clubs to 90% of those in schools offering a narrow/subjects, good environ~

ment and good clubs. Overall 48% of teachers in schools with a wide range of

- subjects thought there should be other subjects on the curriculum of their school

as against 72% of teachers in schools with a narrow range of subjects. There
were no differences between headg and other teachers, between religious and lay

teachers orpetween teachers who taught different subjects.

Table 4 _gives the additional subjects that teachers would like to
see on their own school curriculum. The greatest felt need seems to be for
artistic subjects, followed by gymnastics, philosophy and practical subjects.

category
The large 'miscellaneous'/contains such subjects as Drama, elocution and
public speaking, dancing, appreciation of media (e.g. films, T.V.), culture
appreciation, etiquette and appreciation of fashion and trends, sociology,
politics, sex education, a subject geared to social problems, motor mechanics

and eledtricity. As above, this 'miscellaneous' category may highlight the

desire for subjects which are expresgive, socially oriented or practical.

-~
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T Table 4

1 Subjects not presently taught in the school which teachers would like to

see on the curriculum.
1 Subjects (1)
%

\ .
Music . 19
Art 12
Gymnastics 12
Philosophy 10
Woodwork ’ 10
Metalwork 9
Some Modern Language 7
Arts and Crafts 7
German 5
Latin 4
Economics 4
French 4
General Science 4

. Miscellaneous 25

Base (weighted) 242

(Teachers thinking that there were
subjects not presently taught that
they would like to see on the
school's curriculum. )

(1) Since a teacher could specify one or more subjects the percentages
do not sum up to 100%.

Nearly all subjects were mentioned mnre often by
teachers who taught in schools offering a narrow range of subjects ; not
only did teachers in such schools more often say that there were addi-
tional subjects they would like to see on the curriculum, they listed more
Asubjects each time, Teachers in large schools who said théy would like
additional subjects more often mentioned arts and crafts, woodwork and
metalwork. Vocational school teackers mentioned gymnastics more
often than others while Catholic Secondary School teachers were more
likely to mention woodwork and philosophy., Older teachers, if they
thought more subjects were desirable, were more likely to mention

music, and younger teachers to mention metalwork.,
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Subjects Important For More And Less Intelligent Pupils

Question 20 on form X asked teachers about the subjects

——d e

they considered most important for their more énd their less inteiligent
] pupils. " Tablé 5 gives the rank order of the subjects

Jjudged by the teachers to be most important for each category of
pupil. Briefly, academic subjects are judged to be of mor‘e.impor-
tance forthe more intelligent pupil whereas the tendency is to favour
a "practicall, or other less narrowly academic or intellectual
subject, for the less intelligent pupil. It is of interest that "art!"

was only listed by 8% of the teachers as important for the ""more
intelligent" pupils but by 28% for the !'less intelligent"., Likewise
only 26% thought it important for more intelligent pupils to study a
practical subject of'any sort whereas, in the case of the less intelligent,
many tdachers listed at least one of Home Economics, Woodwork, |

Metaiwork, Arts and Crafts, Commerce, or "A practiéal subject’,
Discussion :
It is not clear from this data whether the more intelligent pupil:

were felt to be less good at these ""practical" subjects (aithough this
would s'eem.improbable, particularly in the case of art)‘ or- whether
the teachers considered that, after théy feft school, more intelligent
pupils were more likely to use the academic subjects while the less
intelligent - by default rather than positive ability - werée likely to
have to make use of the skills required to become hewers of wood and
dréwers of water. On the whole, however, the data would seem to
namely
lend support to the view which seemed to be emerging earlierythat
less intelligent and academic pupils - who, in the teachers! oﬁinion,
seem to be remarkably similar - are viewed as ''less able all round"
rather than as "'pu‘p'ils who have skills and potential in other areas',
The data also seems to lend support to the view that "practical'
subjects are not 'thought to develop important character and intellectual
skills - such as the ability to combine intellectual problem-solving,
“ ,A | . information-seeking, planning and executory ' skills into a well|
| integrated and executed whoie§ or the ability to monitor performance
in order to take needed corrective action before it is too late, In

short they do not seem to be perceived as a means of teaching pupils to:

use intellectual activity in the course of takirg.effective action to deal with

- g
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Table 5

Rank order of subjects considered more important for:

The more Intelligent pupil

%

1. Maths

2. General Science

3 English

4, A Practical Subject |

5. irish '

6. A Language (as well
as English/Irish)

7. History

8. Latin

9. Basic Maths

10. Religious Knowiedge

11. Miscellaneous
12. Art

13, French

' 14.. Philosophy

Weighted base (= 100%)
(a1l teachers who
eompleted form X)

22

16
16
9

“nc o @® o

393

The Less Intelligent pupll

-~
.

o o op w W

~

11.
12.
13.

14,

%
English
Home Economics
Art
Woodwork
Bas{ic Maths

A Practical
Subject

. Commerce

Metalwork
Irish

Hist'or‘y &
Geography

Mathematics
Art‘s and Crafts
General Science

Religious
Knowledge

65
33
28
25 ‘
25

25
22
18
17

16
15
14
11

393
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Bacggrmnd Variables associated with Importance attached to subjects

The subjects cc;nsidered important for each type of pupil were analysed by

the normal sets of variables.

J—

(®) By School Type

For the moie intelligent pupils vocational school
teachers favoured Irish and Maths more than teachers in Catholic Secondary
schools. . These favoured History and Latin more than vocational school

teachers (see special appendix table SA9).

For the le.ss intelligent pupiis vocational schooi
teachers would prefer maths, metalwork, woodwork and a practical subject
more than would Ca’gholic Secondary school teachérs, more of whc;m favour
‘commerce and home economics (see Table SA10). This could be because the
facilities for subjects like'woodwork were inferior in Catholic Secondary acilools
(see Table A9 of the Setting of the enquiry). Co-Ed Sci:ools, which were largély

Vocational, follow this pattern.
®) By Subject Area Taught

For the more intglligent pupils teachers in the arts~
humanities af_ea favour History more than. the others; and teachers of .gl
mixtuie of subjects tend to favour Irish moré than thosé in the maths -
science area: English tends to be favourgd more by teachers ;f the arts -
humanities a:dithose who teach a mixture than by those teaching fn the rﬁhths -

science or practical areas.

For the less intelligent pupil Irish is favoured less by
those in the arts/humahitieé area than by those teaching practical subjects or a
miscellany: English is more favoured by the teachers of aidfxture - of subjects

than by maths/science teachers: art is most favoured by teachers of 'practical

subjects home economics is least preferred and a practical subject more

preferred by the maths/science teachers.
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Summary and Overall Discussion of Part 1

We have seen that although teachers do tend to
strive to reach the objectives they consider most important they are in most
cases far from satisfied with the results. Furthermore theyappear to devote little
time to the achievement of, and are equally dissatisfied with the degree to |
which théy achieve, many of the objectives they consider only moderatdly

important.

To some extent the data suggeéts that these
discrepancies between aspiration and performance arise from tﬁe constraints
of the organisational structure in which teachers work, and, in particular,
from the constraints imposed by the examination system. Nevertheless, toa
degree, the material suggests that part of the explanation is that teachers are
ﬁone too clear about how to go about achieving some of the objectives they ‘

consider very important, and how to set about finding out whet her they have

. achieved them: they do not think it important to achieve objectives which it woﬁld

seem necessary for them to achieve if they are indeed to attain their own most

important goals.

Teachers felt that some of the object ives we

investigated were important, but both received insufficient attention and were

badly attained. Other objectives were desirable, rather than very important,

but nevertheless in need of more attention. In the end it was difficult to avoid .
concluding that the means to be used to attain most of the objectives included in
the 1ist would benefit from review: most of them were attained & great deal lesg

well than their importance merited. Even the pupils' examination performance,

which alone among the objectives seemed to attract. more attention than its importance

merited, was not all that teachers would have liked. There appears to be a need
for a major rethink of the goals of education, t:.he ways in which they are to be
attained and the way that attainment is to be evaluated, Research is needed to

clarify all three of these things. In the absence of that research, there is an

urgent need for all' members of society - be they parents, teachers, administrators,

pd
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employers, employees, T.D.'s, or pupils, to address their minds to these

questions.

~ Implications for Curriculum Development

From an examination of ;he nature of the objectives
the - teachers!' felt to be most important or, at least, desirable, the effort:
they say they presently devote to achieving them, the success with which they think
the objectlves are achieved in education as it is currently organised, aud the
general pattern of results we have oh,tained it would seem a reasonable inference

that curriculum development programmes are needed in all the areas given

below,

This curriculum development work could partly be
carried out at the level of the classroom, partly at the level of the schdol,
p#rtly through research projects directed toward curriculum developmenf,
and partly thrm_xgh national policy changes designed to fﬁcllitate such development,
innovation and expenmentation. It should not be thought of as the private property

-of university Departments of Education.

The areas in which this curriculum development work
seems to be needed are to assist in:

1. Develobment of the sbontaneous tendency, and the ability, to learnwithout
instruction: Generation of that interest in education which will make people

keen to continue their education as adults, the ability to apply the -
facts and techniques one has learned to new problems, the ability
to read and study on one's own - the tendency to notice the need for
information .and the ability to find the materials and information one
needs, and the ability to formulate hypotheses, seek evidence, make éne's
own observgtions and reason logically.

2. De&elopment of self confidence, independence, ability and willingness

' to take initiative in introducing changes, confidence m social interact:on,
considerateness, and abﬂity to be master of one's destiny.
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3. Development of values, an ability to see one's culture in perspective,
to choose between value systems through being acquainted with

a wide range of cultures and philosophies and the consequences of
pursuing different goals and adopting different values, and thinking
about the sort of person one wants to be; what one really wants to

achieve in life.

4. Devel opment of interpersonal competencies, the ability to understand the
points of view of others and the ability to work with them. )
leadership and followership ability, and the ability to express

oneself and communicate.

5, Development of courses to provide information whic_:h will be useful
in eve;‘yday life - information about sex and marriage,
bringing up children, home repairs, decorating etc. 5 vocational
guidance, information (partly by direct experience) about

different careers and courses, and about new subjects.

Many of the objectives falling into groups lto4
are open-ended, self-motivated, pro-active rather than re-active
characteristics, They consist of generalised ways of thinking, feeling,
and behaving rather than cognitive habits to be reeled off when the |
appropriate‘ (if rarely encountered) situation presents itself. They
are very diﬂ‘eient from the sorts of things teachers ind pupils feel schools

do relatively well.

To illustrate what i§ involved let us take
communication as an example. Developing effective communication skills 4aeemq to
involve developing the spontaneous tendency to notice things that are worth |
cominuniéat_ing; that is to say sensitivity to inner feelings which
register preliminary indications that there is some aspect of external
reality which requires to be examined further; .the désire and the' wish to

communicate these things; the ability to evaluate the value to the audience of

s
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that which is to be communicated; the commitment needed to make the ideas
or fee lings to be communiqate_d fully explicit and to track down an appropriate
media. - words, paint, or music -~ for communicating them, a stock of tricks
of tl}e trade for communicating these things, and sensitivity to feedback from
one's audience concerning the adequacy with which the communication has been '
effected ... feedback much more important, and much more likely to be acted

upon, than that provided by a blunt red pencil.

All of tixese things probably involve enjoying these
ac}tivities and having had repeated ex;)erience of the satisfactions which come
from having successfully completedé difficult but selfféhosen task in this area,
Experience of these satisfactions is imﬁortant; it is this whichis likely to lead

pupils to want to do these things spontaneously in the future.

The same constellation of characteristics needed
to perform this particular pro-active activity effectively seems to exist in alf
tixe other areas we have mentioned. They seem to be relevant whether the competency
to be develop’gd i8 initiative, considerateness, the tendency to clarify one's values
d.nd” life goals, the tendency to clarify’ onek self-image and generate the commitment
to pursue the things that are important to oneself to the exclusion of the routine
busy-work which tends to be thrust upon one, confidence in social inferaction, confidence
‘'with figures and numbers, independence, efficacy, logical critical thinking, or

inventiveness and the ability to apply one's knowledge to important new situations.

It would seem, therefore, that not only are
teachers and pupils quite right to say that these goals are very imiportant and that

schools at present don't do enough to. achieve them = but also that it will

" be difficult to generate the very different sorts of educational input which are needed

to make advances in these areas.

We may try to take the discussion of the sort of input that
is needed a step further by means of another example. Before doing so we may once

more emphasise that an important ingredient of most of these characteristics seem to be
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that they involve spontaneity, They are generalisable ways of behaving
which involve the wish to enggge in the behaviour. They involve
teaching pupils to generate the motivation to perform the activity,
teaching them to trigger off the activity, as well as the activity itself.
As such it seems to the researchers probable that they can only be
developed through working out from the pypils' own concerns and
interests, the things they é.lrea.dy tend to do sponteneously. And,

as an aid to achieving this goal, we will review the pupils' values in

another paper.

T urning now to our example, reflection
on the data we have been dealing with has led us to noting that

Acting Independently and Taking Initiative seem to involve the values

listed on the fcllowing page.

Values

1. A value for the end state in relation to which initiative is supposed
to be displayed: if one values performance at football, one will

tend to show initiative in relation to ways of improving one's
performance, one will have standards of performance in relation

to football, and one will display sensitivity to feedback concerning

ways of improving one's performance.

2. A value for working independently, for taking personal responsibility,
(rather than going along with the mass or leaving things to others).

3., A value for being an individual rather than conforming to the group.
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4, A value for doing new things rather than for conforming to tradition
(although an innovative individual might be expected to seek out better

ways of conforming to tradition if he valued being traditional!)

In summary, acting independently involves
a value both for the end state toward which the activity is directed and a
value for particular patterns of behaviour. (In parenthesis we may note
that this suggests that, as far aé educational imputs are concerned, it

may be important for teachers to work with pupils to clarify both of these).

Efficacy Characteristics

In addition to these values, effective initiatives
and effective irnovative behaviour would seem to involve the spontaneous
tendency to display a number of the following components of effective
behaviour:

Sclf Confidence, which would seem to mean:

(i) Knowledge, based on experience, that one can work with others,

that one can take a leadership role, that one can enlist others'

help and support. This would appear to involve structuring
a graded series of learning experiences designed to lead to the

development of different types of
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Willingness to tolerate the boring tasks that is necessary toperform in

the course of achieving ones goals, but equally unwillingness

to tolerate boring tasks which do not lead to important goals.

Sensitivity to one's feelings and emotions, and willingness to unleash

them in the service of goal attainment; being willing to recognize
one's feelings and emotions and the tendency to turn them into

one's work rather than deny that one has such feelings.

The Tendency and the Ability to lead effectively, the tendency and the

ability to effectively enlist the help of others when necessary

to achieve one's goals. The spontaneous tendency to do the
things which it is necessary to do if others are to turn their
energies in;o goal attainment; the spontaneous tendency to notice
and do something about, psychological barriers to effective
action on the part of individuals; sensitivity to organizational
problems which prevent individuals functioning effectively, and
the ability and willingness to recognize and reward those who

attend to such problems.

The Tendency and the Ability to follow effectively: the tendency to try

tp understand an overall programme of activity and take the
initiative to work out one's own part in the whole, and get on with
it, without ha\.zing to be told in detail what to do, together with the
ability to do this effectively.

Tolerance for abstract thought and willingness, and tendency, to think about,

and plan to avoid, obstacles to the effective achievement of one's

goals.

Knowledge of, and tendency to use effectively, strategies for finding out

how things work - strategies for prodding institutions and people

in order to find out how they work, for prodding situations in

order to find out how they work, etc.
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Tendency to seek feedback, ability to recognize it, and tendency to utilize

it; i.e. (a) Sensitivity, that is to say knowledge of the importance
of paying attention to slight feslings of unease, sensitivity. to
these, and a tendency to mull over these slight feelings, bring

them into full consciousngss, and do something about them,
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Generalizability of the Components

Before we move on we should again emphasise that it seems to us likely

that these efficacy characteristics may be applicable to the achievement of any

valued goal; any goal in relation to which it is possible to establish standards,

that is to say any goal which one can attain more or less effectively, whether
it is cémmunicating, working for the good of the community, showing
consideration for others, dominating over others, or building a warm,

friendly, society.

The efficacy characteristics seem to be generali-

zable; the values, (both personal and end state ) do not.

These speculations and reflections would seem to raise the question of

whether what is needed in education is both value-clarification and efficacy developing

iﬁputs.
Value-Clarification Inputs

Value-clarification inputs may involve highlighting

the consequences of pursuing different personal and end-state goals, for both
the individual concerned and the society in which he lives, in different social
structures. I one had them, this information could be provided by means of

anthropological and other research reports. It could also be provided by

" highlighting the consequences of pursuing different values from case history

materials, role models, and. through other demonstrations involving educational
"games'"., Unfortunately much of the research into the consequences of possessing
different values and attitudes remains to be done, case histery material remains

to be collected, and demonstration exercises largely remain a-thing of the future.
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Bfficacy Developing Inputs,

The inputs which would be expected to help students develop

the efficacy character‘istics would involve

1.

Providing pupils with opportunities to conceptualise these
things: providing themn with concepts in teriﬂs of which
to think aont these things, and thenlencour‘aging them to
i, Think about their own previous behaviour in these terms.
ii. Think about their future in these terms.
| (Both of these would seem to be vepry important in tha-t t‘hey'
would involve relating the conceptual framework to themselves

‘and checking.it for its validity ),

iii. Analyse case histories in order to see how these things
have worked for other people and what the consequences

were for them.

iv. l.ook at research results relating to the antecedenis and
consequences of these characteristics in different
sécial structures.

As a result of doing these things ihe pupils should become

thoroughly famiiiar with the concepts and relate them to themselves

A in such a way tihat they can do something about them.

Providing pupils with role models so that they can sece
more clearly how these things actually work out in practice

and learn through that much-neglected cducational input-imitation.

.Again case history material is important, but one ever-present

role model is the teacher. £ pupils sce their teachers as
down~trodden, ineffectual, individuals who complain

that they are unable to do anything beéause of lthe
system!! in which they find themselves (that is to say
because of The Department) one car; expect their pupils

to behave in exactly the same way; if one hears teenagers
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" saying that the only thing that will do any good is a revolution which will
change the system you may guess where ﬂ;ey ~ atleast in part ~ learned it!,
3. Providing pupils with opportunities to practice the efficacy components so that
they become well-formed and well-tried habits.
There are a number of aspecis to which attention

should particularly be drawn :

(@) Pupi Is musfl have ample opportunity of practicing generating these activities
for themselves = of triggering them off for themselves = so that they become
able to engage in them spontaneously in the future. They must become
sensitive to the situational cues which will tell them when to ehgage in these
various aciivities in 1-h.e future.

(b)  Pupils must have ample experience of the satisfactions which come from
engaging in these activities: it is these.scfisfcci'ions which will male them
want to do these things in the future, and it is the knowledée that these
satisfactions follow which will mdke them prepared to félerate the frustrations,
anxieties, and boredoms involved in achieving the'r goals in the future.,

(¢}  Pupils must have opportunities of practicing these competencies in non-
threatening situations, In real life a mistake often brings massive: punishments.,
The object of educational tasks rust be to avoid these so that the individual will
iry out hew ways of behaving and then be able o haltingly evolve more und
more effective ways of behaving.

This is particularly true of interpersonal competencies;

a mistake in the performance of a new social role in a real-life situation courts
emburrossmer.ﬁ’ridicule, and disaster, New ways of relating to others must therefore
be practiced in non~threatening situations until they become sfrdng enough and

well formed to be used in the real world

These specifications draw attention to a number of features

which must be provided in educational tasks designed to achieve these goals.
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i.  If the pupils are to practice generating the activities for themselves
. then at least some of their learning must take place through performing

these activities in relation to goals which are important to them: one

cannot expect pupils to learn to release these activities, to want to

engage in them, io tolerate the frustrations involved long enough to
experience the satisfactions which fellow,if they do not value the goal
in relation 15 which they are expected to practice these things.

| In order to clarify the geals in relation to which’
teachers might fcke steps to generate sequences of learning experiences
designed to achiave these goals we later present some dq(‘o we have
colleci'e.d concern-ing pupils'spontaneous motivations; .fhe.ir concerns and
values: the things they will be keen to do and in-relation to which it would
be possible to develop sequences of learning experiences de‘s‘igned to |

develop these characteristics.

The learning experiences should involve educational games and role-play
sessions which enable pupils te develop higher and higher levels of these
.chcrcxc’rérisi'ics, to try out and practice new ways of behaving, to check out

for themselves verbal statements that the behaviour is effective or enjoyable,
~cnd to experience the satisfactions which follow, They will then know,

frorﬁ first hand experience, that the information they have been given is true
and they will therefore not believe those who try to pour scorn on them and tell
them that these things d'o not work in the way in whi'c;h they are supposed to work;
they will know from first hand cxperience what it {eels like to behave in this.
way, that they can behave in that way, and what the consequences are.

- . , ~ As we said earlier it is porﬁculorly important that these
learning situations involve group as well as individual activities so that

interpersonal competencies can be tried out and developed.

The learning experiences must permit each individua! pupil to experience the

satisfactions which follow; the teachers task becomes, not to reward even processs
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(such as trying hard) rather than result (the right answer), but to structure
individual sequences of learning experiences for pupils such that pupils
experience the intrinsic satisfactions whicih follow, intrinsic rewards
which they will continue to obtain when the teacher is no longer present

to reward them.

iv. If pupils are to develop interperscnal competencies they will need
to gain insight into ]:hé way in which other people think and feel and the
constraints which operate on them: once again role playing exefcises
will help to develop this tendency, even if they themselves do not adopt

into their own behavioural repertoire features of the role they play.

v. Not merely is it desirable for pupils to engage in these activities

and experience the staisfactions for themselves it is also desirable

for them to explore the consequences of a variety of ways of behaving.
Pupils believe that if ithey are asked to take initiative a number of
consequences will follow with varying degrees of cextainty. Thus they
may feel that they will be unable to tackle the situation; disaster will
ensue; they will be exposed as incompetent fools; others will laugh ac
them, deride them and loose thcir respect for them; they will not be

able to obtain all the information they need to take a good decision; things
will happen which they did not envisage and which they will not be able to
control; others will not help them with their task and they will .be unable
t.o gét other people on whom they are dependent to ‘pull their weight; éhe
whole exercise will be thoroughly shameful, frustrating, frightening, and

unpleasant experience.

If teachers develop proper sequences of learning
experiences they can ensure that pupils discover that these things do not
happen. The learning experiences can also be structured to help pupils to

develop the competencies required to ensure that these things do not follow.
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Developing these sequences of learning experiences involves teachers in
branching out into ﬁew and uncertain areas where they will be uncertain
of the consequences, and may have to take corrective action later,

But one thing is certain, so long as pupiis continue to believe that

these things will follow they cannot be expected to engage effectively in

such behaviour.

In summary, then, two features of the required
learning experiences are, first, that pupils be able to practice and develop
these efficacy characteristics through graded sequences of learning
evperience geared to ggals whic'h are important to them: if they do develop
them in relation to those goals they will later be able to generalize them
to other gouls which they come to value, and second, that teachers develop
case- history material, role models, educational games, and role play
sessions which will enable pupils to understand the compon.ents of effective
Lehaviour and practice that behaviour - particularly the interpersonal

components - in relatively non-threatening situations,

Before leaving the components of effective
behaviour as outlined here, we may draw attention to the number of the
components which involve sensitivity to one's feelings; to the importance
of heing in contact with oneself. And we may ask whether, if pupils are
pushed about, and dragooned through "courses' which are cons ideredi
“essential", they can possibly develop this sensitivity. This is, perhaps,
why so many creative people have remarked that it took years to recover
from the dyfunctional buffeting with "facts' which they took in the course
of their formal education. Gone are the days when even the undergraduate
had time to read, reflect,v and dream at will, Perhaps it is time that
this, appafently essential, part of education ;a;as restored, Perhaps,

indeed, it is time that it was emphasised through purpose made inputs.
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Courses for the More and the Less Academic

Returning now to our summary of the results
reported so far in this paper: teachers did not thirk that more and less
academic pupilé should receive courses directed toward different
educationai goals. It was not clear whether this was because the
categories in terms of which we had collected the data were too cru.gie‘
or whether they were saying that these. two groups of pupils did require
courses directed toward the same goals, albeit perhaps at different
levels. What was clear was that they were equally satisfied - or,

more correctly, equally dissatisfied - with their achievement of the

In spite of the fact that they did not think
that more and less academic pupils should be taking courses directed
toward different goals, they did think the subjects to be studied by more and
less intelligent pupils should differ. They were likely to think that while
the more intelligent pupils should study traditional academic subjects the less
intelligent pupils should study practical and expressive subjects. It
would seem, therefore, that just as they do rot share our own view that
some of the objectives are sub-goals which need to be achieved en-route
to.-higher-order objectives, so they do not connect practica1¥expressive
éubjects with the achievement of many of their character de-velop%nent
goals and, in particular, with the development of the tendency to engage
in integrated thought-action-feedback strategies designed to achieve

important ends.
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Satsifaction with subjects on the Curriculum

On the whole, although they were unhappy about

the extent to which the educational system achieved its main goals, they

were content with the subjects on the curriculum. I they wanted subjects

dropped th-ey were likely to mention Latin and Irish. But only about cne
teacher in 20 mentioned them. More teachers would have liked ad@itional
subjects added, the most popular beiné Musie, Art, Gymnastics and
Philusophy.

Remaining Queries: The needs of the less academic pupils Implications
for the examination system, and implications for the future of education.

To revert once more to a more general
discussion: Two big queries emerge from the results; What if anything,
should be done specifically to cater for less academic pupils: a sizeable
proportion of teachers appeared to think that they lacked abilit and
motivation, and an interest in school and in traditional school subjects,

yet did not think that they required special courses or examinations. One
would infer that these teachers must have thought that they had no place

in school.

Yet half the pupils involved in the survey who
inéended to enter. manual occupatiéns hoped to stay on at school till they
were over 18 years of age. In the light of this it would seem .important
to encourage those teachers who believe that less academic pupils do have
important talents which they can help to develop to prove their point.

And if they are to do this it would seem necessary to free these teachers

from the current constraints of the educational system.
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The second question that remains is whether, if the goals
that came at the top if the list in terms of importance are the goals to which
teachers should be paying attention, there are any implications for the examination

gystem (which at present appears to inhibit the achievement of these goals).

We have seen that teachers directed most of their efforts

toward the goal that could be evaluated (examination performance) and were more
satisfied with their efforts in this direction than with their achievement of

of other goals. The implication would seem to be that if more effort was
made to evaluate attainment of the other goals it would probably result in teachers
becoming clearer about what is to be achieved. They Would also be able to ascertain
whether or not they are achieving these goals and thereafter take steps to achieve
them more effectively. In spite of apparent logic of this argument, we saw in
our report on '"teachers views in examinations' that felatively few teachers
thought that the attainment of such goals should be evaluated. Perﬁaps the
explanation is that they did not believe that the attainme'nt of such goals could
be evaluated. On the other hand those who did wish the attainment of such

goals to be evaluated were very dissatisfied with the examination system.

As a result, it would seem that, if our logic is correct, and if the attainment of

these goals can be evaluated (and what meaning have these terms if one cannot

. somehow detect whether the characteristics are present or absent 7) if this

report serves to highlight this issue we can expect many more teachers to join

the disgruntled few who feel that the attainment of these goals should be evaluated.

We can, perhaps, draw attention to one final
implication of this data. ¥ this report serves to draw attention to the fact
that most members of the teaching profession think these character-development
goals important and are dissatisfied with their attainment, yef do not seem to realize
that their colleagues share their views, then it should serve to encourage teachers
to take heart: | they are not lone voices calling out for change: they are supported

by their colleagues and, provided they explain what they are doing and why, they
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J can count on their support in experiments to achieve more effectively the goals

that all consider most important. Perhaps they should also be supported by
funds being made availéble for the research and curriculum-development

programmes that are needed.

s — ~—

J Research Needs

We have seen that we have been unable to answer
the question we set out with, We cannot tell from this data what schools should
be doing and how they should be doing it. Before that question can be answered
we urgently ‘ne-ed more information. We urgently need better ways of thinking
about the characteristics that might be developed in education, and about the
characteristics that are being developed (for better vr for worse) in education
as it is currently organised. We need to know what the consequences of these
things are for the individual concerned and for the society in which he lives.
Since these will be different in differgnt types of social structure we need better
ways of thinking about different types of social structure, too. We also need
a much better understanding of how these characteristics develop and of how they could

be hetter developed. . And we need much better means of measuring the presence

or absence of.these characteristics.

The Way Forward

On the other hand one does not want to be caught in the trap of
waiting for prior certainty before introducing change. In the teachers' view things seem

to be in a pretty bad state: indeed it would seem that they could hardly be worse: not more
than half the teachers thought 95% of the objectives we asked them about even moderately

well attained. As we recommend to our pupils we need to make some judgements
about what'should be done, jlidgements based on the best a;railable information,
taking note of what is going on elsewhere, and judgements made secure in the
knowledge that we can motitor the effects of our actions and take effective
corrective action if our judgement turns out to be wrong. In this report we

.have tooked at at the teaéhers' judgements. We have presented our own reflections

on the implications of what the teachers say. It would seem that the next move is to

generate and evaluate pilot programmes of education based- on this information. -
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PART 2

Associated Variables

S far we have discussed mainly the overall
results. But in collecting this data it was hoped to do more. It was hoped
to be able to answer such questions as !'"How does the "ethos'" of dﬁferent types
of schools differ, if at all?" 'Do teachers who have been teaching for different
lengths of time, in different types if school, give different answers?", Do
religious tea(;hers differ from lay teac‘her’s in what they consider they should be doing?",

and '"Do teachers vary from one to another in any systematic ways iﬁ terms of the

goals they seek to achieve in education?', We will take this last question first.

THE FACTOR ANALYSES

Teachers obviously vary from one to another in the
educational goals they consider most important. Is there any systematic structure
in that variation? That is to say: IS there any pattern in the variation - are teachers
who tend to think one thing is important more rlikely than'other teachers to think that
certain other things are important? Can one discern in the apparently endless variety
of teachers' concerns a more limited set of more basic variables which serve to

summarise much, if not all, of the variety?

These are the questions to which factor analysis
addresses itself.

As a result of intercorrelating every item with
every other item and then applying factor-analytic techniques fo the material it
becomes possible to discover whether there are groups of items made up of items
which are moderately correlated with other items in the sé.me groups but only
slightly correlated with items falling into the other groups. If there are such clusters
of moderately inter-correlated items one can assume that the items falling into each
group are tapping some-common concern. One cari then make the further agsumption
that a teacher who endorses all the items in any one cluster must have a

very high level of concern with the commuon characteristic tapped by




~TO 73 -

all the items in the cluster. To take an example derived from our own work,
if there is, és there appears to be‘, a group of items whose common
characteristic: is that'they tap a concern to develop -a love of academic
subjects,. then one can expect any teacher who thinks each of these things

" very important" to be much influenced in his decisions concerning what

to do in_his lessons (and what to say in response to interviewers questions

as to what should go on in schoolf;: } by his high level of concern with
developing a love of academic subjects. The consideration of whether

a particular course of action would help to reach this goal will come

to dominate over other possible considerations. He may even be said to be pre-

occupied with this consideration.
Further details, both of the rationale for this

procedure and of the statistical techniques used, will be found in Raven,

Ritchie, and Baxter (1971). Nevertheless it may be important to draw attention to
the fact that we have used factor analysis in this survey, not.so much as a medns
of "'explaining' the entire pattern of co-variances found in the data, as a

means of developing a set of "attitude scales’,

One implication of this is that, in reporting
our results, we have focussed on the internal consistency of the clusters
of items rather than on the proportionv of total variance explained by each
factor. We have done this because it seems tous that the latter statistic
is so dependent on the range of variables one starts qut with. In practice
our variables were pruned at the pilot stages by omitting both many of the.
items which correlated with none of the others (and which were, therefore, probably,
ambigu?us)' and itemé whiah were highly intercorrelaféd {and which weré;therefore,
virtually the same question phrased in different ways). For our purposes
the things that seem to us important are the degree of overlap of the factors
(indicated by the ordered correlation matrix as ’given in tables SA 7 md SAS8
in the 'speciﬂ appendix) and the internal congistency of the clusters, also
shown in the correlation matrix,and indexed more succintly by the coefficient

wh.ich is generally considered acceptable if it exceeds . 5.

4
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The Data

We had six sets of data which were susceptible

to such an analysis:
1. Ratings of "Importance', separately for the "more and for the 'less"
academic pupils.

2. Ratings of "Own effort to achieve", again separately for the more and for the

less academic pupils.

3. Ratings of the overall success of education in achieving these objectives,

again separately for the more and for the less academic pupils.

Results .
Only the first two sets of data, for more and for less academic pupils,

were factor analysed.

With one important exception these four analyses
produced very similar pictures - that is, one obtained the same factor structure
whether one looked at the more or the less academic pupils or ratings of importance

or effort.

The exception was that a quite different factor structure

was obtained for "importance' in relation to the less academic pupil. It was’
not that there was no structure, but that there was a different structure. The

actual pattern of intercorrelation of the items changed. This correlation matrix,

arranged as indicated by the factor analysis is given in table SA7.

We have not thought of a satisfactory explanation
for this, but it would seem to indicate that teachers do, after all, feel thal:. the
more and the less academic pupils should be treated differently, ‘but are not in
fact able to treat them differently within the current system. Under these
circumétances additional considerations come into play, and the variance between

teachers structures itself differently for this group.

Because of the consistency between the other
three 'sets of results it was decided to use ratings of "Own effort to achieve"

to develop a classification of teacher concerns.
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Teachers gseem to vary oa the 7 basie clusters of variables
which are given helow.  The names given to the clusters of items were provided,
post hoe, by the authors; the clusters of items werc gencrated by the faclor
analysis, and the factor scores are complelely defined by the items making
up the clusters, “Vhey have no existence apart from the items which make them
up. The factor names, or labels, mevaly serve as a convenient shorthand
summarizing what appears to be the common element running through the items

making up each factor and causing them to intervorreiate.
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Factor 1. The effort put inic developing Personality and Character @A = . 88)
This factor was scored from the following items; -
elp them to et of with oo poeople,

Hoety them to develop theiv chovoectors ond pereonclities,

dident end ot enscein dealing with people,

Moake sure they wvoe e
Enconvage thern to have opiniang of theiv ownl’

Incouage pupile to be independent and 2Ude to gtavd on thelr feot,
Give thoewmn expericnce of tnlkivg responsibility.

Tsucourage them to usve a sense of duty toward the comipunity,

Insure that they leave gchocl conficdont, willing and able to iake
the initiative in introduciug changes,

Ilelp ibomn to think out what the ally want to achiceve in life.
I &
Make gure that they really enjoy the lesson.

Help them to develop a considerate attitwde toward other people.

Factor 2. Theixr Concern with providiug a preparvetion for home life, (o = :“)
This factor was scored from the following items
Provide the pupils with sex education in school.
Advisc parents to give sox education to their children,
Help ihem to understand the iraplications and responsibilitics of marriage

Teach them about bringing up children, home repairs, decovering
and so on,

& wide acadernic cducation and developing

Factor 3. The cffoxt they pul into providi
A rend love of acodemic lifo (e =.79)

This factor was scored from the following items:
Introduce them to new subjects e. g, philosoply, sociology,
archacology ete, ‘
Teach them about a wide range of cullures and philosophies sco
that their cwn can be scen to be onc of many,
Inable them to 1]0V’:lop an interest in subjects other than those
studiced for examinaiions,
Tnsure that they are aware of aspeets of your subject which they
do not have te know for examinations.
Help them to fake an indereost in and understand what's going on )
in the world now.
Make sure thet they get an education that is so llxt”I‘CS&,ll‘g, uscful
and enjoyable that they will be keen to continue their formal éducation
in adult 1ife, :
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Factor 4.

Factor 5.

Factor 6.

Factor 7.
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Their stress on the Vocationa! aspects of education and, in particular, on
vocational guidance, (k= 76).

.This factor was scored from the following items

Tell them about different sorts of jobs and careers so that they can decide
what they want to do.

Give them information about the courses of further and higher education
that are open to them.

Help them to think out what they really want to achieve in life.

Teach them things which will be of direct use to them when they start work
in their jobs or careers.

Their Concern with Academic Skills @, =.72)

This factor was scored from the following items:
Ensure that all students can express themselves clearly in writing.

Ensure that all students can speak well and put what they want to say into words
easily.

Make sure that they are able to read and study on their own.

The effort they put into religious education and developing Nationalism
(A= .72)

This factor was scored from the following items;

Ensure that they are aware of the prolonged struggle for Irigh freedom and
are determined to uphold the ideals which inspired it.

Make sure that they go out into the world determined to make Ireland a better -
place in which to live.

Make sure that they get a thorough religious education
Teach them about right and wrong.

The effort they put into developing a Scientific Attitude. (ok=.57)

This factor was scored from the following items:
Ensure that all pupils feel at heme with figures and numbers

Ensure that they know how to apply the facts and techniques they have learned
to new problems.

Ensure that they can formulate hypotheses, seek evidence, and reason logically.

It would seem from the & s, that
we have obtained seven reasonably strong facters which, to.some extent,
summarise the variance picked up in this study between the things teachers said
they put effort into achieving. The factors are relative;ly independent in the sense
that it is possible to have high or low scores on any one of them without

necessarily having high or low scores on the others.

) Two of the factors, that concerned with developing -
personality and character, and that concerned with providing a preparation for '
married life, are closely echoed in the pupils' data, Some of the other

facto¥s are also echoed, but much more faintly.

4
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Heads were much more likely than other teachers to say they
put effort into religious education and developing Nationalism, preparing
pupils for home life, preparing pupils for work, developing their personalities
and character, and developing 2 seientific attitude.

Discussion_

The fact that some of the factors were replicated in the
pupils data suggest{that some of the diffevences of opinion between teachers

reflect basic differences in values among the members of society.

The main applications of our results would seem to be that the '
factors would be expected to be usefuli in future research: Barker-Lunn and
others (sce Raven, 1973 for a review of further studies) have shown thal teachers®
concerns and attitudes seem to be much stronggr determinants of educational outcomes

outside the areas measured in traditional examingtions (and to some extent within

* those areas) than the particular educational structures in which the teaching

is carried out. Mixed ability teaching per se has little effect; teachers who
favour mixed ability teaching get very different resuits from teachers who favour
streaming both when the teachers concerned teach in the type of school they favour -

and when they do not.

Knowing that teachers vary in these ways should enable
one to answer questions concerning the effects that different types of teachers
have on different. types of pupils. But, in carrying out such studies, it éhould
be borne in mind that Stern's (1962) work suggests that the effects that teachers
have are likely to be different depending on the pupils’® values; pupils seem to

work best with a teacher who shares their..values and concerns.

Without this research what implications' seem to follow
from the data to hand? One might suggest that, in selecting a school for their
children parents ought to pay atter;tion to teachers' concgrns in fhese terms -
for, as Ba'rker~Lunn’s work shows, thoy are bound to influence the outcomes for
their children. The same would apply when managerial hodies and headmasters
are selec'ting teachers for their schools. Andthe saxhe might apply when the commu
ity as a2 whole is considering the range of educational prografnmes with known differ-

encesl and consequences which ought to be set up. Conversely these groups of people
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might decide that there is little variance between teachers in their concern with
some values in terms of which they feel there ought to be variability within the
teaching’ profession. Steps could then be taken to attract a wider variety of
peovple, with concerns in other areas, into the teaching profegsion,

Relationship between Factor Scores and Satisfaction with the Fducational System

We have suggested that these measures might be useful
in studies of the differential effects of different types of teachers on their pupils.
Is there any evidence within this survey that the teachers scores on these factors

relate to other opinions or hehaviour?

We have already reported that the teachers' views on
examinations were related to their factor scores. And through the remainder
of our reports we will be reporting on the relationship between the answers to the

questions asked of the teachers and their factor scores.

We now turn to the question of whether there was any
relationship between the teachers' factor scores and their pattern of satis~

faction with the performance of the educational system.
Only selected items were investigated,

Satisfaction with the educational gystem's performance
in attaining all the objectives investigated, except examination passes, was
markedly related to the amount of effort put into achieving the goals summarized
by every factor. We therefore have a situation in which those who said they put
a lot of effort into achieving any of the sets of goals described by the factors
reported greater levels of satisfaction with all aspects of the educational system,
It will be recalled that a similar gituation obtained in relation to the teachers’

views oh examinations, (but, interestingly enough, not their satisfaction with

the extent to which the examination system attained it's o‘bjectives), where all
the factor scores were positively related to thinking achievement of each of the

examination objectives important. However the response tendency here (if it is a
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response tendency) is more marked than that found when dealing with examinations,

possibly because, in this case, the two columns were adjacent. It may therefore

—

be that we are picking up a tendency to make extreme responses when presented

with attitude scale items of this sort.

! Yet this cannct be the entire explanation
iecause it would still not be clear why someone who says he puis a lot
of effort into achieving objective A, and does not say he puts a lot of effort
into achieving objective B (an implication of the fact: that, as canbe seen
from the correlation matrices, many of the items cqrrelate less than .3

with each other), should nevertheless
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be more satisfied than those who do not put a lot of effort into achieving
A with the performance of the educational system in relation to objective B.
The explanation may arise from quite a different source. As we shall see

later head teachers were much more likely than other teachers to get high

— e e

scores on every factor and, as we have seen, were also more likely to be
satisfied with the educational system’s performance in nearly all respects.
Part of the explanation of the intercorrelations we have reported may there-
fore be that teachers with high scores on each factor are more likely to be
heads and heads are more likely to be satisfied with the educational system's

performance on all counts.

Whatever the explanation of the general tendency it is
also true that satisfaction with the performance of the educational system in
relation to each objective was much more closely related to some factors

than others.

Teachers who had high scores on the factor which measured
the effort they said they put into developing their pupils' personality and
character were, in particular, more satisfied than teachers with low scores
on this factor with the educational system's ability to develop the pupils’ own
opinions, to develop their personality and character, to help pupils think out

what they really want to achieve in life, make sure that they were confident

and at ease when dealing with others, and the extent to which it encouraged

pupils to be determined to make Ireland a better place in which to live.

Teachers who said they put a lot of effort into providing a prepar-
ation for home life were more likely than those who said they.put less effort into
'achieving' this goal to be satisfied with what the educational system did to
develop personality and character, to develop the determination to make
Ireland a better place in which to live, and to help pupils think out what they
reatly v;'anted to achieve in life. '

Teachers who said they put a lot of effort into providing a wide

academic education were more satisfied than teachers who said they put less effort

into this with what the educatioxial system did to develop personality and character,
and to make sure that pupils felt at home when dealing with others.

_____;_z’—-_ o
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Teachers who said they put a lot of effort into telling pupils about

different sorts of jobs and careers etc, were more likely to be

satisfied with what the educational system did to develop pupils' personaiity

and character, to help pupils think up what they really wanted to
achieve in life, and to teli pupils about different sorts of jobs and
careers.,

Teachers who said they put a lot-of effort into making sure their
pupils developed the basic academic skilis were more satisfied than
those who said they put little effort into this with the educational system's
performance in developing persongiity and character, in making
sure that pupils developed the determination to make Ireiand a better
place in which {o live, in the extent to which it helpéd pupiis think
out what ihey really wanted to achieve in tife, and in the extent to
which it made pupils aware of the prolonged struggle for Irish
freedom.

Teachers who said they put a lot of effort into developing nation-
alism and religion were more satisfied with what the educational
system did to develop personality and character, to make pupils
determined to make Ireland a better place in which to live, to teach
pupils about the implications anhd responsibilities of marriage, to
help pupils think about what they really wanted to achieve in |ife,

and to help them develop opinions of their own.

Teachers who were most concerned to develop a
scientific attitude on the part of their pupils were most satisfied
with the performance of the educational system insofar as it
developed the ability to formulate hypotheses and reason logically;
and the extent to which it taught peoptle about different sorts of jobs

and careers,
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Differences between Religious and Lay Teachers

One of the most interesting sets of analyses
we carried out concerned the di'fferences between lay and religious teachers.
In the course of cur report so far we have mentioned the differences between
heads and other teachers. The diﬁerenegs we are about to report to some
extent, pot surprisingly, reflect some of these differences since, 1;0 a considerable
extent, though by no means entirely, as we saw in Volume 1 head teachers and reli-
gious teachers are the sarme people. The same also applies to more experienced te:
chers. We have not attempted to partial out the independent effect of these variables
Yet the fact that they overlap in personnel does not mean that it is not true
that heads as a group differ {rom others, or that religious do, or that more

experienced teachers do so.

heportance attached to objectives

Eeligious teachers ;vex'e more likely than
lay teachers to think most of the objectives important (table SA 4), In
particular they were more likely to stress the importance of helping pupils
understand the implications and respounsibilities of rnari'iag‘e, providing a
thorough religious eduecation, ensuring that pupils were aware of the prolonged
struggle for Irish fresdom and determined to uphold the ideals which inspired
it, and making sure that pupils went out into the world determined to make

Ireland a beiter place in which to live.
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Effort put into Achieving the Objectives

Before turning to the results relating to the distinctive
pattern in the objectives to which religious teachers devote most effort we
may note that we have throughout prefi:;ced the results relating to Teachers'
ratings of the effort they put into achieving the various goals by the words "said
they". In doing this we do not mean to imply that we distrust the teaéhers con-~
cerned: but this is the data we have and to imply that we have objective evidence
of differences in behaviour might on occasion cause offence. Usually it would
be a mistake to discuss the data we do have on the grounds that the teachers
concerned were "merely trying to give a good impression'. Ag we made
clear earlier it may well be true that certain sub-groups of teachers (such as
heads or religious teachers) may feel under greatev pressure than others‘ to
depict themselves as living up to some idealised image of the *'good" teacher.
But this does not indicate that they are particularly prone to dishonesty, or that
our results are invalid. For the same factors which would cause these groups
to say that they try harder than other teachers to achieve various goals will
probably also operate in such a way as to result in these groups in fact trying
harder to reach these goals. We should, perhaps, also draw the cynic's atten-
tion to the fact that {rying to achieve a goal does not necessarily result in con-
spiciously successful movement toward it ; teachers may try hard to make their
lessons enjoyable without necessarily claiming to succeed, or even (if they feel
themselves bound by constraints which they feel unable to change) claiming to use

the teaching methods which would be most likely to succeed !
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As can be seen from table A2 and A3 religious teachers
sgy they put more effort into achieving nearly all their goals than lay teachers.
In particular they say they put much more effort into providing a

thorough religious education, teaching pupils about right and wrong, en-
conraging pupils to have a sense of duty to the community, helping pupils

to think cut what they really want to achieve in life, providing sex education,
helping pupils to get on with others, and helping pupils to understand the
implications and responsibilities of marriage. Lest these things be taken

to reflect poorly on lay teachers it may be worth pointing out that religious
teachers are more likely to be heads and, in addition, tilat the religious teachers'
role may be more éxplicitly defined to include these things. It may also be
pointed out that special roles have been created for lay teachers in this area

since the survey was carried out.

Although religious teachers said they put more effort into these coun
selling activities than did lay teachers, when pupils were asked whether they prefer-
red to discuss their problems with lay or religious teachers about a third of the
pupils said they did not mind, and an equal number said they preferred lay
and religious teachers., There was little variation in their replies with
school type, except that more pupils in Protestant schools séid they did not
mind, It wouli‘l seem that religious teachers' greater efforts at counselling

do not seem to be particularly appreciated by the pupils.
Although lay teachers do not claim to devote more energy in

absolute terms to them, making sure that pupils enjoy the lesséns, and
helping pupils to write and speak easily, come higher up on the list of things

to which lay teachers, in comparison with religious, devote attention.

Ag far as the factor scores were concerned religious teachers were
very much more likely that lay teachers to say they put a lot of effort into achie{ring
the goals making up the factors concerned with preparation for home life and

religious education and Nationalism.
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Success with which objectives were achieved

Religious teachers were more likely than lay
teachers feel that the current system
was successtul in achieving nearly all its objectives but, in particular, they were
more likely to think the system successful in achieving the o.bjectivos listed

in the table below:

Table 6: Objectives Religious Teachers were More Likely than Lay Teachers
to think the Current Educational System attained Satisisfactorily

Percentage saying objective at
least moderately well achieved
with more acadeniic pupils

f

Religious Lay Difference
Help them to understand the implications 44 11 33
and responsibilities of marriage _
Provide the pupils with sex education in 43" 16 27
the school
Help them to develop their characters and 66’ 43 23
personalities
Encourage pupils to be independent and tu 56 35 21
be able to stand on their own feet
Give them experience of taking responsibility 59 38 21
Help them to take an interest in and to 58 37 21
understand what is going on in the world now
Advise parents to give sex education to their 31 12 19
children )
Give them information about the courses of 59 41 18 -
Further and Higher Education that are open
to them.
To ensure that they leave school confident, 44 28 16
willing and able to take initiative in ‘
introducing changes.
Teach them about bringing up children, home 27 12 15
repairs, decorating and so on.
Tell them about di.t‘fereht gorts of jobs and | 53 38 15
careers so that they can decide what they:
want to do.
Encourage them to have opinions of their own 59 44 15
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It is of interest that while most of these differences also
emerged in the ratings made for the "less academic' pupils, the differences
were much smaller; the many differences that were smaller than those reported

in this table, but which also indicated greater levels of satisfaction among religious

teachers as far as more acadeinic pupils were concerned, disappeared completely in

the ratings made of the "less academic’, (n other words, while religious
teachers are less happy about what they are doing for the less academic pupils,
lay teachers do not think that the present school system is better suited to one

group rather than the other,

Summary

Religious teachers were more likely than lay teachers to con-

sider most of the objectives "very important®, to say they put more effort into
achieving them, and to be morve satisfied with the result. They were, in
particular, miore concerned with, and did more to achieye, the broader social
and moral objectives of education. These results were not entirely explained
by the fact that more religious than lay teachers were heads, and it would seem
that many of these duties are either delegated to religious teachers or pre~empted
by them. The fact that religious iteachers congider themselves to be more
concernec,i about these things did not appear to be particularly appreciated by
the pupils. Whereas lay teachers were as happy about what they were doing
for the less as for the more academic pupils, religious teachers, although on
the whole happier about the prevailing situation, were less happy about the

adequacy of the educational programmes being offered the less academic.

Variation with Length of Teaching Experience

Importance of Objectivés

Teachers who had been teaching for a longer period of
time were more inclined than those who had been teaching for a shorter period
to think more things important. In particular they were more likely to stress

the importance of learning about the implications and responsibilities of marriage,
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having a thorough religious education, being aware of the struggle for Irish
freedom, niaking sure pupils péssed external examinations, developing
determination to make Ireland a better place in which to live, teaching pupils
about right and wrong, teaching puoils about bringing up children, and ensuring

that pupils felt at home with figures and numbers,

Effort put into achieving the goals,

Both in the factor scores and in the individual items making them up
the effort teachers said they devoted Fo religious education and developing nationalism
increased with length of teaching experience, as did rated effort devoted to developing
independence, character and personality, confidence in dealing with people,
giving pupils experience of taking responsibility, developing a sense of duty
toward the community and providing a preparation for the world of work
through information about jobs and careers, and teaching pupils things which

would be of direct use to them in those jobs or careers,

Success with which objectives are attained

Teachers who had been teaching longer were more likely
than those who had been teaching for shorter periods of time to say that education
was at least moderately successful in achieving most of its objectives and, in
particular, for the more academic pupils, to think that school was more successful
in developing independence, developing character and personality, helping them-
to understand the implications and responsibilities of marriage, helping them
to get on with others, ‘giving them experience of taking responsi'bi‘lity,. hélping
them to think out what they really want to achieve in life, develozping a sense
of duty toward the community, and imaking gupils aware of aspe_cts of their

subjects not required for examination purposes’. . (See Table A4 ).
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Summary

More experienced teachers, who are also more likely
to be religious and heads, thought it more important fo achieve objectives
in the character-developne nt and vocational development areas. They said they put

more effort into achieving these goals and were more satisfied with the outcomes.

Unlike heads and religious teachers they drid not
congider all the objectives more important or say they did more to achieve them.
The impression they give is of being: a more "down to earth'" group than

others.

Sex Differences between Teachers

Importance

Women (table SA 4) were more likely than men to
attach great importance to ﬁqost of the objectives, and in particular to attach
more importance to teaching pupils about bringing up (.:hildren, home repairs,
decorating etc., to providing sex education directly and via parents, to
helping pupils understand the implications and responsibilities of marriage,
to provision of a thorough religious education, and to making sure that pupils

really enjoyed the lesson.

Effort

Women claimed to put more effort than men into teaching pupils
about bringing up children, home repairs, and decorating, into making. sure
that pupils were confident and at ease when dealing with péople, giviﬁg pupil s
, e#perience of taking responsibility, teaching pupils abouf; right and wrong
(one of the differences between hoys' and girls' schools appearing on this item)
helping pupils get on with others (also more embhasised in girls’ schools)
providing a thorough religious education (agairi more emphagised in girls'

schools), and making sure the pupils really enjoyed the lesson.
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Differences between School Types

In Importance Attached to Objectives

Teachers in Protestant schools (table SAl) placed less.
emphasis on helping pupils to understand the implications and responsibilities -
of marriage, on provision of a thorough religioué education, on making
sure that pupils were determined to make Ireland a better place in which to
live, on making sure that pupils were awarve of the prolonged struggle for Irish
freedom and determined to uphold the ideals which inspired it, on making sure
that pupils passed external examinaﬁons, and on teaching pupils things of direct
use in their jobs. They:placed more stress than did teachers in other schools
on running clubs and societies and on teaching pupils about a wide range of

cultures and philosophies so that their own could be seen to be only one of many.

Fewer of those interviewed in Vocational schools than
of those interviewed in Catholic secondary schools thought it very important
to prgvide a thpfough religious education. However the fact that chaplains
in vocational schools were not interviewed may provide part or all of the
explanation. In fact teachers in vocational schools do not attach much less

importance to this than the overall average for lay teachers. ‘Teachers in

vocational schools placed more emphasis on teaching pupils things of direct use

in their jobs than did teachers in Catholic secondary schools.

In effort put into Achieving Objectives

Teachers in Protestant schools said they put more effort than

others into introducing pupils to new subjects (for both more and less academic

‘ pupils), less effort into telling the pupils about different sorts of jobs and careers,

and less effort into teaching pupils things which would be of direct use when

they started work.
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Teachers in vocational schools claim to put more effort into
telling pupils about different sorts of jobs and careers, less effort inte
teaching them about the implications and responsibilities of marriage, much
less effort into religious education, (even less than the overall average for
lay teachers), and more effort into teaching pupils things that would be of

direct use to them when they started work.

Factor Scores

Teachers in Protestant schools were less likely than other feachers

to say they put a lot of effort into achieving the objectives making up
the cluster concerned with preparation for home life or to put effort into
achieving the goals making up the factor concerned with religious education

and Nationalism.
Conclusion

Vocational schools seem to be more vocationally
oriented than others, The atmosphere in Protestant schools seems to be

less religious and nationalistie, less vocational, and more whole~person

oriented than other schools.

Girlg' compared with Boys' schools

Importance

Table SA2 shows that teachers in girls’ schools placed
more emphasis than teachers in boys' schools (teachers in mixed schools
coming in bctween these two) on: helping pupils underﬁtand what's going on
in the world, enabling pupils to take an interest in subjects other than those
studied for exﬁms, advising parents to give sex education, helping pupils
understand the implications and responsibilities of marrmée, helping pupils
to get on with others, making sure that pupils enjoyed the lessons, and
teaching pupils about bringing up children, home repairs, and decorating.

Urban/Rural Differences

There were few differences between urban and rural

schools. (Table SA2).
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Summary of Part 2

Teachers appeared to differ from one fo another in
terms of seven basic variables which we have termed: Concern with
developing personality and character, concern with providing a preparation-
for home life, concern with providing a wide academic education and
aeveloping a love of academic life, concern with vocational aspects of
education and vocational guidance, concern with academic skills, concern
with religion and nationalism, and concern to develop a scientific attitude

on the part of their pupiis.

These variables are relatively independent:
teachers can be very concerned with one of these things without being

particularly concerned about the others.

A teacher's position in this framework depends on a
number of things including whether or not he holds a headship, whether
he is religious or lay, the length of time he has been teaching and whether

male or female.

Teachers who fall into different cells in this framework
are satisfied with diffcrent aspects of the educational system at the present

time.

It was suggested that parents might select schools, and
schools select teachers, who would further their own aims in these terms.
Alternatively it might be felt that there should be variety within the teaching
profession in terms of other goals not represented in this list. In this case
a deliberate effort might have to be madé to import individuals with such

concerns into the teaching profession.

Heads, religious teéchers, and more experienced
teachers differed from other teachers in many ways. Although these three
groups overlap, and although we do not at present know which of these variables

accounts for the variation, the patterns are suffficiently different to make it
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clear that the differences do not simply reflect one underlying variable.

Head teachers attached more importance to nearly all
the objectives, claimed to pul more effort nto achieving them ~ and particularly into
achieving the more general character-deveiopment goals {inciuding vocational

guidance) and were more satisfied with the educational syatem.

Religious teachers behaved in much the same sort
of way except.that whereas heads were distinguished from other teachers by the effort
they =aid they put into vocational guidance this was not true of religious teachers :
instead one found them more cencerned with moral development and value
clarification. Although religious teachers were in general more satisfied than lay
teachers with the extent to which the cducational systerm achieved the goals we
listed they differentiated more hetween the more and the less academic pupils,
being less happy about what they were doing for the latter. Pupils, for their
part, did not seem {o particularly appreciate religious teachers' efforts in the

direction of gnidance and counselling.

More experienced teachers seemed to be a mixture

of religious teachers and heads: they said thev put more effort inte the goals stressed by

both these groups, but added vocational preparation to the list; they were more concerned

[l

to teach things that would be of value in the home and at work, It was not true in

their case that they rated all the objectives more imporiant than did other teachers.

Men differed from women in their concerns and

activities, and so did girls! and hoys' schools.

As might be axpected Vocational schools turned out
to be more vocationally oriented than others., Protestant schools seemed to he
less religious and nationalist, less vocational, and more whole-person oriented

than catholic secondary schools.
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TABLE AL Percentages of Teachers Saying Various Educational Objectives Were Very Important x Leagth of Time Teaching and Whether Head or Other Teacher,
-(Discussion P TO 7) : :

TEACHING EXPERIENCE STATUS
OBJECTIVE . More Academic Less Academic More Academic Less Academic
3 but 2 bu .
1;;1:::{’ llass than mti: (;lxeats Ze;sa;k::n less thtan mortzeyi::rars Head Other Head Other
0 years 10 years
1. Encourage pupils to be independent and to be able to stand on their own feet, 90 92 93 8¢ 91 84 93 92 B& g1
2 Help them to develop their characters and personalities, . 89 92 98 93 93 51 96 93 91 92
3. Gi;;ei:ft%ntz;;tgn about the courses of Further and Higher Education that are 56 as i 57 57 85 76 66 g 80
4 Ensure that all students can express themselves clearly in writing, 80 78 85 71 8 84 85 81 B4 18
5. £nsure that all pupils feel at home with figures and numbers 38 39 50 38 43 53 47 H“ 54 45
6. Make sure that they are able to read and stedy on their own. 88 92 93 it 76 88 93 91 82 81
N T Ensure that all pupils can speak well and put what they waat to say into words easily, 86 86 92 85 83 88 90 28 85 86
8. Help them to think out what they really want to achieve in life. 7 81 85 771 13 84 88 81 88 80
9 Help them to take an interest in and to understand what is going on in the world now. 71 69 82 83 65 78 80 74 15 67
10. Teach them about bringing up children, home repairs, decorating and so on. 28 30 40 34 34 46 41 34 58 37
11, Introduce them to new su.bjects e. g. philosophy, socislogy, archacology etc. 16 15 24 14 15 22 21 19 17 18
12, Make sure they are confident and ar ease in dealing with people, o8 71 6 69 4 78 €7 76 78 75
13, Tetlge?}iﬁn z:bt%ué éif‘ferem sorts of jobs and careers so that they can decide what 6 74 9 75 78 80 73 va Qg 78
14, Enable them to develop an interest in subjects other than those studied for 68 82 70 57 32 65 75 35 58 61
examinadons

15, Advise parents 10 give sex educaddn_ 10 their children, 61 64 €3 85 65 61 60 4 65 60
186. Provide the pupils with sex education in the school 39 42 36 35 36 42 45 3¢ 52 36
17 Help them to understand the implications and responsibilities of marriage, 41 45 63 45 52 61 86 51 67 53
18, Encourage them to have opinions of their own. 93 87 88 83 86 81 88 89 88 86
1, Give them experience of taking responsibility, 8 79 85 80 82 83 88 80 84 81
20. Teach them about what is right and wrong, 89 78 89 73 82 92 82 80 g1 83
21, Make sure thar they get an education that is so interesting, nseful and enjoyable 7 4 84 70 77 78 79 79 81 8

that they will be keen to contlnue their formal education in adult life,

Contd.
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- . : - ’ © TEACHING EXPERIENCE -STATUS
' More Academic Less Academic More Academic Less Academic
OPIECTIVE Lessthan o O 10 Lessthan % 19
S8 € es 5
3 s arasa less than more mars 4 vea " less than o eorea . Head Other Head  Other
3 year 10 years e ye dyears . ear, MOIC year
22, Teach them io be sceptical, that is o rake liztle on must 17 15 16 16 13 15 16 15 16 33
23, Teach them about a wide range of cultures and philosophies so that their own 37 % 42 26 48 a1 38 39 39 L7
can be seen to be one of many.
24, Ensure that they leave school intent on being masters of their desunies, 58 52 63 45 83 63 66 §7 64 bitS
25, ‘Help them 1o get on with other people. : 76 78 8% 73 7 84 85 78 85 e
26, Make sure they get 2 thorough religious education. 55 4 87 54 71 83 99 T4 85 i1
21m. To ensure that they leave school confident, willing and able to take the initiative 69 65 77 &2 84 85 83 70 79 i
in introducing changes.
28. To make sure they go out in the world determined to make Ireland a betzer 87 %3 81 54 68 83 80 95 32 o1
place in whichto'live, )
q
29. Ensure that they can formulate hypotheses, seek evidence and reason logically. €5 €3 72 59 61 63 76 68 64 B
30, Eusure that they are aware of the prolonged stinggle for Liish freedom and are 67 §2 73 52 R & 65 12 67 58 At
determined to uphoid the ideals which inspired it.  Aspecis of subjecis
31, Ensure that they kaow how to apply the facts and techniques they have lcamed 33 30 54 28 32 48 32 20 88 & e
to new problems. ’
32, Ensure that they know how to apply the facts and techniques they have leamed . 75 . 75 nq 78 73 70 74 78 76 29
to new problems,
33. Encourage them tc have a sense of duty towards the communiry, 8% 27 M4 B2 86 26 46 89 85 59
34, Help them: to do as well as possible in external examinations like the g1 . 61 16 80 88 72 78 87 7 G7
Intermediate, Group or Leaving Certificates
35, Make sure that they reaily enjoy the-lesson. 79 12 77 il T4 117 73 14 75 %€
3.  Teach them things that will be of direct use to them when rthey start work 47 49 56 50 57 56 57 48 57 55
in their jobs or careers, -
37 Encourage them to have a4 good rime, 18 14 10 17 17 14 13 i3 13 i3
38, Run clubs and socjeties (e. g sports, hobbies, social and youth clubs) for 56 42 50 45 49 48 53 a8 44 49
pupils out of school hours .
34, Help them to develop a considerate atritude rowards other people, 79 86 92 76 B4 90 92 a7 92 . &4

Welighted Base ( = 100%) Al Teachers 114 214 276 114 200 244 5 528 n 487
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Percentage of Religious teachers who tried very hard to achieve each objective in their own lessons with

the more academic pupiis

(Discussion P TO 82)
OBJECTIVE PERCENTAGE
1, Encourage them to have a sense of duty towards the coranunity, 84
2. Make sure they get a thorough religious education 82
3. Teach them about what is right and wrong, 82
4, Help them to develop a considerate attitude towards other people, 81
5. Help them to do as well as possible in external examinations like the Intermediate, Group 78
or Leaving Certificates,
6. Encourage them to have opinions of their own, 69
s Help them to get on with other people. 87
8, Make stre that they are able to read and srudy on their own, 66
9 Help them to develop their characters and personalities, 66
-0, Ensure that all students can express themselves clearly in writing 64
11, Make sure that they really enjoy the lesson. 64
12, Ensure that all pupils can speak well and put what they want ot say into words easily. 62
13, Encourage pupils to be independent and to be able to stand on their own feet, 61
14, Help them to think our what they really want to achieve in life. 58
15, Give them experience of taking responsibility, 58
18, Ensure that they are aware of aspects of your subject which they do not have to know for the 53
examinations,
17, Make sure that they get an educaticn that is so interesting, useful and enjoyainle that they 50
will be keen to continue their formal education in adult life,
18, Tot cr,'nﬁke sure they go out in the world determined to make Ireland a better place in which 49
ve.
19, To ensure that th:'g' leave school confident, willing and able to take the initiative in 43
introducing changes,
20, Help them to take an interest in and to understand what is going on in the world now. 42
21, Make sure they are confident and at ease in dealing with people. 41
s Tell them about different sorts of jobs and careers so that they can decide what they want to da. 40
23, Help them to understand the implications and responsibilities of marﬂaéa. 40
24, Ensure that they can formulate hypotheses, seek evidence and reason logically, 40
25. Ensure that they leave school intent on being masters of their destinies. 38
26. Ensure that they know how to apply the facts and techniques they have learned to new probiems, as
217, Enable them to develop an interest in subjects other than those studied for examinations, 35
28, Ensure that all pupils feel at home with figures and numbers, 34
29, Ensure that they are aware of the prolonged swruggle for Irish freedom and are determinad to
N A : 32
uphold the ideals which inspired it,
30, Give them information about the courses of Further and Higher Bducation that are open to them, 32
31, Teach them things that will be of dizect use to them when they start work in theix jobs or careers, 31
32, Provide the pupils with sex education in the school. 3G
33. Run clubs and societies (e, g. sports, hobbies, social and youth clubs) for pupils cut of school 26
hours, ’
34, Advise parents to give sex education to their children, 23
38, Teach them about a wide range of cultures and philosophies so that their own can be seen to be 18
one of many. : -
36, Teach them about bringing up children, home repairs, decorating and so on. 17
31, Teach them to be sceptical, thar is to take little on trusy, 13
38, Encourage them to have a good time, 6
39, Introduce them to new subjects e. g philosophy, sociology, archaeology etc, ]

Weighted base: (=~ 100% ) 173
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l ] Percentage of Lay Teachers who tried very hard to achieve esach objective in thefr own lessons with the
more academic pupils
' (Discussion P TO 82)
1
l . ] OBJECTIVE PERCENTAGE
| 1, Help then"..- to do as .well as possible in external examinaticas like the Intermediate, Group 78
3 or Leaving Certificates,
l 2 Make sure that they seally enjoy the lesson, 62
3, Help them to develop a considerate attitude towasds other people, 60
' 4. Encourage them to have opinions of their own. 59
' 5. Make sure that they are able to read and study on their own, 58
6. Ensure that all students can express themselves clearly ia writing, 56
. 1. Ensure that all pupils can speak well and put what thé,y want o say intc words easily, 54
8, Encourage them tc have a sense of duty towards the community. 54
. 2, Eucourage pupils to be inderendent and to bz able to stand on their own feer, 53
10, Help them to develop their characters and personalities 52
11, Teach them about what is right and wrong. 52
. 12, Ensure that riey are aware of aspects of your subjecr which they do not have to know for the 50
examinations.
13, Male sure that they get an education that is so interesting g. useful and enjoyable that they will 45
be keen to continue theis formal education in adult life.
l 14, Give them experience of taking responsibility. 43
15, Ensure that they know how to apply the facts and techniques they have learned to new problems, 41
' 16. Help them to get on with other people, ‘ 41
11, Ensure that they can formulate hypotheses, seck evidence and reason logically, a7
18, Help them to take an interest in and to understand what is going on in the world now. 31
' 19, Make sure they are confident and at ease in dealing with people, 36
20, ’f‘ot gnﬁl:’e sure they go out in the world determired to make Ireland a berter place in which 34
I .21, Help th:m to think out what they really want to achieve in life. 30
i ‘é?.. Teach them things that will. be of direct nse to them when they start work in their own jobs or careers 28
28, Ensure that all pupils feel at home with figures and aumbers, 28
. 24, Malke sure they ger a thorough religious education, 21
25, Give them information about the courses of Further and Higher Education that are open to them, 27
l 26, Tell them about different sorts of jobs and careers so that they can decide what they want to do, 27
21, Ensure that the leave school intent on being masters of their destinies, 24
' ‘ 28, Enable them to develop au interest in subjects other than those studiedfor examinations 25
29, Ensure that they ‘are aware of the prolonged struggle for Trish freedom and are determined to 21
uphold the ideals which inspired it,
l 304 Run Q::ét:‘): and societies (e. g. sports, hobbies, social and youth clubs) for pupils out -of school 18
31, Teach them about 2 wide range of cultures and philosophies so that their own can be seen to 16
be one of many,
. 32 Teach them to be sceptical, that is 1o take little on frust 10
33 Teach them about bringing up childrer, home repairs, decorating and so om 9
b .34, . Encourage them to have a good time, ’
l 35, To ensure that they leave school confident, willing and able to take the initiative in introducing 28
a6, Hce};;n%xem to understand the implications and responsibilities of marriage, 7
' 317, Advise parents to give sex education to their children, 1
38, Introduce them to new subjects e, g philosophy, sociology, archaeology ete, 6
' 39, Provide the pupils with sex education in the school. 5
Wairhrad hate ¢~ TNOFY - 490
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TABLE A4: Percentages of Teachers Saying thatr Educarion is Very Successful or Moderately Successful in Achieving Varicus Objectives with the "More Academic” pupils by Statns and Experience of Teac:
(Discussion P TG 44y =+~

Length of Time Teuching
OBIECTIVE ) ‘ 3 bur
All s \ Less than 10 or Head
Religious Lay . less than Cther
Teachers 3 years 10 years  ROTe years Teacher
aK .
L Encourage pupils to be independent and o b2 able 1o stand on thelr own feet, 490 56 35 21 34 §2 64 37
2 Hetp theni wo develop their chavacters and perscnaiiilen 49 66 43 38 45 58 7 46
3. Give ihem information about the courses of Further and Higher Education . a . on in . -
that are open to them £7 59 41 31 43 &3 63 44
4. Ensure thar all students can expiess themselves cleacdy in writing, 52 b\ 88 52 43 54 49 52
5. Ynsure that all pupils feel at home with figores and nuinbers, 33 55 &3 86 44 54 51 53
6, niake sure that they are able twread and study on thelr own, 41 19 28 3¢ 34 45 48 40
1. l:n'sgirg?iiuu ail pupils can speuak well and put what they wagi tu say inro wonis 40 49 40 42 46 41 35 40
e, Help them to think cut whar they really wait ro achieve in lle, ’ 38 . a3 3¢ PH] w1 41 38 32
3 Help them to takes an inierest in and o understand what is going on in the . . . . . . "
S1d i 43 58 37 33 4 43 52 41
wvoirld nov,
0. Teach them about bringing up childien, home repairs, decorating and so on. 1¢ 27 12 ¢ 18 20 22 16
i niroduce them Lo new subjects e, g philosophy, sociolegy, archaeology etc, 1 18 & 14 i 14 15 11
2 Make sure they.are coufident and at ease jn dealing with pecple. 36 43 48 iy 32 42 42 35
5 Tell them abour different sorts of jobs and careers so ihet they can Gecide . . o
- 3 . k g : 4 3 39 :
what they want 10 do, _ 42 i 38 o 33 49 62 39
4, Cnahle thern to develop an interest in subjects other than those siudied - g + .
. et A LIEEN Suiz 3 OUIET < g 29
for examinations, ¢l 30 13 14 14 9 35 13
5, Advise parents to give sex cducation to their childrer, i1 k3 i2 11 14 22 18 17
8, Provide the pupils with sex education in the school 24 43 18 14 22 28 38 21
7 Help them to understand the implications and responsibilities of marriage. 21 44 11 1 18 39 37 19
£ Encourage them to have opinfons of their own. 48 59 44 45 45 52 55 48
.5, Give them experience of taking responsibility. 43 T B8 38 34 3¢ 52 58 41
20, ' Teach them abour what is right and wrong 61 68 58 51 54 66 69 60
3, ak i they tio: so inn ing, useful and enjoyab .
Make sure that they get an education that {s so interesting, useful and enjoyable 33 £ a1 27 98 a1 al 39

that they will be keen to continue their formal education in adult life.

Contd,
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TABLE 44: Conid ) -
Length of Time Teaching
& but
- - ALl . Less than 10 o Head
OBJECTIVE Religious Lay * less than . Other
Teachars 3 years . inore years Teacher
o 0 years
2. Teach tiem to be cceprical, that is to take ltile on trust, 17 21 15 17 : 21 18 18
ER ‘Teach thein abour a wide range of culmires and philosophies so that their own “ ar: v s a o -
; 4 * ig &% i35 11 i3 24 21 117
can be secn to be one of many,
24, £nsue that they leava schoal being masters of their Jestinies 24 34 41 ig i 31 39 23
AN Help them 1o get oa with othier people 36 50 46 40 46 &8 a9 48
28, Make sure they get a thorcugh religious cducation, 53 62 50 30 83 83 61 52
27, To ensure that they Jeave school confident, willing 2nd able o take the 39 da 28 56 11 4 a8 30
injtiarive w inrodecing changes
£8. To make wire they go our in the world derermined 1o make Feland 2 better ap 38 96 oG 4 38 40 3%
place in which tolive.
25, Ensuze Zh:’;l they can formulste hypotheses, seek evideuce and reason 24 38 97 ary g 24 57 G
icgically.
¥y kef . ny 4 : aps § o} . DR 5 e froo e ol A e
5, Tasre that they are aware of the pr for Irish freedom and are " » 3 o o ag . ne
deternsined o uphold the jdeals w Sy a8 2t “ o e 4 e
3%, c awate of aspects of yoir subject which they do not have a0 1 ; 3
e EN&J:Z}ii:&!EO.’;‘..l A h ney G2 not nave 35 3¢ 3 28 ° 41 43 31
a7 e Ly thiar 23 U et e T e . e o Y el S e el amar Inmara
37 Erare that they know bow to apply the facts and technigues they have N . . Y . .
learned o new problems. 35 38 34 aT 29 40 28 34
=y Encourase them 1o hiave a senge of duty towards the cornmunity, 46 55 43 RTH 43 5% i 43
s . .
G4, Help thens to do . N y , - , -
Ir?tcmmd;ew ' 83 81 B0 & 83 38 85 82
wdiate,
Vake sure that they teall £ 47 40 34 &1 48 41 40
7 .
3, Teach them Y:hings thar will be of direct use 1o thern when they statt work . a5 54 94 - 50 30 45 a1
in their jobis or carcers. o : 7 - © “
a7, Encourage them to have a good time, ) 16 1s i7 5 1y 17 2 15
38, Rup clubs and societies (2. g, sports, hobbies, social and vouth elubs) 5 29 24 ) 24 &2 28 23
for pupils out of schiovl houss, - - :
34, fielp them to develop a considerate attitude rowards other people. 4% 49 40 35 40 46 49 41

Weighted Base { = 100%) A1l Teachers answering for "more academic” pupils . 612 173 . 429 L14 i 2 % 528
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TABLE A3: Percentages of Teachers Saying that Education is Very Successfhl or Moderately Successful in Achieving ‘Various Objectives with the "Less Academic” pupils by Status and Experience of [e:

Discussion P TO 40.

OBIECTIVE Length of Time Te;‘acl ing
Al .. Less than 3 bap 18 or Head N
Teachers Religious Lay 3 years lees than more years Teach Other
I A ,..LQ_.}’ﬁu‘L‘ﬁ.. n year eacner -

Encourage pupiis 10 be independent and to be able to stand on thelr own feet, 43 54 2 87 &6 52 64 40
Help them 'to deveiop their characters and persenalities 45 55 2 45 - 10 5¢ 58 48
L};);SIL};‘,m ,n}sl:;:)%lnflx aboat the courses of Further and Higher Education 4 52 ag 40 35 48 49 49
Fusure that all students can exprass themselves cleasly in writiag, A3 38 G 5 a0 EC 69 55
gnoure that all pupils fee! af home with figures and numnbers, 82 bis 34 <8 48 58 55 52
Make swie that they arz able to read and stvdy on their own, 42 45 43 41 44 44 do 43
UI:X.JSI:*,JL all pupils can spesk well and put wha at i hey want 10 say into words £ a4 a1 41 41 a0 48 41
Help them te think cut whar they really want 1o ac &1 48 2 81 80 47 o 34
Hc‘;“ )r]r ;zz);o rake an intevest in and to understand what is going on in the a8 43 45 38 @ 53 51 5
Tesch them aboot bringing up children, home repeirs, decorating and 3¢ on, Y 43 17 18 3 e 9 L7
Intreduce thesms to new sibjects e, g philosophy, sociology, archacology ete, 13 ] 13 15 g 18 2 12
dent and at ease jn dealing with people. 38 44 38 34 32 16 51 31
b ot .go ‘dri 2t sores of iobs and careers 30 that they can decide 45 a 4 42 98 5 6e 49
”?g}z;}:eﬂ:xi?;: ;:exop an intersst in subjects wihzr than those studied . a5 97 o4 59 a0 a1 a1 94
Advise parents to give sex education 1o their children. i 27 i3 14 19 23 28 15
Frovide the pupils with sex education in the schook 25 40 20 26 24 a1 41 23
ilelp them to understand the implicatious and respensibilities of marriage, 21 40 14 15 17 28 54 19
sncourage them to have opinions of thelr own : 49 54 4% 45 435 54 58 48
Give them experience of taking respon:ibility. 45 48 45 46 42 48 56 43
Teach them about what is right and wrong. 63 68 62 88 62 €8 & 82
Make sure that they get 2 education that is so intercsiing, useinl and enjoyable 31 35 30 926 97 38 47 29

that they wiil be keen to continue their formal educaijon in adulr life,

Contd,
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TABLE A5, Comtd,

Length of Time Teaching

2 but
All . Less than 10 or Head
OBJECTIVE - Religicus Lay less than Other
Teachers : 3 years more years Teacher
10 years )
<8 Teach them to be sceptical, that is to take lirtl2 on wrust 18 19 19 18 14 21 33 16
o h .
23, Teach them about 2 wide mnge of cultures and philosophies so that their own 18 17 19 o 13 91 04 18
can be scen Lo be onc of many.
2, Ensure mhat they leave school intent on being masiets of their destinies 2% 20 22 18 21 20 a8 22
235, Help them te get on with orher people. 52 58 50 &1 48 56 68 50
Z6. Make sute they get 2 thorcugh religious education. ) 59 83 87 55 S6 63 4 56
27, To easnure that they leave school confident, willing an 1d able ro take the . o4 2 5 a ag a ;
initiative in intfoducing changes . o4 38 33 -8 8 45 81
28, To make suie they go out in the world determined to make lreland a bette 30 33 98 28 2 36 3g 29
place in which to'live, .
a9 Engsre that they can formulate hypotheses, seek ¢vidence and reason . 31 o0 32 a5 am 39 3% 5¢
?.c,gl\.ady. e ! “ b =t o
g Ensure that they are aware of the o proionged swuggle for Irish frezdem and are 2 5n r : 4 5 a
determined fo uphold the ideals which ins ")Jv it 8 38 o 31 33 0 a2 88
51, Ensure that they are aware of aspects of your subject which ibey do not have 38 39 38 33 an 16 51 34
to know for the ¢ amx‘mucm.
3% Ensure that they know how to apply the faces and technizues they have 49 34 a8 ag 57 43 49 28
learned to new problems,
33, Enccurage them to have a sense of duty towards the comnunity. 30 53 49 48 4 57 &5 48
RER Help them to do'as well as pessible in exiersal exanisations like the 0 7% 81 29 81 78 a9 80
latermediarte, (yroup or Leaving Certificates,
n, Make sure that they really enjoy the lessonm. 44 45 44 40 38 &1 49 43
34, Tmcn ‘r 1 things that will be of direct use to them when they start work . a4 35 24 on a1 40 45 32
in b o “careers,
3 Encourag, em o have a good time, 21 23 21 z1 pal 5 28 20
38, Run clubs and societies (e. g. spoits, hobbies, social and youth clubs) o P P eves o6 na ar 9
* for pupils out of school hours. 29 30 28 <H =e o 31 21
39, Help them to develop a consideratc arritude rowards other people, 47 48 48 45 46 48 60 45

Weighred Base ( = 100%) ALl Teachers answering for "less academic” pupils, 562 149 406 114 %30 244 3 487
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{Discussion Part IT ).

N
l TABLE A, 8.  Teachers Factor Scores by Whether Head and Length of Time Teaching,

f

R SCOR] Status Lengta ¢f Time Teaching
\ SCORE .
jOBJECTIVE fess than 8 but 10 years
Head Qthar ) less than
3 years or more
’ 10 years
High 52 20 19 25 37
iffort put into developing personality High Medivm 29 53 33 31 32
and character. Low Medium 11 25 24 27 19
Low 1 12 14 13 i
. ) . High 56 20 13 23’ 31
*ffort put into providing a preparaticn B
. tMedium 24 31 32 30 28
for home life,
Low 11 41 41 40 32
i ‘ ) . High 46 37 38 35 42
Effort put into providing a wide academic
Medium 33 33 32 33 33
education,
Low 13 28 29 30 21
, i ) High 53 23 20 25 36
Effort put into providing a preparation
Medium 23 39 43 38 37
for the world of work.
Low 8 22 33 34 23
High B3 54 a3 53 59
Effore put into developing basic academie i
Medum 20 25 28 26 22
skills,
Low 1L 12 19 19 18
High 85 % 13 23 45
Effort pat into developing Irish
Medium 27 41 44 43 34
Nationalism. .
Low 2 22 38 30 17
High 35 22 20 22 23
Effort put into developing a scientific .
Medium 31 30 33 30 29
attitude,
Low @7 44 42 45 38
Weighted Base ( = 100%) 146 1,013 238 414 520
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Benefits Teachers Thought Pupii...vho Left Beferz Leaving Certificate Deriv 4 From Having _ - -
Studied Their Subject by Main Subject Taught , .,

(Discussion PTC 51)

Main Subject Taugnt

Irish English  French  Latin Maths  Science Geography History Commerce Home Economics Woodwork

_ ' % "% % % . % % % . % % - %o %
None/Few benefits ' 12 o 6 11 6 0 0 4 ' '
Personcl Deve[opmenﬂcoéniﬁve 5 26 -0 25 50 27 5 24 ,
Personal Developmeni-non cognitive 8 80 63 60 5 9 42 KIS 0 0 21
Preperction for Life 10 33, - 30 11 37 32 107 0 100 90 93
General Knowledge -0 4 3 4 2 1M1 - 30 28 14 - 0 0
irish Tredition 65 0 0 0 0 5 20 0 0
Future Inferests .- 2 2 23 0 5 9 0 0
Physical environment 0 0 2 47 26 0 0 0
Weighted Base (=1Q0%) 50 47 29 28 65 18 20 .25 14 19 14 -

(Teachers who completed Form Y)
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Benefits Teachers Thought Pupi's Who i.eft Before Intermediate Or Group Certificate Derived From
Having Siudied Their Subject By Main Subiect Taught

(Discussion PTO 51)

Main Subject Taught

frish English French Latin = Maths Science Geography History Cor.nmerce Home Economics Woodwork

% % P "% % "% D% 7% % % T %
None/Few benefits 22 11 37 47 22 16 13 44 14 5 _ ‘15
Personal Development-cognitive 3 4 0 11 24 16 0o - 8 0
Personal Development-non cognitive 10 . 43 31 33 3 9 24 : 20 0
Preparation for Life s 39 45 12 10 0 86 84 70
Generol Knowledge 0 2 4 2 o 20 - 4 7 0 0
Irish Tredition . 59 C 0 0 24 0 0 0
Future Interests 2 2 21 o .3 0 0 0
Physical Environment 0 - 0 0 0 3 30 18 0 0 0 0 _
Weighted base (=100%) A 50 ' 47 29 28 65 18 20 25 14 1¢ 14

(Teachers who completed form Y)  /
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